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^ — ^ — ^ ^ — ^ ^ — I ^ 

Title;' VT 6f the Civil Rights Act of 1964 •Btateii 
"^lo person in the United States shall ^ on the ground of race, 
^olor^^or national origin, be eKQluded from pa^icipation 
in, be denlad the benefits of, orK be aubjected^.^to discrlniinatipn 
under any program or activity rec^ving PederAl finanofal 
assistance." Title IX of the Eduoation ^endnmnts of 1972, 
Public Law 92-318, stat^^i "No person in the Ufteted States 
shall, on the basis of sex, he excluded from participation 
in, denied the benefits of » or be pubjected to discrimination 
under any education program or activity, receiving Federal 
financial asBiftance." Therefore, career educatio^^^pro^ects 
supported under Sections 402 and 406 of the Education 
Amendments of 1914, like every other pVpgram or activity % 
receiving financial assistance Jrom^the U*S. Department of 
Health, Education, and Welfare must ^e operated in compliance 
with these laws* yi 



y' The material in this report w^s prepared pursjaant to a 
grant from the Office of Education, U.S. Depa^^ent of 
Health, education, and ^Welf are,^V Howevef, ^ints of |U;^iew or 
opinions expressed d6^not necessarily represent policies 
oi^ positions of the Of f icf of -Kducatibn* 
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The purpa^e j^T this career education for the handicapped 
project awar^^jSy the U,S. Qffice of Education to the 
Curricular-CaS^#^r Information Service (CCIS) of Florid^ 
State,- <JniversiSy ^^m^ to demonstrate a Belf-^directed^^eireer 
plannfng progxapi^f^ the visually disabled. CCIS is an outreach 
self ^help \mj,e!jt^rf^ jnultimedia-based career exploration 
program. Tfie ^faerlyirtg assumption of CCIS is that given 
th# proper resoJtces, people can make personally meaningful 
decisions relating to the world" of work/ their own skills / 
a'pti^tudes and interests, and how to go about getting employed* 
The goa^ ©f the grant project was to translate the values # 
purposeWr and resaurces of CCIS into formats thft could be ^ 
easily used by %|fcually impaired persons. Our ob jTOtives were i 
(i,) to Incraase Ae amount of . occupational information available 
to visually disabled people; {2) to provide resources for 
viauAlly disablW students to increase their decision- 
n^Jcing skillsi (3)^ to provide visually disabled students the 
opportunity ftir self ^asseBsment an& to help them identify 
9e%upations ef fields of study for further exploration; and 
(4) CO provide apportunities and. resources for learning 
emplpyabillty skills . 
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Our most difficult taak was adapting John Holland's 
Self^Directad Search (SDS) , used in CClS, into a format that 
eould be tak^n^ scored, and interpreted by blind students 
without requiring the aid of a counselor. The problero was 
solved by designing a tactile .answer l^ard with small pegs 
, for keeping score. The board was labeled in large print with 
clear plastic braille labels placed over the print labels. 
Eassette tapes of the SDS script and other directions were 
provided for the adapted SDS , 

An evaluative study ^f the effectiveness of this adapt- 
ation of the Self-pirected Search (SDS) was conducted. 
The target population for the evalua^tlon, 26 blind clients 
of the State Division of Blind Services, wai administered 
pre-- test instruments, the SDS , posttest Instruments, and 
a follow-up questionnaire. Wllcoxon Tests were performed on 
pre-posttest results to determine SDS effectiveness on 
selected criteria,, Results revealed significant differences 
in number and consistency of occupations under consideration, 
satisfaction and certainty fbout vocatio^^al plans, and 
interest in general Information about self and occupations. 
Descriptive analyses performed on posttest results revealed 
Individuals varied in their ability to apply Holland's theory, 
and in their participation In vocational Informatlon^seeklng. 
The majority of SDS users rated the eKperience positively. 
It was concluded that the adapted SDS ^ Is an effective vocational 
guidance alternative for the blind. ~ 

Besides the Self-plrected Search , we developed an 
audiotaped occupational information library which describes 
approximately 600 job^. We audiotape^ Interviews with blind men 
and women working In a variety of occupations ^and interviews 
with faculty members who describe Florida State University 
academic programs as they relate to different careers. A 
Resume Writing Guide and Interview Preparation Guide were 
also developed in braille, large type and audiotape forms. 

We also have complete and unabridged editions of Sections 
503 and 504 Regulations In braille; an audiotape discussing 
Section 504 and Afflrtnatlve Action Regulations and their 
Implicatid^ns for career planning; an audiotaped list of 
questions typically asked of the disabled durina^emploj^ent 
interviews; and a college handbook describing ^ograms and 
facilities for the disabled at over 500 colleges and univerBlties 

* I 

Field testing for the gMnt project occurred in CCIS and 
at the Rehabilitation Center for the Blind in Daytona Beach, 
Florida. In evaluating the career materials, users completed the 
User Evaluation Form after their eKperience with the career 
planning materials. The majority of ^he^ users found the career 
materials easy to locate, current, and helpful. Eighty-one 
percent were very pleased with the services offered by the 
program, 501 were overwhelmed by the volume of materials 
available, and 94% would recoiranend the career planning program 
to a\friend who wanted career planning information. 



Thirti^oni^ pereant felt obtaining relevant information from 
mAteriAla /was too time*consuming. 

* \ ' 

Specific recanmendatiohs for further evaluation studies 
include the follwing* First* a longer* more extensive 
evaluation of this career planning program is needed* Such 
an extended field test should include more blii^d students from 
more vailed settings. Second, with its self-directed program 
consisting of numerous components* a longer field test per i^* 
i.e*# twelve months, is essential^or obtaining sufficient 
data tp determine program effectiveness. And, third, a large 
target population with greater professional staff involvement 
is also needed to provide documentation of the impact of this 
self -directed career planning program for the visually disabled « 

The final report and replication manual for this project 
includes sections on wh^t we could have done better, complete 
evaljiation of the adapted Self -Directed Search , and test 
materials which helped validate the practicality and accessi- 
bility of all our materials. 
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In the pait few yeari, aonslderable national attention has 
been directed toward the career education needs of atudents In 
MMrlean aelioalB. Caneerned individuala have vaelferaualy ^ 
faontended that the majority of ■tudents leaving the educational 
•yatem, are lll^equlpped to encounter the deifianda of our rapidly 
changing and complex aoclety« In fact# close to one million 
students are still dropping out of school every year because It 
Is not helpful and relevant enough In their thinking. 

Individuals with handlcappllig conditions have also gaflned 
considerable attention In the past several years ^ "particularly 
since the passage of the Rehabilitation Act of 1973, Education 
for all Handicapped Children hot of 1975, and the Vocational 
Education Amendments of 1976. No longer can school systems « 
readily exclude these individuals from thei^r services or 
segregate them away from the mainstream of regular activities. 
How, handlcap^d students are entitled^ to a free., and appropriate 
education in the least rastrlctiive environment. In addition, 
their educati^ must be tailor-made to fit their individual 
needs and potentials* 

Another significant recent development in the wave of 
commitments that have begun occurring was issued in June# 1978, 
whefi the U.S* Commissioner of tl!e Office of Education proclaimed 
that ^very handicapped child will now be provided with an 
appropriate and comprehensive vocational education in accordance 
with his/her needs and abilities.. It is anticipated that many 
other prestigious agencies, organisations, and ieadjers will 
also demonstrat§ and offer a greater commitnient to the career 
and vocational education movement that has occurred^ in the 
past as the appropriate educational prograimfng mandate m^ves 
into motion throughout the country. % 

Two r^w organizations that have evolved in recent years 
in response to the ca^j^eer development thrusts are the 
Division on Career Development (DCD) of ,the Council for - 
Exceptional Children and the Natipnal Association of Vocational 
Education Special Needs Personnel (NAVESNP) of the American 
Vocational Association. These organizatidne, along with many 
others which have befn in existence, are speariieading efforts to 
make career/vocational education for the handicapped a reality 
throughout the land. State and local educatidnal agencies are 
also turning their fttention to the career educatiqn concept 
and its potential for meeting the •ducational needs of the 
handicapped^ as well as all students. Thus, the recognition 
of the pptential of career education for meeting today's mandate 
is increasing in its , intensity throughout the country, ^ 
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Imp lemen ting appr^riate edueatlonal servicoa for handlcapp«d 
■ iUd«ntfl i« th# next fnajor Btop. Th© eoncepta, material!, and 
. p^oeessas t^at hav« bean devalop«d ffl^at ba put into motion 
and in an ©ffactiv© manner. Thia iHi no eaay (aak, partieularly 
in the caso of handicapped individuaia who muat be integrated 
and accommodated appropriately in the least restrictive environment 
For certain handicapping conditions, a pai^city of career education 
Mterials e?rlsts, Individuels^Wlth vlsyal handleaps are one 
of these groups. 

The project presented in this report represents a concertjtd 
and dedicated attempt to develop an effective career guidance - 
service for visually disabled Students based in part on 
John Holland's Self-Directed Search approach*, The project 
was an ambitious attempt to modify and validate materials and 
procedures from the Curricula-Career TnforTnatlon Service 
(CCIS) at Florida State UniVeraity so that visually disabled 
individuala could learn occupational information^ Secision= 

^nnaking strategies^ job-search methods, and begin to formulate 

.realistic career plans. 

LikK all ambi t ious pro jects , every ob jecti vo was not 
met, but in my opinion very justifyably. In reviewing the 
project, T found materials development aspect to have been met 
but validation efforts to be only partially achieved. This 
is unders tapdable in view of the short-time- period of the 
grant and typical technical -probLems that are always inherent 
in such projects. In essence, I would consider this a ' 
successful pilot study which now needs further validation 
with a greater number and ty^ of visually disabled individuals, 
^TJ^re is an obvious need to relate Holland's theory to 
visually disaj^led and otHef handicapped individuals and further 
efforts are strongly suggested in this area* 

The packace that has been developed by the project staff ^ 
is replicable stid usable under the^l imitations noted above 
and should be' consider^ for use in many different types of v_ 
settings (e.g.,. public ybchools, rehabilitation facilities, 
career centers, and ot^iors) which provide career awareness 
and planninq services to the visua,J*?ly disabled* This is one 
of th€? few systematic efforts^that I know ofthathas 
attempted to develop such an innovative approach for conductinq 
career guidance activities with this population* , Its self- 
directed feature is a much needed departure from traditional 
services| a Ithough a certain amount of professional assistance ^ 
will be needed by the visually disable^ individual in taking 
it and interpreting its results. The mpproach warrants further # 
investigation, developrTient , and consideration. Dr. Reardon 
and his staff have done an exemplary piece of work and it 
shouli^ not go unnot^^ced and untried in career education 
prict^ces that go on in this country. 

' , Donn Brol in. Ph. D. 

Professor of Education 
University of Missouri 
Columbia, Missouri ^ 
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INTRODUCTION AND PRE-GR>^t HISTORY 
OF CCIS INVOLVEMENT WITH BUND CLIENTS 



The purpose of this mamial is to help people who want to 
develop a career infonnation center accessible to the blind. 
Our staff believes that we can best accoinplieh this purpose 
by exr>laining what we are, have done, have not done, would 
like to have done, and could ^ve done better. 

Our project, to develop a self -directed career planning 
program for the visually 'disabled, began in the' spring of 
1976 when a group of blind students on the Florida State 
University campus asked us to help them with ^their career 
-planning needs. But the bulk of the work on the project 
began after October, 19 7 7, \ when the Curricular--Career 
Information Service (CCIS) Un conjunction with the College 
of "tducatlon at P.S,U|, received an HEW/OE Office of Career 
Educati^ri grant to develop and evaluate a career planning 
program for the visually disabled, u.^ I 



How Began: 



To explain how we began working on the project, it is 
first necessary to share a little background information 
on the nature of CCIS, the Curricular-Career Information 
Service, CCIS Sm a self=help or self-^counseling career 
information center at Florida State University which was 
created in 1972 to improve the delivery of career planning 
services to college students* Relying heavily on* instructional 
design techniques, CCIS can be described as an outreach, 
self-help oriented, multimedia--based career exploration 
program (Reardon andTdinor, 1975; Reardon and Domkowski, 1977), 
CCIS utilizes a modular approach to learning. Prior to our 
/work with visually disabled students, CCIS had ten instructional 
modules covering a wide range of career planning concerns. 
The modules were titled^ 

Module 1: Everything You've Always Wanted To Know About 
CCIS-==CCIS Introduction. 

Module II: What's Involved In Making A Career Decisions- 
Guidelines For Career Decision^Making* 

Module III^ Looking At Your Interests-^Self-Assessment . 

Module IV- Information: Where To Find It And How To 
Use It^-^Career Information Sources. 

Module V: Matching Majors And Jobs-^-Linking Education 
And Work, 
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Module VI i Job^ Forecast And Your Career Plans-- 
, ^ Employment qatlooks. 

Module VII I ^or Blacks — Career Planning For Black 
College Spidenta. \ 

Module Villi Especially For Her — Career Decision-^Making 
For Adult Women* . 

Module ;tx I Your Job Campaign — Employability Skills, 

i. 

Module X: Where Do You Go From Here? — Campus And 
Cortmunity Resources, 

Out underlying assumption is that given the proper 
resources/ most people can find information and make personally 
meaningful decisions relating to the world of work; their own 
skil}:s^ aptitudes^ and interests; and how to go about gating 
employed. The goal of the grant project was to translate 
thf values, purpc^^es, and resources of CCIS so that these 
cptild be used by visually impaired people as they are and have 
I^en by the sightei, 

/ CCIS has bean Carefully evaluated over the years ^ and 

the results have sh^wn the program to be popular among students 
and effective in meeting its goals (Fisher, Reardon, and 
Burck, 1976; Smith, 1973)* In addition to serving university 
students, CCIS has been effectively utilised by^area high 
school students and adults from the community. 



Increasing Accessibility for tlie Blind: 

But, CCIS until very recently^ was not truly accessible 
to F*S*U,'s large population of blind students, CCIS interest 
in career planning needs for the blind began in the spring of 
1976 when a group of visually impaired students asked two 
CCIS staff members to lead Resume Writing and Interview 
Preparation clinics designed to meet their special needs. 
This was accomplished fairly easily by putting the materials 
traditionally used for these clinics into a braille format 
and using the audio portion of a videotape. 

When the^^ formal presentation ended, several of the blind 
students expressed interest in knowing what other career 
planning and guidance services CCIS had available^. The staff / 
members present outlined the services offered by CCIS and / 
embarrassingly admitted that most of the services and inform^' 
ation in CCIS were not readily aqcessible to the blind. 
As a result of their interest, and concern, a group of the 
blind students agreed to serve as an informal, ad hoc advisory 
committee to help CCIS become more accessible to the visually 
impaired. 
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A'CC'JS Htatr mombor nuU with this uomniittoe as a group 
and with individuals of the group satjarately for about one 
year. Our total contact was with twfelve diffarent ^^isuairy 
^paired students* All ware upperclaBsmen or graduate students 
Oniy four were jtotally blind and using ar cane or guide, dog but 
all were legally blind. The purpose of these meetings was 
to discuss q^reer planning problems of visually impaired 
students f#''F,S-U. and to seek their ideas about how CCIS 
could help meet their needs/ During this-jsame period^ a 
CCIS staff member coD^ucted an ERIC computer-assisted 
literature search of career planning problems and programs 
of and for the blind. This literature review corroborated 
^the firsthand information collected from our ad hoc advisory ' 
conunittee of tolind students-^there were significant needs 
for improving career planning services for the blind. The 
problem most often cited by these students was that career 
planning is a process over which they had very little control* 
There existed little current career information organized 
in such a manner that the blind could have access to it and 
utilize it without the aid' of a counselor, teacher, or 
parent. Many of the ^ind students we talke^ with firmly 
believed that their JMB^ tended to channel them towards 

stereotypic "career^Pp- the blind". Others felt that their 
counselors ware doing a yery admirable, job of helping them 
under the circumstances, but the counselors were often the 
bljg^d clients' sole, source of career information. The 
students we talked with wanted to have the same opportunity 
as their sighted peers to engage in career and academic 
decision-making on their own (even if that mean^making spme 
mistakes or unrealistic first choices and then learning from 
and profiting from those mistakes) * ^ 

As a result of our meetings with this "advisory committee,' 
the CCIS staff committed itSielf to making our self-help 
career center as^ accessible as possible to the many blind 
students attending Florida State Un^ersity. The initial 
workmen the project involved transcflPbing our Employability 
Skills materials into braille and allowing partially sighted 
studeats to take printed ^materials to the Blind Services 
Learning Lab down the hall from the CCIS center, where they 
could_^taad with the help of electronic visual aids. 
The Employability Skills module materials were given top 
prio/ity because at the time the overwhelming majority of 
visually disabled students at F.S,U. were juniors, seniors, 
or graduate students* We were planning to gradually expand 
transcription of our< other modules into braille when our 
budget was cut by 46%, This meant, without external funding, 
we could not undertake any new projects, Not wanting to 
discontinue the work we had begun, we decided to submit a 
grant proposal to tho Office of Career Education- The 
proposal, -'A Sel f ^Di rec ted Career Planninq Program for the 
Visually Disabled," was funded and work on the grant project 
began in October, 1977. The five learnor goals of the program 



GOAL I t The vi disabled student will be able to 

~ ^ ~ Obtain desired career information without 

requiring assistance from a reader or ^ounselor* ^. 

The visually disabled student will be able to 
comprehend a career declsiori^aking process* 

The visually disabled student. wilV Be able to 
apply a career decision-making prpcess to, his/her 
personalised career planning^ ' 

The visually disabled studgtnt wi^l be able to . 
integrate knowledge of sel^ an^/occupations , 

The visually disabled student will be iible to 
apply appropriate emplojnnefit^speking' skills, 

GRANT ACTIVITIES AND ACCOMPLISHMENTS 



GOAL 


II : 


GOAL 


III : 


GOAL 


IV- 


GOAL 


V: 
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During the project year ^ Oetober , 1977 to September^ 1978, 
we developed^ purchased, assembledp and then pilot and field 
tested the materials necessary to improve the careet planning 
optionStOf blind students and to make CCIS accejjible to 
the visually disabled students at F.S,U* We ho^ the following 
account of our effofts will aid others who wish to make 
career centers at their own institutions more accessible 
to the blind. --^i 

Getting Organized: , ^ 

the time the project had ^^een funded by HEW^ most 
of ou3 ad hoc advisory cormittee^ had gl'aduated and left town* 
We needed someone on the grant staff who could read and write 
braille fluently and serve as an advisor to the rest of the 
staff who were not familiar with working with the blind. 
We hired a visually disabled woman as thS full-'time .project 
secretary to help us in this regard, and she has pro^/mi. to 
be one of the most productive and valued members of the 
staff. A total of three blind students were hired as 
temporary assistants at different times during the project- 
year. One of these students was instrumental in the development 
of our adaptation of John Holland's Self-pirected Search . 
The other two students assisted in preparing the finished 
products for field testing and in organizing the layout 
of the grant'-developed materials in CCIS* These students 
also proved to be very beneficial to the project* In fact, 
considering the naivete and lack of knowledqe on the part of 
the project coordinator in the area of visual disabilities, 
it was iitc^rally a casn of the blind lendinq the blind. 
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The rest of. the staff consisted of the P^rincipal " ' 
Investigator (Project Director), thcB Project Coordinator, ' 
an Evaluation Coordinator, an Evaluation Consultant , ..^and a 
Materials Development Coordinator. There were also s^eral 
volunteers and=one student who assisted us for academic 
credit. The Principal Investigator the chief administrator 

the project and was, one of the authprs of the grant proposal. 
The Project Coordinator,, also a co-author of the proposal, • .. 
was charged with overseeing the day^to^day activities of the 
project/ supervising the staff, writing the necessary reportta, 
and participating in regional and national conference 
presentations. ^ The Evaluation Coordinator Was a on^--third-time 
graduate assistant who was responsible £01^ developing the' 

sjtest instruments for pilot and field testing, coordinating the ' 
field tests, collecting and analyzing the data^ and 
assisting the Project Coordinator in report writing. The 
Project Evaluation Consultant, an F.S.U* assistant professor^ / 
assisted the Evaluation Coordinator when request^ed and was ^ , 
especially helpfut in revising the learner and project goals 
into m testable forttiat. The Materials Development Coordinatori 
a one#half-time graduate assistant^ was responsible for 
assisting the Project Coordinator in identifying the materials 
to be transcribed into braille, large print, and audiotape 
^prdinatihg the work of the student assistants and ^ volunteers ,^ 

and coordinating publicity for the project* 
^ ' ■ 

After hiring our^staff, our first priority was to select 
an advisory committee. We wanted to have an advisory committee 
of about eight to ten members* However, we we rejfead vised to 
send, out at least .twice that number of invi t^tionBkinder the 
assumption that most people would not have the int^est or 
time to participate. To our surprise, almost everyone we 
asked to serve agreed to help, and we had an advisory committee 
of fifteen members. 

Almost two^-thirds of the advisory committee wa^ made up 
of blind persons or re^presentat i ves of agencies and organiz- . ' 
atlons serving the blind. The advice, help, and constructive 
criticism of several members of thc3 advisory g^Qmittee 
proved to br? a great resource throughout thejafipject year 
(b€3o App€:^n(iix A ro : advisory committTet^ membflre, procedures, 
etc. ) , 

Once wr^ had takon care of hiring a staff, solqptinq 
an advisory committee, and securing our basic adm^i strati ve 
iioeds, (acquiring office sjjace, supjilies, typewriter, etc*) 
wc^ wo r r? r o a d y to 1 ^ o q in on r a c t u a I wo r k o n t h a p r o j a c t , 

The Fbur Tasks: 

* 'Vhi' work Wii n d i v i d« m 1 by t he* M ^; < | r m n t p r o j t m ' t m t ti f t' Int (> 
four basic tasks: (1) to franscribo oxifitiruj visually 
:)rit'nttMi mcniia irit-O tOrmats thtit (M)iil(i ho ut ilizod by tho 
visually disablofi, and to puroha5in iUidition*il liiiitorials whcMi 



transcription, was not adequate br* would cost more than buying 
new materials; (2) to adapt Dr, John Hollandi's Self-Directed 
Search (SDS) into a format thdt would allow blind students 
the ^ame opportunity as their Bighted peers to take# rfcore^ 
and Interpret an occupatiorial^ intere^k inverttor^ without the 
aid of a counselor or- reader; (3) to catalogue ^he ctL^er v 
tapes tAriscribed, developed and orqani^e^by the project 
staff in a manner that would allow -easy accesri to the career^ - . 
information by visually disabled ftuden^s; and (4) to . r 
evaluate the., materials developed in terms of, their ability to 
meet the project goals* ^ ^ • ^ 

TaSsK I: TRANSCRIPTION AND ORGANlZi^TION 
OF CAREER INFORM AT30N ^ ^ 



What we set out to dc. in essende^ wag to cr^te 



mlni-^CCIS withtn CCIS. We wanted ^te^e atsie to'put 914? 6 f / 
the materials the blind could utiliWe intone location; so / 
they could b^ ^aiily accessed and us^d^ without much need- 
folf assistance* '^his meant tftt materials h^d to be otfganizeaS 
in a logica/1 manner. The obvious pla^n was to use the s^e 
modular system tha*; v/as being succassfuHy Uaed^^y sighted 
students In CCIS. Naturally, changes^ additionrf, de^tions^^^ 
etc. ^ had to be made^ but basicaify they are very siiflirir to ^ 
the CCIS modules listed earlieT,* The modulf shea^a-'^ 
instructions develops^ , by the project staff c^n^^^ found- in' 
the ^pendix B. " ^ ' ^^'^ \ 



All of the project learner goals listed earlier fit into 
one or more of the existing CCIS instructional modules ^ 
so the problem was to make them accessible to the t>^lind students. 
For a while, out Qf sheer naivete/ the prp^ect staff considered ^ 
transcribing all of\the printed materials ihto, large t^e 
and braille. This p>an proved to beitotal^ly unrealistic, 
since braille materials require much more storage space than 
CCIS has available' In addition, with developmf tits in 
modern electronic equipment, many^ blind persons do .not read 
braill©^.^ further, many partially sighted students canftot 
read laVge type because it is too large for the» to read 
with thet^r Visual aids but still too small to ^ead by _ - 
sight alone * ' ■ i . ^ ■ 

Using cassette tapes was the logical solution; / 
^CCIS already had an audiotape libraty of ovet 100 different 
career titles in career interview or occupatibrial brief formats. 
The grant staff decided to include all of those tapes, and to 
increase tho ■library By as many tapes as time, monoy, and 
spAce would allow* The career tapes we mad^ were- simply 
occupational briefs read out of the Occupatio nal Out look 
Handbook. The selection method was also simt»le. Since CCIS 
Yb Incatnd in a university and ponsequently serves primarily 
a rciUfMie Rtudont population, the majority of the tapes wo 
recordnd doscribo careers requiring a collegn degren. 



.V. 




These. affe the sfudy garrels that^ y 

hQUse* ouf . car^eif ^lanninqf program^ £pr the 
visj^ally ^i^a^npH, ^otfi carrels are 

^ tape recorders^, 
labeled in both 
rint|d^Wa braille* To aid the 

g desired materials^ 
the carrel on the left 
the carrel on the 
2, ^ 
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We used a 1 i a't prtDnared by the ' U , S , Department of Labor which 
showed the occupations most cdllege graduates would be 
entering during the 1975-85 decade. We did record some tapes 
about occupations requiring less than a college education. 
The criteria we asedfor these tapes was a list of 35 ♦ 
occupational dusters which currently represents over 50% 
of the work force in the United States (see Appendix C) , 
In both instances^ we did not record any information about 
careers that were already represented in the CCIS audiotape 
library. ^ 

No effort was made during the selection process to 
weed out "careers for which the blind ar^ not well suited." 
We received considerable com_ment about this^ but we felt we 
had no other alternative for a number of reasons. First, 
there were the 504 Regulations of the 1973 Federal Rehabilit^ 
ation Act, These guidelines specifically state that a 
colleqe placement or counseling office cannot withhold 
assistance or information on the basis of an individual's 
handicap. ^hese regulations state further that all handicapped 
students must have access to programs available to nonhandicapped 
students . 

Second^ CCIS is a career information center which 
operates under the assumption that the student consun^r is 
capable of making realistic decisions after seeking out and ^ 
digesting as much information as possible. We were told by 
several people that if we allowed blind students access to 
information about occupations they could not possibly enter 
wo would be giving them false hopes or expectations which 
would be detrimental to their career planning and preparation. 
Wo believed that just the opposite would occur. The more 
information a student can gather about a possible career 
choicjb, the more realistic and informed his or her final 
decision will be. And of course, career information 
includes the {)hysical requirements for a given job or 
occufHition, It a career center operated under the philosophy 
that stucinrits should not be allowed access to information 
about r^arcMMS they are not likely to be able to orrler, then 
( ' in i n li B n t uc i u n t s wo u 1 ti nat bo all owe ( i t o nb tain in f o r ma t i o n 
aijout (^iirpois in m«Mii(Mne^ obt?se ntudentB would not: be 
allowed t.o r)ht a i n i n f o rm*^l= i tm about law enforromont or 
mi litary caref»T8^ anci nobody would b«^ al lowcn.l acctMni to / 
intorniilt Lgfi about (miimm s in hiqhe? cMlucatioiu 

IN^rhapH t thir'(i and moHt impc)rt<uit rtniHCMi for not 
('MnKor inq carcMM i n t ( ) r iTUi t" i (Hi ou thp banis of handiCiip if* t lia t ^ 
in miiny UiiHOH it is only the hand i Ciipf)tHi themHolvoH that 
u 1 t 1 nia t fly ( 1* mm « * what t h« ^y can or < m luio t do . At One t i nu ' , 
wo wt*r"(* ai'tually oofun d(» r i ikj di^lot inq an i t (un t rom an oi^Mipa t i r )fria 1 
iiitioost invtMittqy that roforr^tnl to oxpor ioncM* with paint i nti . 
'I'lia t ! ;a nu • wt *o k , a t < ) t . i 11 y h 1 i tu I Wf i n cm mu • t In ( u iq fi i )n i t f )wn 
(*xh i h 1 t 1 nq hiM oil I )ii i n t i !ui H , Ht* r oa i nt i nq k wo r o not ahn t rat 't s ; 
t hoy Wo r o M i ? r a I w i a iH"j< 'iiien \ r\ oa n i 1 / f oc 'oq n i zod a : ; : ; uoh arid 
adm i r od tor t lu m r a i t i m t i o boa u t y hy ^ i i I who saw t h< sn . 
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We decidt>d not: t:o deloti- t ho pji;!it'n<j i^em f r :m the ipterept 
i nvnn tnT'v , ' 

Through' <ut the project yedr we hav'e run across a num^ef 
of oceupatjons being held by .bjlmii persons in 'wMch 
^ cannot unr^^rBtand how thm ^'ob- ddiii4 be perfbrm^^ 
siqht , pKyplei fln , mc teorolo^lBt /' *funferal fll f ^y^dr ^ hilcyesf p 
physic' -t, arninti-^ hc^rsc^ ^r>^ t n€?f , ' eitii^f goncy medlc/il tenhrilgian, 
?n na/ iuut '"u^. 'ubiinin-l/, we do not think we ar^ 
:'Udl^ iyd to toll viMually diiabrGd inrttyicjuals What^hey 
Ijr cannot do. : 

In adtlition to inforniat ion about gpnniCic car^:?ers^ 
.^e also recorded several cat^et p'Va'miing books on taf^e* 
This wai? donS; of course, with pentrission by pdb^i^ers 
and/or authors involved* the crl^^ria for seiec^ing' w^lc^ 
of tha more than 30 career p^iartWlmg^ ''^ooks on the " 
bookshelf to record wa^ pi*rha^-^y\SV most LnnovAtiv€** 
We ehoao the books that wes^e imbst'^toltin stol,eii ir^rfi ^^^e 
center. We r#ascNied • that the Hn fortiatiDn 'tbt^y^drtta 
have been valuable to thb itlWefriti^^' '"V^hd '^bb}^ '^ftern- ^ 
of all the n^aoUrcea macJ^ blind s'ty^en^i 

Major Purc^awBS, ^^^^^ 

A number of matcu ials were donated tp, u#; bx ^OApW^^^ip^? 
soiling th« bl ind, . . A 4»ft^ril|K.Wpi^H^«^ ap^rok^flSMjiV.^ " 
S750 was lonti to-\^. ,by > «ife^ fa^^ 

organifation that Mg(Ms' 'ttS ^\$fti#^¥hfch5^ af 
casa#tta :ta^e ' tite^^^tfr^ ^^^^ and-ga^re Us 

one thQUfiaTitf^^lahk' oag^ett^ tapes Wbr.th about $500. 
Also, the Jewisu Braille Institute ;recovd«d over 50 tapes ^ 
Cur us at no charge. The piviaion of nlind S&tviQe^ in- 
Florj-da has provided ub fre^ Qon § d 1 fc'a t ^.pn and has helped' us 
in our fit^ld ti-Btinq, Thern nr& riuw^r;pua anf*nGic3 ^and 
t n jsin i iSti t LonB of and tierving the blind which are always 
q] i'i \A) iiuHis^ I'n any way tht^y can- w*v NtroiVqly ui^g© ^any ^ . 
i n:^t i i Ml i (uV thinking abciut makinq rh*^ ur, , program acoeaaibTe 
^,ry f vi^^utiliv diRablnd bo cnntatjn 1 h^ ytati^ an^ Xo^ml k^QnQjk^m 
ind |M iVi^tt* or qani, tJ onH serving th^' blind in tha^c af6?r In . 
Of to duterniifiu the Kindg of re^nUto^erj th*M: mi,gbt 

va I 1 ablti . ■ , 

"i 

Alt <h*th%M. , t hf» agdiotapf* library dov^'^loj^ci by tiiu prtiitK^t 
coMtainu ^buut 300 LMs^Sittfe LapnB. v^^^ ;HU*ded \wn cc)p;.eK nl 
i^VtM y t.ipr^ t>n<' for i.>uj^ t^Wn r<qit<^r rtnd ynu to fipld tept 
rtt ! *nt»> awny frojn lUoJida Ut^tt* Unlv6^uit.y* Wt^ rut«id«fl 
Indi^MdiM] raRRfln boK^fl foT eachi*^<^PO {HC npUiCn) Axxd we 
nrrdiMl storaq*^ ^!\»'lvr?f f't^r t Hm ^Mit^ r^* .KjLuLM.^t'flf**** Itbiaf.y 
(af)jM ox nua tr 1 V ?3U)U).^ W#» n(H*«i«d a binlj^ii^j ( m IM ' ' i luntq I y 
$1S0) and we^' 1 I n-iM k()U rth''f*^n l.innnaMnq ]>npi'r nuHd 

make tfi iilh* lahrln ( ,$[ -j^rt >k t na t «^ly ^!d-' pr-r ahiMM ) 



lit apprcix imcitol V ^ ^0 i box ) . Anci . w** purchaSfMl t ht^ 
Occupational Xnformat i oii Library f^^: the* Blind from thv 
Greater Detroit Soci^^ty for' the Blirvi '^.r SllO. rhiH^ 
library of i^'j ll-minifp t ciescrib»^s apf -rr^x i m/i t y 607) 

different ]obs bum^ Huccosstully pnrfnrmc^ci by blind men and 
womon. WhencfVf^r wp could, we tri^J to usu \'Xistinq ros<Hixcf}H 
or qet donations, not bncause the monny waLi \jnav^i j 1 able , 
but bocausp w*^ wanted ir^ show t!i^^ t !ie coni c^t' making a 
career center accessible wan n-^* pr^ .h i b i t i . Hy the end ^ t 
the project year wn wili havn !^pen* most it not al^. of the 
$59,000 allocatpd to us, but thd-md]ority or about/ 70% of 
that money was spent in staff aalar n^s and for evaluation 
of the ma te ri al s and produc ts Lieve 1 o^t- i by f he pro ] ec t staff. 
The money heeded to acquire or devfO'ip matter ials described 
throughout this report was re 1 a t i ve 1 y sma 1 1 (less than 5 1 , 000). 
For instance, we discovered that tu have our tapes recorded 
professionally would have cost $30 f)er hour* for studio time 
plus 514,50 pel tAp)P ftir each rojjy wo wanted from the master 
produced. Obviously, thin cost would hiive been prohibitive 
for most career centers. We did send several of our materials 
to volunteer orqan i za t i ons that make free professional quality 
recordings for the blind. But that often takes up to six 
months or more before the finished product is returned. 
We solved the problem by using resources availai)le on our 
campus. We had good quality tape recorders in CCIS so all 
we really needed was a soundf^roof studio and funf ess iona 1 I y 
trained voices. The studio space we were able to obtain 
from the College of Kducation Counsel f^r Training Program. 
The spench clopartment agrf'od to givc^ uxtra credit to students 
who provided their vc^ices (and their diction for th(^ most 
part was of excellent (luality). And, a \)t~i)i t^Htiar of 
F<e ha b 1 1 i t a t i o ii Service s a 1 1 owe d o mp n f ti p r student s 1 1 > 
assist UH for indepu^ndpnt ^itudy credit. Since* th«* blrink 
tapies had alrf^ady b<M*n givpn to us, wp loroKUul apf )i ox i ma t p 1 y 
\0 0 tat)P5j at virtually no dirt^u/t rost . 

I 1 t ht^ Iarg<^ piint and brail 1p mattui.ils wpr<^ firodurpd 

r«*lativ»'Iy i up xpeui s i vm 1 y ahu^. 1'hp (ijif|inul b^r a i 11 n copy 
was [)rnduPMd by fmr sr«pr<Oary and blind studMuTs soryiug as 
t Pin[ >or a I y " t 'Hip 1 nypp s oi V( ) Inn t pi m i; , -fh!' Cira^' print was 
t y pj mI by our stM - r n t a i y a Ix a r < )Wi ^ ! 1 .t r a* ■ p i i n ! t y f )c 'Wi J t cm , 

Ot hfw than th'- pmploytM-M* t i iiu » involvi^d, th*' nn 1 y dirt^g 
- s t was in duf d H M t 1 < >n . Mix « uO i; f >p r sh* m a c d b r a i M « ' 
5'f>f>y ami f ivf^ cpnts pp i :;h*Ma tO latU'' pi uit *"«'i-y^ 

TASK II: THE SELF-DIRECTED SEARCH 

M'h* ' ini )j; t d 1 I t iH ■ I J 1 ( f . p;k f , n m1 by M ■ i a ? > p >. t s t , t f 1 w.i s 
t t y i ng t ? » ad a p f . i ( m i * m a p b ni n i f la ue.a a 1 1 * < i y i n f ' • . i 1 ui ma t 
tliat i''»ijlii b<' t,ik*Mi^ SiMui'd, .ind int»ap!'a»*d by -i bl usd 
s t u < I p f 1 t w 1 t h I * U t t 1 1 f • . t 1 d < d .1 « ■ ( ! a 1 r ; ! ■ b ' i i i i i . = . i < h m , f > u f 
» a 1 g nia 1 ,id !u m ^ .id\* i * m y f - ( )nini i ( t * ^ • .ni l ■ a f p • t b 1 i rid 'M tiili ?! t 
WM 1 n t f M ^ * M ^ w» 'd wo^f ^ a y d n ; t r a s ! ! 1 1 1 < a t l , , = 1 1 * ; * • . i m' i f f h ■ i ! " ; u 1 f ' . 
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of vocational and personality inventories. They claimed r 

thut often they never saw the results of such inventories, J 

but that those results were used by educational administrators 

or counselors to makG decisions affectin^f their lives. 

When members of the p^^oject staff reported the results of 

thesv blind student Interviews in meetings or in printi 

they have been vigorously denied by most VR counselors and 

other professionals who work with the blinds While determining 

which side was right in this controversy would have been 

an Interesting pfojecti it was not the purpose of our project. 

But, in order to work effectively with blind students on 

our campus I we had to deal with what they perceived to be true. 

This meant we had to develop an assessment device that could 

have been completely controlled by the consumer-^the blind 

student. 

For sighted students, such an assessment device, 
John Holland's Self-Directed Search (SDS) , was already 
in use in CCIS. That instrument, however, was only available 
in printed form. Even if the SDS were put on cassette tape, 
visually disabled students needed some. nonvisual way to 
score the instriament. The problem was solved by designing 
a tactile Answer board with small pegs for keeping score 
(see Appendix D for illustration) . The boards are labeled 
in large print with clear plastic braille labels placed over 
the print labels. The board has been pilot tested and field 
tested and has been well received by most of the blind 
students who have used it. 

Visually disabled students who elected to take the SDS 
could utilize the outcome of the inventory irmediately upon 
its completion if they wished. When a student has completed 
the SDS , they have generated d list of careers with 
Dictionary of Occupational Tijtles (DOT) nun^ers related 
to their interests. The tap^s developed and copied by 
the project staff are arran<jed numerically according to 
their DOT numbers. Using the lar^e type or braille labels 
on the tapes, the students can quickly find the tapes that 
are of particular interest to them. 

TASK III: CAREERS ON TAPE CATALOGUE 



A visually disabled student does not, however, have to 
take the SDS to access career information. The project 
staff has developed a large type and braille alphabetical ./ 
catalogue which enables the student to locate occupational 
information from either the tapes produced by the staff 
(arranged according to their DOT number) or the tapes 
included in the Occupational Information Library for the 
Blind (arranged according to their OILS numbers) . ^ 
See AMendix E for a description of the catalogue and 
directions for its use. 




TASK IV: EVALUATION 



The work of s^g^atlng matarlals developed by the staff, 
and the goals of th^pjnv jact # began of course, at the onset 
of the project year« The first task was to revise th# learner 
and progrant goals into. a more testable or evaluatabla^ format . 
The revised goals can be found in the appendix. The next 
major evaluation activities centered around thfe pilot and 
field testing of the SDS and developing the nefeessary 
measurement tools « The last phase has dealt with evaluating 
the results of the final field testimg and the ability of , 
the project to meet its program goals. The entire evaluation 
process is outlined more completely in the following section. 

This section describes the evaluation activities and 
results. As stated in the evaluation plan (see Appendix R) , 
the evaluation of the impact of the CCIS grant project, 
"A Self'Dlrected Career Planning Program for the Visually Disabl 
focused upon the followiyig basic questions i 

1, To what extent were the client objectives met^-has 

the desired change in client behavior occurred? 

2, vflaa the impact of the program been adequately 

documented and described to provide needed information 
to thpse cii'nsidering its adoption? 

3, Havei the estimated <3evelopraental and operational costs 

been documented and described to provide needed 
information for those considering program adoption? 

Each of these basic questions is discussed in this section. 
First, however, a description of the evaluation activities will 
be presented. 

As stated earlier, learner and program goals were rewritten 
into behavioral terms (see Appendix X) . Behavioral objectives 
were then written for each learner goal. An evaluation plan 
was subsequently written and can be found in Appendix R, 
This plan provided the framework for the evaluation activities 
which took place during the year* 

Once goals ^ objectives, and the evaluation plan were 
developed, attention turned toward evaluating the effectiveness 
of the adapted version of the Self -Directed Search . This took 
place in two phases. The formative phase consisted of one--to^ 
one administration, technical review, and pilot test of the 
adapted SDS. The purpose of the formative phase was to 
obtain feedback on which to base revisions of the SDS, 
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The sumnativa phase eons Is tad of a field test of the revised 
SM t:o determine its ef feetiveness with viiually disabled 
Imlvlduals. Evaluation findings revealed that the revised 
SOS was (1) effective in inoreaslng the number and Qonsistenay 
oF~0€oupations under eonsiderationr (2) effective in deoreaslng 
the need for general Information about self and oaoupationsi 
(3) effective in increasing certainty and satisfaction about 
vocational plansi (4) effective In increasing vocational 
information-seeking behaviori (5) effective in promoting 
the ability to apply Holland's theory r and (6) effective in 
eliciting positive user evaluations « 

Of primary significance, these results suggest that 
existing career planning progruis and instruments designed 
for the general population can be adapted for special 
populations without reducing their effectiveness. In addition # 
the results imply that visually disabled individuals will 
assume more control over their career planning if given the 
opportunity, 

A copy of a detailed report of %hm evaluation of the 
adapted SDS can be found in Appendix J. This report includes 
reconrniendatlons for future study of the adapted SDS , including 
adapting Form Easy of the SDS for persons with low reading 
ability, evaluating the adapted SDS with a larger blind 
population to allow other statistical analyses, and 
investigating the frequency with which blind persons achieve 
rare SDS Summary Codes* 

After field testing the SDS, the project staff began 
preparing for the field test of the entire career planning 
program, both on and off campus. InstrmMnts were developed 
to measure attainment of learner objectives, program Impact, 
unanticipated outcomes, user reactions, and progrMi export^ 
ability- These instrmnents cah be found in Appendix S* 

I ^ 

In atte^^ing to implement a "pure" field test situation 
away from the campus, all materials were transported to a 
rehabilitation center for the blind in Daytona Beach, Florida* 
A training workshop was held to introduce the staff to program 
and data collecting instruments, and then the program was 
left in their hands to integrate into their Renter as one would 
if the program were purchased. There are inherent problems 
with such field testing where project persensiel are not 
consistently monitoring for fidelity of use, and are not 
col^lecting' the data themselves. Of course, we ran into some . 
of these problems, as well as others, in our F.S.U, and 
Daytona Beach field test sites* 

First, the structure and format of the self ^directed 
career planning program compounded the difficulty in collecting 
data. Second, implementing a career education program on 
an academic calendar while staying on a federal budget timeline 
automatically limited field test activities at Florida State 
University because the f4.eld test occurred during the quarter 
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break and th© sunOTar quarter. Obviously, Jthese are not peak 
enrollment periods for sighted or nonsigtyWd students and 
field testing participants were quita stp^l in number* 
Third, the lack of an intaot blind group of substantial size 
in any one feographlc leeatlan limited the field test, 
Pourth, salf^diracted format added difficulty to data collaction 
since the nature of the program allowed some materials to be 
taken home, and also allowed individuals to select for com^ 
pletion only those modules they felt they needed. Thereforef 
some modules were used extensively (Module III: the SDS ) , 
and others rarely. And, finally, even though we professionals 
know that career planning is time-consuming and important^ 
the student's tiiha is often limited and it is hard for them 
to participate in all aspects of a program, much less be 
involved in an evaluation study. We don't intend to offer 
these as excuses, but only to alert the reader to some of the 
problems encountered during the spring and eunmier field tests 
of our program. 

Field testing occurred in the Curricular^Career Inform-- 
ation Service on the Florida State University campus and in 
the Rehabilit'ation Center for the Blind iw uaytona Beach, 
Florida. A total of 16 visually disabled persons were involved. 
In evaluating the career materials, users completed the 
user evaluation form after their experience with the career 
planning materials- The majority of users found the career 
materials easy to locate (81%), current (75%), and helpful 
(881) . Eighty-^one percent were very pleased with the services 
offered by the program, 50% were overwhelmed by the volitffie 
of materials available, and 94% would recommend the career 
planning program to a friend who wanted career planning ^ 
information, Thirty^one percent felt obtaining relevant 
information from materials was too time-^consuming, A 
complete breakdown of responses to the user evaluation form 
can be found in Appendix T, 

In addition to the user evaluations ^ documentation of 
impact and exportability was made. Four independent reviewers 
at the Rehabilitation Center in Daytona Beach who have 
expertipe in vocational rehabilitation of the visually disabled 
reviewed all materials In use during the field test and completed 
an Impact Certification Form (see Appendix S) , The n^n tim6 
spent reviewing materials was two months. Regarding J 
impact, the reviewers unanimously agreed that (1) the ^fccis 
career planning program enabled blind individual's to actively 
participate in career planning, (2) participants seemed 
interested in the career planning materials, and (3) exposure 
to the career planning program prompted further career planning 
behavior. The majority of the reviewers also agreed that the 
instructional strategy used in the materials appeared to be 
thorough and potentially effective in^teaching the intended 
skills and knowledge tp the target audi-ence. In the area of 
exportability, the ntajority of reviewers indicated the program 
was acceptable in terms of overall appearance, organisation, 
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potential effeativaness, potential usefulness of oontent# 
estimated ease of use, quality of writing # quantity of oontent, 
and use of dlreotlons and Instruotlons within the ^materials. 
In addition, they unanimously agreed that the materials 
appeared readily usable by the st^enfe user* Conoern was 
expreised, however, regarding appropriateness of reading level 
for those with less than a oollege eduaatlon« , 

The reviewers agreed unanimously that there is reason 
to believe that a need exists for this program, and that other 
professional persons working with the visually disabled would 
be interested In using this program. "Vhree agreed Uie iwterials 
appeared to be pa^&aged in a form that is egfsily used by 
adopters with a mini^mn of training and assistance* One 
reviewer was unsure regarding this item* All four reviewers 
also stated they would use the CCIS oareer planning prograi^ 
(or reomnaend Its use) with visually dlsadDled persons desiring 
career planning asslstanea, and all four found materials, 
as a whole, acceptable. Regarding unanticipated outcOTies, 
the following comments were providad by the reviewers s 

"good counseling tool" 

**directs student planning" 

initiates interest in students leading to motivation 
to obtain more information" 

"provides some diractlon for informatlon-'seeking" 

"helps them bacoma aware of a^itional interest areas 
that may serve not only as vocational possibilities 
bu* ones that provida a vocational interest too" 

The most common negative outcomes pinpointed by reviewers 
ware the need to modify matarials for those not collage- 
bound and the desire for more datailad information in the job 
dascriptions on audiotape. A complete braakdown of *reviewers ' 
rasponsas can ba found Lp Appendix U* 

In addition to the User Evaluation Form and Impact 
Certification Form which were implementad in tha field test, 
a Career Planning Program Obsarver Rating Sheet and Pre-test 
and Posttest instrumants for several modulas were developed. 

(Sea Appendix S) . However, due to the time constraints and 
staff limitations at the field test sites, and the program 
problems discussad earlier in this section, tha field test 
coordinators did not implament the latter two instr\iments. 
Instead y they chose to submit a detailed report of observations 

(saa Appendix Y) . 

In addition to the results discussed above, two external 
experts representing the fields of vocational guidance and 
career education for the handicapped ware brought in to 
avaluata the materials. r 
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Dr. John L. Holland, Profasior of Social Relations at 
Johns Hopkins University, noted expert in career development ,^ 
theory and research and author of the Self-Directed Search ^ 
reviewed the materials duting the developmental period* " \ 
Dr, Donn Brolin, Professor of Education at the University of j 
Missouri and noted expert in ekreer education for the handicapped, 
reviewed the materials after field testing was completed, 
Dr* Holland's writteh review can be found in Appendix V and 
Dr, Brolin 's comments are in the Foreword of this report. 

Having obtained these results, the project staff focused 
back upon the three qiiestions with which the project was 
concerned s 

1. To what extent were client objectives met^ — has 

the desired change in client behavior occurred? 

2. Has the impact of yim program been adequately 

documented and described to provide needed inform^ 
ation to those considering adoption? 



ave the estimated developmental and operational costs 
been documented and described to provide needed 
information to those considering program adoption? 



As stated earlier, the Observer Rating Sheet and 
Module Pre- and Posttests were not ihiplemented at the field 
test sites; therefore, we are unable to document the attainment 
of learnef object ives as stated. However, evidence was 
obtained relative to each learner goal. Each of the five 
learner goals will be addressed in this section* 

Goal 1 I The visually disabled student will be able to 
obtain desired career information without requiring 
the assistance of a reader or counselor. 

Field test data k revealed the career planning program 
enabled blind indivioiialB to actively participate in career 
planning. Participant indicated the materials were easy for 
them to locate and ^cposure to the materials prompted use of 
additional career planning materials and resources. 
Participants also indicated they were very pleased with the 
services of the program. Thus, it appears the visually 
disabled participants were able to obtain desired career 
information without requiring a reader or counselor to 
obtain it for them. 
/* 

Goal 2: The visually disabled student will be able to 
comprehend a career dec^ s ion-making process . 

One of the program benefits mentioned by several of the 
materials reviewers was that the program helps "direct 
student planning" and "provide direction for information^ 
seeking", Severa^i^articipants also stated that Module IX, 
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"Ouidttllnee far Carear Daolalon-Makihg^ # waa onm af thm nmmt • 
httlpful nadulaa* Alao, ona praf^laipant atated^ **lt (mata? i*la) 
leavaa ana making thalr own daalalona whloh I think la gaad"* 



Gaal 3 1 Tha viaually dlaablad atudant will ba aftla tg 
earaar planning. 

Although avldanoa waa obtainad indloatlnf partloipanta 
\angagad in varloua modulea of tha caraar planning program, 
8uf f iolant data waa not obtainad on whloh to baaa a judgmnt 
of goal attainiMnt* ^ 

Goal 4 1 The visually dlsablad student will ba abla to 
intagrata knowladga of aalf and OGOUpationsT ^ "'"'^^ 

There %rare three , learner objaotives related t^ thia 

goals 

1« Given the visually disabled versloh of the SD8 # 

the student will record and score all respdnses on 
the Inventory I 

2. Given the results of the inventory, the student 

will list his/her Smnmary Code with a bralller or 
pencil, and match it to the corrffaponding personality 
patterns I and 



Results of tha field testing ot the SDS indicated all 
three of these objectives werebmet (see Appendix J) , 
Therefore, it appears goal 4 was attained* 

Goal 5: The. visually disabled student will be^able to 
apply appropriate eniployment-seeking skills, ^ 

As is the case with goal 3, sufficient data was not 
* obtained on which to base judgment of goal attainment* 

Goals six through ten are program goals* These are 
addressed as follows i 

Goal 6; The program will provide visually disabled 
students the opportunity to utilize CCIS resources* 



Indicators of achievement of these goals include 
transcription and organisation of career planning materials 
for use by the visually disabled including 102 occupational 
briefs and interviews on audiotape, three career planning books 
; on audiotape, and a variety of other career planning materials i 
.= and advertising which included an appearance on Tallahassee's 
%WPSU television and descriptive flyers (see Appendix F and 0)* 




3* 



Given their SDS Suinmary Code, students will list 
at least three occupations congruent with their 
SDS code by means of a bralller or pencil* 
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Goal 7^s -The program will provldy^ an In-lierviee training 

*rwo in**8ervla^ training programs irare eonducted at/ 
Pl^^da ptate Univeraity, Fourteen participants were / ^ 
lA^teradiMMd to the Qmrmmr plannlnf materials and equipment. * 
PartlGlpants were taught sightguiding an4 skills in career i 
eoimsellng with blind clients, and then participants 
deigns tra ted competencies in these areas « A State Office 1 
of Blind Services consultant and counselor assisted in t 
conducting these programs* / ^ ^ 

In-service training was also provided at the Da^ll^a A, 
Beach field test site. Approximately seven counselors ^pd-^* 
Instructors were introduced to the career planning pvc^am 
and the data-gathering instruments during a day-and-a-Klf 
%iorkshop eondiicted by three project staff imn^ers. Thai 
workshop participants were those individuals who were tb 
coordinate the fl^ld test In ^helr cent^r^ 

Goal 8; The program will aaslst visually disabled ^ U| 
g students in developing career daclslon-maklng skills. 

Indicators of goal attainment include the varlatv ;of , 
resources used by the participants, a dQCumentatlon * i 

usar satisfaction, and endorsement of the program by i 
constituents and professionals (sae Preface and Appendices V/^S 

Goal 9% The program will demonstrate a procass fehrougm C 
which a service can be developed to accoBTOodate ^caree r 
needs of visually disabled students. ~ 

Indicators of goal attainment includa documentati^^^f 
visually disabled students* needs (see pages 2 and 3 of^^is 
manual) , formulation of goals and objectives (sea Appendix X) , 
matarials production, pilot tasting, field tasting, impla- 
mentation of materials, evaluation of learner outcomes, and 
determination of whether or not prograun goals were mat, 
Thasa indicators are all addressad in this report. 

Goal 10 1 The program will document concMtions under which 
the program can be re plicated eff actively, — = 

IndTcatore of goal attainment include production of this 
user' s manual, document^ation of program constraints, 
documentation of evaluation activities, documentation of the 
program development procass, documentation of the implementation 
process, and documentation of unintended outcomes, all of which 
have bean addressed in this report* 

The Becond quastion on which the project f^usad, ragarding 
impact docimentation , was addressed earlier in ^W*^valuation 
section* The third question regarding developmental and oper- 
ational costs is addressed in the financial report which has been 
prepared and provided separately by the Office of Contracts and 
Grants at Florida State University, 
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It it raaofniittd that^ for rttAaons alrttady atatadi 
tOM of thm laarnor foals laok hard data for doowiantatlon of 
attalraiant« Spaoifio raooan^ndatlona for furthar avaluatlon 
atudlaa ineluda tha following. Flrati a longar, mora axtanalva 
evaluation of this earaar p^^'^^i^? progrui ia naadad in ordar 

judga attaimMt of at laaat two of ^a laamar «^ala« 
Such an aictandad flald tast ahould involva mora blind studanta 
from more vafiad aattinga* Saeond, with ita aalf-diragtad 
program oonitfh^ng of numaroua ooaiponaiita# a longar field teat 
period, i.e«^^|||paive monthar ia aaaantial for obtaining 
aufficiant data to detamina program af feotivenaaa. And, 
third, a larger target population with graatar profaaaional 
ataff involvMMnt ia alao naaded to provide dootwantation 
of the isqiact of thia aelf-direoted earaar planning program 
for the viaually dialled. 
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^ PROBLEMS ENCOUNTERED ALONG THE WAY 

i 

They say hindsight is 20/20 vision, and now that the 
projeet year is nfar its ©nd we are abla to identify clearly 
f number of the mistakes we have made, and the changes we 
would make if we were to start anew. 

Ad Hoe Committee: / 

Probably the biggest mistake we made was assuming we 
had learned jus't about all there was to know about blindness 
and career planning problems of blind students from our 
original ad hoe advisory coTOnittee of visually disabled 
students. Almost all of the students we originally worked 
with wei^e very bright and articulate. Most of them, both 
the totally blind and the partially sighted, could read 
braille very well. At their request, we had already 
transcribed our employability skills materials into braille 
before the grant project began p Because of the positive 
reception of these materials by the blind students who were 
then on campus, we planned to utilize primarily braille 
and large type formats for most of the material we produced 
during the project year. It was .not until we were about 
two months intovthe project that we learned only about 10% 
of the blind population can read braille. This meant we 
had to make a quick change to an audiotape format and this 
prolonged the time scheduled for materials developm8iat , 

Another problem conceaftfiing our ad hoc committee was 
that we never added new members. By the time the graAt 
project started, there remained only one or two of theA 
original members who had not yet graduated and left 
Tallahassee. Many of the new visually disabled students at 
Florida State University viewed us as part of the establishment 
rather than as part of something in which they were .intricately 
involved. As a^jresult, we had a little difficulty getting 
blind students to help us in our pilot and field testing. 
The problem was solved in part by hiring a few blind students 
as Student Assistants, who proved to be a tremendous asset 
to the project. 

Division of Blind Services (DBS): 

Partially because we thought we had gained all the 
information we needed about blindness from our ad hoc 
advisory committee and our literature search, and partially 
because we sensed some antagonism by several blind students 
towards the state Division of Blind Services, we did not 
seek the pivision's fullest assistance in preparing our 
proposal or when we first learned we had been funded. 
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Tina was probably a mlstaka* Thm Divlaion of Blind 
Serviqes eQuld have been helpful from the beginning as it 
was later helpful to the projeet in a variety of ways. 
Their staff at the Regional Rehabilitation Center in Daytona 
Beaehi Florida, assisted in the field testing of the prejeot* 
developed materials and the looal offioe here in Tallahassee 
paid the salary of a "blind student who worked on our staff 
for about ten weeks. That student's knowledge of audio^ 
production was partioularly benefleial« Also, three members 
serving on the grant project advisory oommittee were from 
the Division of fllnd Services, Again, we strongly urge 
any institution eonsidering adapting their programs to 
meet the needs of the visuaily dialled to seek the advioe 
Md assistance from all agenoies and organiiatlons that work 
with the blind, avan whan thrit advice and assistance is 
in conflict. 

Voluntear Organliationsi 

% 

There are saveral volunteer organizations, both publicly 
and privately supported, that produCa fine quality braille 
and audiotape transcription trom print copy. However, 
these organizations may take from four to mix months to 
completa the work (some material wa sent to be braillad over 
seven months ago still has not baan returned) . This would 
not have been much of^a problem for us if we had anticipated 
it, but several of thasa organizations promised us a 
four- to five^waak turnaround. After the materials ware 
saveral weeks lata in arriving and we had Inquired as to 
what the problem was, wa were told the materials would be 
sent in "next week's mail." This happanad seve'ral times 
bafora we raalizad we would have to make most of our own 
tapes. Naturally, this slowed the project down and wa had 
to delay field testing of our materials by saveral months. 
We would raeommand that any career center wanting to tape 
their matariale for use by the blind produce their own 
tapes using the methods described earlier in this paper. 
This would ba 'especially necassary in the presence of a 
tight time schedule. 



High Prices: 

Materials and special equipment for the blind t%j^60 to 
be very expensive. For instance , a brailler, which Mt^^ 
smaller and much lees intricate than a typewriter, -eo^ta a,^-- 
minimum of $150, And, it may take from six months to a 
year for delivery after purchase. This is another good 
reason to get involved with local organizations serving the 
blind. You may hp able to borrow the use of a brailler until 
your purchased equipment arrives, or some organizations n^y 
be able to donate equipment to you. 
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Eyon aoftwaro uscmI by the blind is d^^xolEbitantly priced. 
We needed some thin clear plastic sheets for\ making braille 
labels which could be placed on top of our large print 
'labels. This would allow totally blind and /par tial ly 
sighted students to use the same materials. To or^er these 
sheets from a supply house for the blind would .have cost us 
$1.45 per S H by ll-lneh sheet. We /aund basieally the 
identical material being sold under the name of laminating 
paper in our own campus bookstore for^ZOf per sheet. 
We saved over SlOO by purchasing the laminating paper on 
campus. I 



Although the project was funded for twelve months, 
we really only had eleven month^ to complete it- Most jobs 
in higher education start at the end of August or early 
September. As our project was coming to an end, some of our 
key staff members were forced to accept jobs elsewhere before 
the end of the project year\5^ This has reduced the amount of 
time we would have liked to have spent in data collection^ 
analysis and evaluation. 

Because of the delays mentioned earlier, we were not 
able to begin field testing until the summer when the majority 
of blind students had left campus, A project year beginning 
in July and tending in June would have been much more manageable 
for those of us working under the pressures and constraints 
of an academic calendar. 

If We Knew Then . . . : 

We had ready access to a large number of blind college 
students from the beginning, but it would have been worthwhile 
if we had spent more time finding and serving the blind 
conmtunity in and around Tallahassee. This would have given 
us a more diverse group of people from which to draw for 
advice and testing of our materials. This could have been 
especially beneficial in the sunmier months when many^f 
the students were not on^ampus. 

We could have s0 itiore time in locating and developing 
volunteer services around our own community especially to 
read for our taping sessions. We had a steady stream of 
taping to be done. If we had discovered such agehcies as the 
Student Community Interadtion or the Volunteer Action 
Commission earlier^ we would have bee»^able to get the work 
done a lot sooner. 

# * 

We should have consulted with more orqanizations serving 
the blind at the proposal^wri ting stage of the project. 
We had already begun brailling many of our materials before 
we were told by a representative of the Blinded Veterans 
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MBOciation that only 101 of th« blind rmmd braille and 
that many of the partially aightad prafar aadiotapaa to 
larga print* ' ' ^ 

Thara %iar« aoM budqat itama wa would have changed if 
we had known then what we know now. We had a travel budget 
Of $2,000 wfileh %fe aaaamrt at etart bm auffi^iant. 

Howevar, when we Made the budget we were thinking only of 
the Projaot Diraotor*a required tripa to Maahington and the 
trij^a by ataff iMmbera to regional and national eonfareneea. 
He had forgotten about the money required to travel for 
of f-caaipua field tea ting. We alao aaaumed that the money 
paid to consultanta for their travel would come from the 
moniea emeiimbered tp pay eonaultant fees. However, ^ 
the Univeraity office that managea grant budgets aaaiMied the 
monay .would cme from our travel budgetp We are still 
trying to iron that problatn out. 

In spite of all the difficulties we encountered along 
the way, we were ibla to aecompliah the task that we set f 
out to accomplish. Had we been able to avoid the many 
hassles that arose , we might have been able to do a better 
job* But we are not maKing excuses. We believe in what we 
have accDiKplished and feel strongly that othejr career 
canters will be able to benefit frOTi our work. 

DISSEMINATION ACTIVITIES 

Dissemination has been an important part of the project's 
work from the very baginning. During the first months of 
the project, a flyer (sea Appendix F) outlining the ^rposa* 
and goals of the project^ was sent to every private and 
public school for the blind in the United States, the chief 
agency in every state and territory of the United States 
concerned with the blinds the national headquarters of every 
organization of or serving the blind, and the career counseling 
or career resource canters of more than 200 postsacondary 
educational institutions* 

Program presentations have bean made at the following 
state and national conferences i 

The Florida Career Education Conference, October 27, 1977, 
Sarasota , Florida , 

The Florida Rehabilitation Association Conference, 
November 1 , 19 77 , Tallahassee , Florida, 

The American Personnel and Guidance Association Convention, 
March 20, 1978, Washington, D.C, 

The Florida Vocational Education Association Conference, 
August 9, 1978, Orlando, Florida, 
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Short articles or npw» itnrai concarninq the? project 
h«v# appeared in th© following publieationa i 

A m»r iea n P#rionn#l and Guidance Aagociatton Conventio n 
SuiiiMirleai Abatracta^ and fteaeareh Keporta, ^ ^ 

March, ^ — — ^ ^ 
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A merican Personn el and Guidance Ass^iation r.uidei 
Volume XX, Wor il, February ^/ H7g, " 

American Rahabilit at ion Cou nseling Association Ndfs 
Voluifie VI, No, U Winter, . " ^ 

career Education Heway Voliyae VII, No. 3, Pebruary 1, 1978 

Kducation for the Handicapped ^ Volume III, No. 25, 
December 7, 1977, 

Ed lie a t i on a nd Wo r k ^ Volume TIT, No, 24, Nnvcsmber 29, 1977, 

Fhbrida VQcat_i_qna l Journa l^ Volume III, No, fl, April, 1978, 

Fou^n t a i n ha ad , No, 91, Winter, 1977-78. 

Special Education Newa, Volume II, No, 3, February 1, 1978, 
* 

The brochure and all of the articles published to date 
about the project have contained an invitmtion to be put o% 
the project mailing list. Over 400 organizations, insti tiralons , 
and individuals have requested that their names be added 
to the list. Other dissemination activities have included 
an interview with the project coordinator on a local TV 
talk show, a pictorial display at a highly publicized 
Florida State University research fair, and an "Open House" 
held in CCTS for all who wnre interested in viewing our 
^finished products. Also, the Florida State University 
Office of Information Services sent news releases and pictures 
concerninq the project to the news media throughout Florida, 

t 

Future Plans: 

All organizations on the project mailinq" list will 
roceive an abstract T6f the final dissemination report. 
The report itself will be sent to all the state Carper 
Eduration Coordinators and to all the individuals and organiz-^ 
ations who have assisted the project staff throughout the year. 
The final report will be made available through ERIC documents 
to anyone who is interested in our findings, A proposal 
for the presentation of a paper to the CEC National Conference 
on Career Education for Exceptional Individuals (February, 1979) 
has been sent to the Council >ior Exceptional Children (CEC). 
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An article has been submitted to, the Journal o f Counseling 
Psychology y an article in preparation will be submitted to 
the Personnel and Guldanca Journal ^ and an abstract of ' 
the final report will be sent to the Career Education 
Quarterly * 

WHAT WILL COME OF OUR EFFORTS? 

All of the materials created^ purchased^ and asseniiled 
by the project staff are currently being housed and used in 
CCIS (see photographs) , CCIS is coitunitted to remaining 
accessible to the visually disabled and will take responsibility 
for maintaining the career planning materials we have 
produced for the visually disabled after the project comes t 
to an end. Upkeep costs will be minimal, CCIS has a policyg, 
of replacing information that is outdated (four years old 
or older) . Most of the career information we recorded 
came out of the current Occupational Outlook Handbook s 
when this information needs to be updated^ the original 
tape can be erased and re-^recorded with more recent information. 
The recording can be done with CCIS'p own equipment using 
volunteers or student interns* Braille and large print 
handouts will need to be replaced as supplies diminish* 
One box of braille copying paper costs $30 for 500 sheets. 
If every blind student who reads braille asked for a copy 
of all of our handouts each year, CCIS will have to buy 
just one box of copying paper per year. Large print materials 
can be copied for approximately the same price. 

New students will be made aware of the resources 
available to them through an advertising campaign promoted 
with the help and cooperation of the campus offices of 
the Division of Blind Services and the Disabled Student 
Services, For instance^ all visually disabled students 
coming or returning tn P.S.U, this fall will retreive a 
braille or large prin' copy of the flyer found in Appendix G, 

The Division of Blind Services Rehabilitation Center 
in Daytona Beach/ Florida^ has asked if they could keep 
and continue to use 'the materials we provided during field 
testing. We were, happy to oblige them. The Florida 
State University had about 60 blind students in attendance 
during the 1977--78 academic year. If that number of 
visually disabled students continues to study at F.S.U, in 
the coming years ^ then^ with the addition of the 145 
individuals served per year by the Rehabilitation Center of 
Daytona Beach/ at least 205 visually disabled individuals per 
year could benefit from the work we have accomplished this year. 
Of course, it is our hope that other career centers will 
replicate our efforts and multiply manyfold the number of 
visually disabled students affected by career education. 
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We are currently exploring with Dr. John Holland and 
The Consulting Psychologists Press t^e possibilities for 
marketing oui adaptation of the Salf-Diracted Search , 
If th\i3 is accomplished r we believe the tactile board and 
accompanying materials could be sold for about^ $200 per set. 
With the exception of the SDS, all the materials that make 
up our "career planning program for the visually disabled^*' 
could be produced by any college^ high school^ or rehabilitation 
career center at a fairly low cost, especially if volunteers 
could be utilised in the manner we have described throughout 
this report. 
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. ADVISOR 00tM:iL >E^^re 
^Bg Paul, District Director, Division of Blind Services 

Neal Berger, Project DirTOtor, A Sci^ce-OriOT^d Career Oaid^iTO SystOT for 
the Physically Handica^ed 

Dr, Jack j^hinsm^ Director, Office of Vocational R^iabilitaticm 

Purvis Po«ier, Assistant Professor, Visual Dis^ilities, Florida State 
University 

Colonel tobert StoOTaker, Director, Career Placonrnt Services, Florida 
State Lhiiversity 

Darlene Stutts, Coordinator, Dis^l^ Student Services, Florida, State 
University 

Paul Nolting, V.l Counselor, Division of Blind Services 

te, Gerald Jahoda, P^^ofessor, Library Science, Florida State University 

4 

Victor Brown, Student, Florida State University - 
Carl McCoy, Program Director, Division of Blind Services 
Jim Phi^s, Stud^t, Florida State University 

iNlrs. Kathryn Sutusky, Office of tte PresidCTt, Florida State University 
f^. Jess E* Wilson, Lions Club 

Or, Jeanne Boland, Assistant Professor, Rehabilitative Services, Florida 
State University ' 

Bob Straughn, Warning Officer, Disaster Control 

•J- 
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t-VlM C.iMjit IMixrlad Project 
I^^lt^ Scope of MviTOry Ccxincir 

' The na/^ of this advisory coimcil shall be the CCIS Qr^t funded project 
' •advil5or>^ccnancil* 

"rh& tasic purpose of this council shall be to ^vise the CCIS arann fimdad 
' project Btkff in formilating a high quality Self-Directed Career PlWming 
program for bliiid youth ajid adults ^ 

More specifically, the advisory ODuncil will te asked to* 

' ■ A*^ Review all progt-am activities involving naterials prDduction or distributic 

Mvise project staff regarding the field tMting of project developed 

■ 'I ^ 

materials, 

C, Discuss Issues related to tte developrent of a Self^Dir^ted <^eer 

Pluming program for the visually disabled, 
- i 

D, ' Assist project staff in describing or explainingythe CCIS grant fund^ 

project to varicHis aonstiti^nt groups in the state of Florida. 

>tenb#tshjp of the advi&orv* council shall oonsist of active mOTbers who 
Will at told at lt?ast thtce consTOUtive regular mrctings, Ptonbers are appointed 
to the advisory council by the Principal Investigator of the gxant project, 
Dr, totx^rt Reardon. McHnbntship apfX)intmE?nts shalJ be for tim duration of ti^ 
grant fuTK±H:l projcK!t which is onp yoar. 

Mrinlv^rr^ of thn advij^ory cxHincil were nelcctcKl arcordinfr to sovcraJ criteria: 

1. lieprbscntat ivc'R ftan tht^ business, kibar anl u%Uv±r/ ccTTinunit ii^fi, 

2, fiL?prcnKuitaLivc»s of: blind jiLulcni^i at FJutida Ktatn Univc^rHily, 
l^'pi:fm»ntat:ivi-» t r ciTi of f uh^ of Hi IikI tM-x^iro^, VcxMt ional i4^1bibi 1 i tat icii 
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and otJier profosnional agencins, 
4, tepresentativos of the faculty at Florida State Uni^^rsity or osiers 
with special eMpcrtise ii\ the developmnt of information systOTS, 
self^directod imitructional prograns or other areas* 

Ihe advisoiy couiicil will nieet rTOnthly and all meetings are o^n to pytolic 
A quaLTin of mOThers Rhall ronsist of all meters in attendanre at a regular 
or properly callrd noting. "The rK>rmal meeting place will te the OCIS center 
in Rom 110, V^rvan Hall, Florida State University, NoCTial meeting date 
will be the first ^ii^sday of the month, hwmvmr, s^^ial iieetings may be 
scheduled at least tw wtx^ks prior to the meeting date* All marters will bfe 
notified in wi'iting and by ptene before each meeting is held, 

The advisory council will functiCTi urder the leadership of the OCIS grant 
funded project director, !lr. Paul Hhite, As ^ecutive Secretary of the 
advisory council, he will preside over all council meetings^ appDint all 
oofTtnittees v,tiich may be deoned necessary aiid will prepare an agenda or program 
for each advisory council meeting. Grant fund^ project staff under tlie 
E<ecutivc Secretary's direction will prepare minutes orTsinnTiaries of all 
oouiicil ntN*tinnn, will hardle all corresix:ndenGn for tl|p advisory council 
ainl assist in tho pro(>aiatinn and |)ublicatipn of an aqencla for the meeting, 

Hu} ^^c<:utivo S^*crt^fcary of tlio cxjuncil may appoint adtioc^ cxtmittcon fron 
tijiK^ to tinie to roviw sixx^ial iiviterials nnd/or oxtimine npocial issues 
in thoir cxron ot expert i'>*s ahnso adhoc cxTmi ttees or mfinjsrrs of the arivlTOry 
opuncil will it'^ort to tht^ projcx^t fitaff and/or to i\¥^ advi^iury ciiiinril on 
all laitUMH M'lat.tHl to thtMr aH^unmMUfi* 
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Module l-z ^ 

lYilYTHlNG^YgyiVE^AL^AYS^WyjED^TO 

KNQ'i:,ABOyT__CCiS 

The purpose of COIS is to^assist you 
in developing academio and/or career 
decision-making skills. 

0|JECT1V|S 

1. To introduce you to CCIS. 

2,. To help you select the jlc t i v i t i es 
in CGiS that v/ill be most +^elpful 
in your career and/or academic 
dec i s i on-mak i ng . 
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BELO"' ARE THE ACTIVITIES TO 
HELP YOU TO ACHIEVE THESE OBJECTIVES 



A. Listen to a lO-mlnute audiotape 
presentat i on , "CC I S I ntroduct i on , 
which describesCCIS. 

B. Ask the proctor to explain the 
CCIS program to you. 

C. Browse through CCIS and examinB 

• some of the materials and reH^e 
available for your use. ^ ' 

If you need any Information, please 
consult 'A'ith the proctor at the Help 
Desk. 



DO ANY OR ALL OF T 
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" r:rj^^m""""-""~ 

-'••'^n^a^d u 1 e I I - z 

"'HAT'S IN'VOLViD IN 
MAKING A OklZZR DZCirfON? 

0BJI2I1V1S ^ , 

1. To help dispel common mis concep- 
tions about carser planning. 

2 . To h e ]. p ^ 0 u identify many n e 

var i ablss that are important to 
consider in carser development. 

3. To help you establish some cuide- 
lines for the process of career 
decision-makinn. 



DZLO'" M'l ACTIVITIES 
TO HZLP YOU AGHIIVE THESE OSJESTM/ZS. 
UO ANY 01 ,ALL OF THEM. 

•^l. isten to the, fifteen-minute 
audio tape marked 'A', "01d'"ives' 
Tales in G a r o e r Decisions." 



Listen to the audiotape marked 
'D', "Are You An Occupational 
I 0 n 0 r a m u s ? U o s t t u d o n t s Are... \ n c 
It's A ;1 i sky ous i ness . " 

Listen to a f i f t o (} n = m i n u t o audio- 
tape m a r k 0 d ' H ' , " , j i s s o c t i n n A 
Garoer nocision." 
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Module I I -z 2ont. 

D. Listen to chapter ^ of Ilicharcl 
^ Boles' auciiotaped book, ^^Hat"' 
Col2r__[s_Y our_P|rachut|? TThe 
two Tape? '''RTcR maRe up this 
chapter are mark-ed 'D') 

^uoii ! ^!FOl:v•AT.l 0': about careei dedision- 

MAKIV'^ n^y. nr r Q y Q IN THE ^OLLC'ING 

AUDIXTAFiD BOCKS-: 

-ni chard Boles', '^hat_Golor__[s_Your 
ParachuteV 

-1 i char ri I r i sh , '22_dlC§_l2yCI§lT_dD 
Zmglo^er 

-David Campbell, ll_Ygu Don't_KnQ^"_ 
' har o_ Y ou J^r e 2210^ Isylll^Ecillil y 

-Fred 3ra Tord, Care|r_Plannj_nn_for 
The Blind 



IF YOU \IZD Aa'Y MFLP, PLEASE GOKSULT 
v|TH THi PlCnTO:^ AT TH'Z HELP^^UTSK^ 




> X Module I I I -2 

5iLF-ASS:SSM^iVT 

. LgcKi;v2_AT_Ygyi__ifjT^,2^GTS 

1. To provide you "/ith the oppor- 
tunity for self. assessment; that 
IS, to examine some of the values 
and interests you have. 

2. To help you to identify som° 
occupations or fields of study 
for further exploration^ 

•ILL H^LP YOU ACHITVE TH-SE 03]^°T|w., 
PLEASE :nAD IT CAREFULLY: 

A. The Gelf-Directed Search (sn<^1 
audiotape is located in the box 
mark "Module III." | t i - a 
self-adm i n I ster ino instrument 
desMnorl for assessinn personal 
intere'^ts and values. 

> lo? Solf-niroctod -.earch does 
not tell you -hit you should hp 
.or preoiot -hat you may he succ- — - 
Tui in, but onJy sunnor-. ts possibl- 
ar-as you minlil invosi i-mI-. fur 
ther . I ui - 
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Module 1 1 1 -z Cont . 




The SDS is self-explanatory and 
can Bfself -scored • 

Several of ths SDS Summary Oodes 
-do not have occupltions lis'f'ed 
^ under them. Do not be alarmed 
if your Summary Code is one of 
these. Follow the instructions 
to obtain a list of occupations 
related to your Goae. If you 
"'ould like to talk to someone about 
this, see the person at the Help 
Desk, 

B. Listen to the audiotape also in 
•^he box marked "Module 
'-Understanding Yourself And redr 
Career," and on the flip side, 
"Suggested Follo'A'-up Activities." 



"/H^N YOU HAVE FI^MSHED TAKING THE 
SOS, YOU MAY '"ANT TO USE MODULE IV-z 
TO HELP YOU USE THE INFORMATION 
AVA ILABLE' IN CO IS. 
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CURll OULA^-GARISR INFORMATION SERVICE 

-""™-"~~tc5iii"" " 

Module 1 V-z 

GiJECTiVEi 

To help ydu'^logate CCIS Information 
related to your ourrioular and career 
plann i ng nee^s . 

ACTIVITIES TO HELP YOU 
V ACHIEVE THIS OBJECTIVE. 

Listen to che audiotape marked, 
"'Module I V-z ' . This tape explains the 
location of materials on the two 
. study carrels es'^ec i ally equ i pped for 
people with visual disabilities; 

Listen to the audiotape marked, 
"Cataloque Instructions" in the^ Module 
IV box or read the large print or 
braille "Catalogue Instructions" 
located with the other pri nt mater i als • 

If you have any difficulties locating 
any mater i als^x or if there are materials 
which are not located in this area 
which you wish to use, please ask the 
proctor at the Help Desk to assist you. 
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(MTOdule V-z 



yATGHlNG__MAjgiS_AND^jgBS 

1., List spscifio job titles related 
to collene majors or fields of 
study . 

2. Idsntify postgraduate, qraduats 
and techn I cal tr a i n i nq sites 
for fields of study or specific 
. jobs 

o^LC^'- ARE A0TIVITIE3 
ro HELP YOU AOHIiVE THESE OBJECTIVES.- 

A. Listen to the audiotaps in Module 
box ^^-A^ entitled, "V.hat 3an I 
Do i th A Major j n. . . 7" 

B. Listen to the taped intervie^-s 
about F.S.U. majors made i t h the 
academic pronram ciirectors of most 
of' the undergraduate major pronrams 
A'braillsd and printed list of . 
the F.S.U. majors on taps is in 
the notebook marked "Module V-z."- 

C. Consult "M,th academic departments 
and their pro^'ram people. An 
audiotape list .s located in the 
box marked ".'.'odule 5." 

5.' ^ 



Module V-2 Oont, 

Consult '"Ith car-sar planninn 
spec I al i st s and the Of f i OS of 
Caresr Placeinsnt Ssrvioss and 
Coopsrative education Ssrvioes, 

lefer to the printed book. The 
Clolls^e '^ulds_for Itudentsjnfh 
•5Tsa5TTTTTesj_ 5y ^ollov^ay anS 
BlnnsT. /TsR the proctor at the 
Help Desk for this book:. 



01 ASSISTA>iCE IN USING ANY OF THE 
SOUIGES \K GGIS, GHSGK I TH THE 
OGTOl AT THE HELP DESK. 
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(QGIS)""" " " • 

■ Module Vl-z 
I^PLgYM|NT_gyTLOOK 

J2i,EQll3^iIS.AND_10yR^CA2E|R_PLAN 

OBJEOTl^SS \ 

^ ------ - 

1. Desoribs the present distribution 
of "^orkerb in different job arenas, 
e.q. sex,\race, etc. 

2. Describe the projected employnjen 
trends in various career fielcLs.' 

3. Understand the complexity and. 
accuracy of employment forecasting' 

4. Identify the lo'"est and highest 
employment demand areas. 

BELO"" ARE AGTIV ITIFS ^ 
TO HELP YOU ADHIEVE THESE OBJEGTIVES. 

A. Listen to the audiotape in the 
box marked "Module 6", "Supply 
And Demand of Gollene Graduates ^ 
In The South, 1S80, by Field of ' 
Study." 

B; Listen to the audio*|ipe in the 
"Module 6" box, "U.sTd.O.L. ■ 
.Occupational Forecast, lS70-ie85." 
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Module V I tZ Cont'. i 

Listsn to the aud'i otap'e 'I n ths > ' 
same box, "Job Forecast rHform-*--- 
at i on/* . ' ' -fs,: 



D. 



Gonsult th ;'s:taf f i n Clf^er 
Placement Sef v i ess' ( 22.8 ^ Pry?' 

and uoop^a'tive^Buca'tioh Sfr\/lcs 
(116 Drya-n) /J 



Handbdpk of Labor Stat I s.#i cs 



. Qccupati onv •.fateowif ^nd iTra i n'i na Need 
/rhs; 0(2-OTp|;tsi onal O.Utlook Hlndp.ook 




' Qfipi2j-£ handbook *dn '"omen " or ker s 
ob'^^per tun^^^^^M "for ^"omen 

^s^nrcfr-^^*^"- — ^ 

^MSSISTAiVGZ IN UsVn.& OUTLOOK INFO:^ 
.\ATIC».N Mv' THIS MODULc IR YOUR CAI^EER 
FLAN^MN", YOU MAY WANT TO' GONSULT 
•/MTH THE PlOGfOR AT -THE HELP DESK. 
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(OGIS)""" 
Module V I I -2 

IIE|C1ALLY_.F0^_M1N0R1T1|S 

This moduls has been prepared espsci- 
ally for black students, '.vomen, and 
disablsd students, '"ho may vant to 
explore special topics relevant to 
their career plannina. The purpose 
is to spotlinht CGIS resources '*'hich 
minht be useful in this exploration. 

03J|3TiyES 

1. To assist you in locatina sources 
of information which will help 
you shape a tentat i ve -tducat i onal 
and/or career plan. 

2. To help you examine how nearly 
your personality and/or interest 
patterns niatch people in various 
careers. 

BELO'" ARE ACT! VI TIES 
TO HELP YOU ACHIEVE THESE OBJECTIt^£S. 
DO ANY 0,1 ALL OF THEfv^.. ^ 

Each of the tapes may be found in the 
box marked "Module 7." 

A. Listen to the audio'tape on "Affirm 
ative Action: Implications for 
Career Plannlnn," featurina 
'Dr. Freddie Groomes, Assistant to 

o the President, F.S.U. 6r 
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Module Vll-2 Gont. 



3. 



C. 



H . 



Listen to tho audiotapG, "Career 
Planninn for Black Collsne Stu- 
dents'* featuring Mr. Q. 0. Qunninc? 
hara, Placsmsnt Director, FAMU, 
and Mr. lobsrt Shoemaker, Place- 
ment D 1 r ector , F . S . U . 



Listen to the audiotape, 
Plannina for Blacks." 



ft 



Career 



0. Listen to the audiotape, "Incre 

i ^ I /-I h n ^ + ', ^ « ^ »l 



ino Job Options for '"omen. 

Listen -to the audiotape, "Life ^ 
Career Patterns of V'omen" in which 



several adult ^^''omen discuss their 
different lifestyles. 



If 11 



omen , 



Listen to the audiotape, 
in The I'ork Force," 

Listen to the taped i nte(* v i e^-'s"" 
"'ith visually disabled persons 
in various career settinos. f 



Listen to the audiotaped Qccuga- 
tional information Library Tor 
TRe 5TTncI. ^'^ = = 



^01 ASSISTANCE IN USIN^ ANY OF TH" 
MATillALS DZSCr^lDiD IN THIS MODULI, 
CHECK '' ITH THE P E:^ SON . A T THE HELP DESK, 



Module V I I I -z, 

^l-iiy^Iiil-^2IiQN.AND_DlSA3L|D_P|0 

THI FED'.IAL MANDATE: AND 
HO*'' IT AFF^GTS YOU 

OBJ|GTiV|S. 

1. To dive you information about 
your rights, and ho you can get 
in touch '''ith for help, 

2. The responsibilities of schools, 
universities and employers in 
equal opportunity emplgyntent. 

HO^" TO USE T^IS MODULE 

Listen to the audiotape in the box"' 
mar!<ed "Module P,'"^ It describes all 
of the materials in the f ils/marked 
"Module P," Included amon*^ those 
materials are copies ofthe federal 
(guidelines for Section 503 "Igual 
Employment" and ^04 " !^ac i 1 i ty Ind 
Pro ram Accessibility." The file 
also includes fact sheets on Sections 
503 and 501-, complete descriptions 
of the lenislatlon, and the complete 
form of the 1273 iehubilitation Act. 

^01 ASBiaTA^rnE \H USING ANY 0^ THESE 
?MTE1!AL3 DE3C1IBED I :^! THIS :.^OuULE, 
CHECK "ITH THE FE:'rSO,\' AT THE HELP DESK. 
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Module IX-z 

SLjELGYAEILITY, SKILLS 

if 

The activities presented in this 
module are dssinned to holo you master 
the "employab i 1 i ty sl< i lls^' ' essent i al 
in transform i nn your career ooals 
intoreality. 

giJEQTl^SS 

1. You '"ill bs able to "Tite a resume 
appropriate for your Job objective. 

2. Y'ou '"ill be able to write an 
appropriate letter pertafninq to 
your job Dampa ion. 

3. You '"ill be able to identify and 
complete stratec^ i es^ for pr e- 
Intervis'" preparation. 

•4. You "'ill be able to identify and 
demonstrate effective intervi^/Mnn 
behaviors. 

BELO'-. Ml A lYsT OF AGTiVITIES 
TO HELP YOU MTH THESE OBJECTIVES. 
THE TAPES CAr! BE FCUN^D IN THE BOX 
MARKED "Module 

A. Listen to the audiotape, "The 
First Hour of the lest of Your 
Life: The Art of Locating' and 
Selectinn the Rirht Career." 
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Module IX-z Gont. 

5. Listen to the audiotape, "rJesurne 
trritlnn Guide." 

C. Listen to the audiotape, "Letter 
Wr itinq Guide." 

D. Listen to the aud i otaps , "Interview 
Guide." 

1 . Listen to the audiotape, "Inter- 
V i 9"^ Questions," 

F. Listen to the audiotape, "Questions 
for D i Gabled People . " 

G, Listen to the audiotape, "Campus 
I ntsr V i e"- . " 

FOl HELP '' ITH ANY PART OF THIS MODULE, 
O:^ FOl ADDITIONAL INFO'^MATION ABOUT 
OTHER SE1VI€ES GGIS HAS TO OFFER 
AROUND EMPLOYABILITY SKILLS, ASK THE 
PROCTOR AT THE HELP DESK. 



I 
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Module X-z 

CAi^^PUS AND COMMUNITY RESOURCES 

I 

■ V'HERE DO YOU GO FIOM HERE? 

. 

The act i V i t i es pressnted In this moduli 
are riesirned to be extensions or additions 
to the information materials described . 
in previous modules. 

OBJECTiVESi 

1. Identify people places in -fehe 

iversity vher^'ou can get further. 



more specialized career ^velopment 
assistance; 



2. Identify experience'^ outside the 

University related to a career possi- 
bility you are considering. 

The i nstruot i onal act i V i t i es in this 
module are of a varied nature. Some can 
be completed in a fev.' minutes, others can 
take months; some can be done in CCIS, 
others involve explorations in the com- 
munity or in the 'Un i vers i ty . One of the 
basic CGIS resources to which this module 
makes reference is filed information 
(Module A folder) about various career 
development resources. It is located in 
a Mobile File; ask the Proctor for help 
f i nd i nn this mater i al , 



t 

o 

ERIC 



Module X-z Continued 

An up-ito-date listinn of aofivitles and 
University and Dommun it y* resources is 
located on the tape marked '^Module X-z'*. 
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^ APPENDIX C 

\ - — ■ - - - - 

35 Occupational Clusters Representing Over 50% of the Work Fores 
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THE 3 5 LARGEST OCCUPATIONS 
^ffllCH TOGETHER EMPLOY OVER jmLF 
OF THE WORKERS IN THE UNITED STATES * 



OccupatiQnsf Total Emplo^Tnant; 

1, salespersons and salesclerks^ n,e,c. 4,019^531 

2. salaried managers and administrators 2^594^653 

3, secretaries, excluding legal and medical 2^550,251 

4. elementary and secondary school teachers 2,415,424 
^5, foremen, n,e.c, 1,590,427 

6. bookkeepers ° 1,534,768 

7. farmers and farm managers ' 1,418,746 

8. truckdrivers / 1,379,625 

9. janitors and Bextons / 1,225,672 

10, private hous^<;ld workers 1,145,895 

11, waiters ^ ' 1^019,400 / 

12. machine op^.atives, TniscellaHeous specified 1,019,191 

13. typists 977,446 
14j assemblers ' 943,907 

15. self-employed managers and administrators 895,346 

16. sewers and stitchers ^ /(i' 867,402 

17. carpenters 842,341 

18. registered nurses 829,691 

19. cooks, exceot private household 828,977 

20. cashiers 823,512 

21. not specified clerical workers 807,244 
22* automobile mechanics 804,772 

23. clerical and kindred workers--allocated 757,209 

24. farm laborers, wage workers 74 3,219 

25. nursing aides, orderlies and attendant^^^fj^ ; 717,968 
26* operatives, except trans^^ti-allocated- Mfi^ 717,374 

service workers excluding private househi^jS- = 

^ allocated ' ^ "v^ 705,323 

28. accountants 703,546 

29. checkers, examiners, inspectors; manufacturing 690,173 

30. miscellaneous, operatives 630,430 

31. craftsmen and kiridred workers--al located 626,534' 4 

32. deliverymen routemen * 620,300 
3 3. stock h^ndlJ^ 586,107 

34. heavy equip^TOfit mechanics, including diesel 582,47*5 

35, machine operatives, not specified 566,696 



This table was F^i^^^^^P^d^ by 




Mr. William. 
Tabor ton Roe 

Sand Lake, NjBPYork 12153 
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APPENDIX D 



Career planning resources 
made available or accesaibl 
to F.S^tJ, blind students 
through the grant project 

includes spripts of 
several tapes produced by 
the project staff 




CAREER PLANNING MATERIALS NOW AVAILABLE IN CCIS 
. FOR VISIIALLY DISABLED STUDENTS AT FLORIDA STATE UNIVERSITY 

Occupational Interviewe and Occupational Briefs i 

Fifty of the tapes listed below were produced by t^m 
project staff. The remaining tapes were previously purchased 
by CCIS. All tapes have been duplicated (with permission when 
necessary) labeled with large print and braille. 



it Ek 



Account EKecutive 
Accountant 
Actor 

Actuary ^ 

Advertising Manager 

Agricultural Engineer 

Airplane Mechanic 

Air Traffic Controller 

Anthropolor ist 

Architect 

Artist , Commercial 
Astronomer 
Auto Mechanic 
Bank Clerk 
Bank Officer 

Bank Teller ^ 

Banker 

Beautician 

Broadcaster 

Broadcasting Technician 
Business Adminis trator 
Business Consultant 
Buyer 

Career Planning and Placement Counselor 

Chi Id Psychologi s t 

Chiropractor 

Civil Engineer 

Claim Representative 

Clinical Psychologist 

Co 1 1 e c t i on Wo r k r 

Community College Administrator 

Computer OpGra ting P€:vrsonnel 

Computer Progranimer 

Construction Inspector 

Consumer Finance:? 

Copywr iter 

Cosme to log ist 

Co s t Analyst 

Court Ru{)or I or 

Criminolptjist 



7 



Dental Hygienist 
Dentist 
Dietician 
Driver SalGsman 
Fconomi r,t. 
Editor 

Blectrician " * 

Electronic Assembler 
Electronic Technician 
Employment Counselor 
FBI Agent 
Pile Clerk 
^Ti reman 

Plight Attendant 
Forrestry 

Gepphysicist | 
Golf Prof ess ional 
Guard / 

Health and RegLlatory Inspector 

Health Pields / 

Historian \ 

Home Economist 

Hotel Front Office Clerk 

Hotel Manager 

Hotel-^Motel Service Worker 

Insurance Careers 

Insurance Representative 

Insurance Salesman 

Investment Analyst 

Landscape Architect 

Law Enforcement 

Lawyer 

Librarian 

Life Scientist 

Marketing Research Worker 

Mechanical Engineer 

Medical Technologist 

Medicine 

Meteorologist 

Mil i tary Personnel 

Mini s tnr 

Model, Fashion 

Mus i c C a roe r n « 

Music T t) a c: h e r 

Nurse , rfeychiat r id 

Occupational Therapi st 

Oceanographor 

Officewor^er 

Park Director 

Passengor Agent 

Pediatrics 

Penologi s t 

Personnel Counsnlor 

Pharmacist 

Photographnr 

Physical Therapist 

Physician 
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Physicist 
Pilot 

Podiatrist 
Policewoman 
Political Scientist 



^ Priest^ Catholic 

Principal ^ High School 



Printer 

Probation Officer 

Professor 

Purchasing Agent 

Realtor 

Receptionist 

Record Producer 

Recreation * Worker 

Rehabilitation Counselor 

Religious Sister as a Teacher 

Reporter 

Research Scientist 
Respiratory Therapy Worker 
Sales Careers 
Salesman 

School Counselor, Elementary 
Secretary 

Social Psychologist 

Social Service Administration 

Social Worker 

Special Education Teacher 

Stenographer 

Stewardess 

Stock Broker 

Systems Analyst 

Teacher^ Physics^ High School 

Teaching Assistant 

Telephone Operator 

Theater Worker 

Theatrical Agent 

Ticket Agent 

Tool and Dye Maker 

Typist 

Underwri tor 

Veterinarian 

Waiter 

Watchman 

Writer ^ Techni cal 



Carocr Plmmiji g BookH on Tape ; 

Permission has bc?en granted by the publishers of all the 
printed media transcribed onto audiotape. 
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^^^l<BSr Richdi^d N, , V^^t C^l or Ts Your Parnchutc ^^ 
Borkel^i Qali Arnia^ TGn-Speod Press, 19 7 7 . 

» * CAJ4PBELL, David, ^ If YOU Don't Know Where You're Going ^ 
Yqu^II P robably End Up Somewhere Else 
Niles, Illinois, ^/ARGUS Coinmunications, 1974, 

CRAWFORD, Fred L* , Career Planning for the Blind 

Winnetka, Illinois ,Hadley School for the Blind, 1966, 

Other Career Plart^ing Materials Available i 
(arranged according to module number) 

All the materials listed below were produced by the 
CCIS or grant project staffs unless noted otherwise, 
Perniission was granted by the publisher in each instance of 
reproduction of copyrighted matprial*^-^ 

Module 1: CCIS Introduction 
Audiotape : '*^CCIS rntroduction" 

Module 2: I Guidelines for Career Decision-Makin g 
Audiotapes^ "Old Wives* Tales In Career Decisions " 
"Are You An Occupational Ignoramus? 
Most Students Are*.. and It's A Risky Business" 
transcribed with permission from the publisher 
. "Dissecting A Career Decision" 

' _ - if 

Braille and "Dissecting A Career Decision Studyguide" 
Large Prints , ^ 

Module 3; Self-Assessment 

Audiotapes i " Self-Directed Search (SDS) Instructions" 

"Understanding Yourself and Your Career"^-- 

transcribed with permission from publisher. 

Braille and "Answer Sheets for the Sel f -Directed Search " 
Large Print- 

Module A: In format i on Sou rces^ 

AudiotapuH- "How To I'ind Information in CCIS" 

Modu le Linkinq KfUu-itjon and Work 

AudTotapes: "Fatnil t^y Resource Directory" 

"What Can I Do With A Major In...?"-- 
transcrihed with pnrmission of publisher, 
"what Can I Bo? CareerFi for CollcKje Major h"--- 
transcri bed wi th pei m i utiion from publ i sher , 
"F.S,IK Majors on Audiotape" 

Interviews with F,S,tK faculty about thn 
majorB they reprustMit * Produc'ecl by CCI5] 
staff p QuuBtions includn the following^ 
How does tho^ faculty mnmhnr descr ibe thi*; 
major? Wh^it' areaH ol Rpecializ^tion are 
available to ntudents in this maMor? ^' What 
^ traits make it likely (or unlikely) that 
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a student will succeed in this area? 
What do students like most about this major? 
What prior experiences might help a student 
determine whether or not to major in this 
area? What occupations or postgraduate 
programs do students enter? What is the 
job outlook for graduates of this program? 
Are there special opportunities for women, 
minorities # the handicapped? Wiat' is the 
student-f acuity rati©? Why did the 
faculty member enter this field and what 
are the personal satisfactions from work 
in it? 

Each of the following majors are represented in this series 

Accounting - 

Anthropology 

Art Educat ion 

Audioloyy cm)C Sp€:?ech Patholog^ 
Biological bciencos 
Chemistry 

Childhood Education 
Clothing and Textiles 
Constructive Design 

Counseling, Health and RGhabili tation 

Criminology 

Dance - . 

Economics 

English 

Finance 

Food and Nutrition 

French 

GeoS^ogy 

Governinent 

History 

Home and Family Lifo 

Home Economics Kducation, 

Hotol and Restaurant Adn^ his tration 

Industrial Arts Education 

Inter ior Dob iqn 

Leisure Servicei^ and Studies 

Library Sc re nee 

Manaqement 

Managrme n t and T nsur anee 
Market i ng 

M a s s CorTimu 1 1 i t: at i o i r^ » 

Matheniatics ^ v 

Mote o f o 1 ci c J y 

Mod a Vl\ I i a n q u a < ] «: ■ s 

Music 

Nursing 

O c o a n o y r a j ) i i y 
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Physical Education 

Physics 

Pre-^Law 

Program in Medical Sciences 

Psychology 

Real Estate 

Religion ^ 

Risk ' and ^surance 

SociaJ. Work 

Sociology 

Special Education 

Statistics 

Studio Art 

Theater ^ 

Urban and Regional^^lanning 
Vocational Education 



Module 6: Employment Outlooks 



Audiotapes 



"Looking Ahead to A/Career" — transcribec^with 
permission of publisher , 

"Supply and Demand of College Graduates in 

The South, 198p, by Field of Study"^ — transcribed 

with permission of publisher. 



Module 7: Especially for Women and Blacks 

Sudiotapesi ~ "Career Planning for ~Black~ College Students" 

"^EKpanding Job Options for Women"^^ transcribed 
with permission of publisher, <- 
"Women in the Work Force" 

"Affirmative Actions Implications for Career 
Planning" 

"Life Career Patterns of Women" 



Module 8 : Affi r mative Action and Disabled People ^ 
Audiotape % "Highlights of Sf^rtion 504 i Implications for 
Career Planning" 



Braillo and Sections 503 and 504 of the 1973 Rehabilitation 
print: Act 

Modul p 9: K mpl^oyrihi 1 i_tx SkH^lg ^ 



Audio tapes 



"lntorvic:?w Preparntion" ^ ^ 

"Renumn wri t i ng" ^ 
"Api^linal ic)!i Lc^ttcM writinq" 

"Tlu^ Pi rut Uaur of thn Rtnit of Your Lifu""- 
t r.inHcr i Ijvd f w i t h [H?rm i st \ i on t) t pub 1 i nher . / 
" 1 nt V i i*w gu(*H t i ons ()l t AHkcnl of the 
Hand i < MppCMl Job Sookc'r " 



Mociujo 10: Wh^r>> Do ^ou Ck) j'rf;m IIcmm? 
Audiotape: **Wh<^r<* Do You Go Pruin 



7;, 
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SCRIPT FOH l^liE CCIS INTRODUCTION AUDIOTAPE 



Welcome to CCIS"- = the Curr icular-^Career Inforniation 
Service* We are pleased- that you are here^ and hope that 
what we have created will bo helpful to you. In the next 
few minutPH, I am goinq to briefly describe CCIS — ^what 
we are, hc;w we can help you, and when you might use us, 
but fiL^t, let's look at ^ome typical career planning 
enncpr=ns. 

As ' a student, you may have questions about the relevance 
of your o(I ication to your future. In what ways will your 
choice of an acade^niic major affect your career goals? 
What criteria might you use in selecting your major or career? 
What different things can you do with the same major? 
What kinds of special ap>titudes or values do you need to 
succeed in a maior or career? Where can you get help in 
career drcM ^ i on^^mak i ng? Answers to these questions and 
many others'^ are available in CCIS. 

So, what IS criS:' Well, tirst of all, it is a place 
where facts about man jobs, careers, I'tc, are collected 

and organized. It lb a ki^nd of library, a clearinghouse 
for curricular and cart^er Mntormation that may save you 
needless footsteps. Sm^ond , CCIS is a place where you can 
look c^t yourse 1 f --your interests, goals, abilities, and 
values. Third, CCIS ih a place where people-- trained 
student assistants and career guidanfM^ speci alists-^^are 
available to help you. While they are not here for a long-^ 
term counHeIin<j c^ontact , they can listcm, otter sugqestions 
and^i^^ig-*^ you in uning our resources. Finally, CCIS is a 
jr^ru ^ j^j^ioty -of inatin^ials, aud i o tapcM; , books, 
kts and other media ^ire utilized to help you learn 
more atJ^ut yourncOf, you r voca t i ona 1 or^ fivocatLonal 
f u t u re , f y nd t tu: * c a r ^ m m d m m_ b i o n ma k i ik } p r or « ' s s e s . 
What is u C i S ? In suninuiry, it 'is a pIat?o where* intormation 
about f iiAuis of study, and career available to students 
a 1 I com* ' i^cj^f ho , 

N< fW t h\t we ' vt ' bt i r- t 1 y t oouMod < >n wha t CCM S is, 
wt' cMii f>xi'iiu^t^ how aiid wh<Mi you ran uiir it . Ycni ran ntart 
with any onr ot t hr iiHiduhu, which i ;4 at inii-rr^it to yuu* 
It y(M} air undfUMdrd <ibout .i iiia]cn oi (Mmmm cu fiavr ^i^)^^r 
\'r i y t r rit a ( I vr i ( h ri s , y . >. i shnii ] ? ^ : ; 1 a r t .it t hr br <} i nn i ng with 
Mt H h I 1 r I , I I , . i ri* 1 III. H i qh t now , vn 1 .1 m - in Mc )dn I * ^ *\ , 

T I S I n f M )( hir t I r f ^ . In M( )« hi 1 r II, '*f 1 1 f ^ r I )i 'r i >i i ( ) ri - Ma k i nq , " 

■ yoii ran ^ [iOint'M'; iUj iinpiopri aii^iumpt MMih MtiiilrntM rltrii 
iirikf^ whrii 'U'lt^ -t ina)')rM, and Irarn a inrt lird of 

!iiak i U' I on I I 1 ' 't I 1 . 1 j s > i r. 1 1 i m o do< i s j mis. Mo. 1 u h ' I M # 
'* So 1 1 - A ' ; ;;o ? uiio f i t ^" o,ii! fudp you c*xaiiiin«' yoiii intiMo^;^:i ancl 
v.l 1 ur ;j t r 1 a t ! M 1 \ < i r,t i j m m 1 1 • m ' i f ; i on ■ Mia k 1 hm • A i om i 
I J I a r U n I M i n V i ' n t c > i y . M ' 1 u ^ ; » o If - 1 m i o r t r < 1 : ; r a i o h ( ! II ) r ) , 
iM uirludril in tlii:; niodulo, 1'tu' flPS iMrt hi' sroroH arici 
1 f 1 1 r r p r I » t i M 1 by yon w ll h o n t 1 h r aid ? ) I a r u n s r 1 < > r , 
Moiiuh' IV, h'df>H y^U loi-ato and ilMo \/.if Miu:; kind'; ol 
rdurat ional /ind raioi i inlotiiiat ion. niii .jf.a! hr i o is to 
f>»it you m <^nnfart witli t^vcay hit ru pn-r,- ,j| ^i<nH{ data wh i rh 

\ 
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you can use in planning your future. Module V, can help 
you identify jobs related to career majors and Module VI, 
can helD you understand job forecasts that may affect your 
career planning. Modules VII and VIII, are especially 
designed to help meet some of thm unique career planning 
concern^ of the handicapped, blacks, and women • Module IX, 
is designed to help you get the job you want. Upon 
completion of the activities in this module* vou will be 
able to write a resume, draft a cover letter, and identify 
good and bad job interview behavior. Module X, will 
provide you with information about other resources on and 
off camDUS that might be of assistance in meeting your 
career and curricular planning needs. 

In summary then, you can use CCIS pretty much when 
and how you ^ish. You can browse leisurely or you can 
actively involve yourself in self-instructional activities 
through the modules. Either way, you will be exercising 
your freedom to chart your future in a responsTDle way. 

A footnote to this presentation can be added here. 
We want to be on trrget. Evaluation is a very important 
part of CCIS, We arc eager to develop a program and materials 
that can help students in their educational/vocational 
development, planning, and decision-^making . Please take 
the extra bit of tii^e to share your reactions when they are 
requested . 




# 
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Module 



This tapr describns vthe location of earner planning 
materials which have be#W ^^cially designed for use by 
visually tiisablnd studnti^r %ost of the materials are 
lofcated at the study carrel you are seated at now or the 
study carrel next to you. For the sake of clarity, we 
w^ll label them study carrels 1 and 2. Study carrel 1 
i#v located to the left of study carrel 2. The information 
on this tape will .bp more useful to you if you first listen 
to the CCTS Intr^uction tape which gives an outline of 
the kinds of resdurces available to you. This tape is 
located in the bpx marked "Module I" at the rear of 
study carrel 1. ' Stop this tape now and listen to the 
introductory tape if you have not already done so. 

As explained in the introductory tape, the information 
available to you in CClS is divided up into ten instructional 
modules. A la.qe print and a braille CCIS Modules notebook 
are located at the front of tho file shelf which is on the 
riqhthand side of ^tudy carrel 1. All other print and 
braille mater ialn mfMitioned in the CCIS Modules notebook 
are located on this same shelf in numerical number 
according to the modules thoy represent. 

Other materialH on study carrel I includu: the tape 
recorder which is in th(^ cnnter uf tho wc^rk area, a 
telephone which is at tho lofthand front of the work area, 
a brail ler which is at tho lofthand roar ui th<* work 
area, boxes of tapes cor rosfxinci i ncj to tlio different mcMiuJes 
at the roar at tho work area, and taf)n(l interviews with 
f acu 1 ty mombors to disfMiRs t\SA], mn]cns IdCMteli fin thf^ 
Hholf at t lio top c)l t hf^ hack wal l of Htudy carrfd '1. 

Study <\u-rol A a 1 mo f-onlains a c:riH^H^ttc* tapc^ rocordor 
l€)(Mt*Mi nt I h(^ iMtthand sidc^ of tho work artuiV Against 
thr^ back wall of study currc^l 2 arc over 200 careers on 
tapt^ arranqrd in funiuMicviI orclpr. On tho righthand si<Io 
<>f study currol at (ho front of tho work aitM you wil]( 
t 1 nd a !)nv ot tapo>; with tho labr*l (^oou p, 1 1 i ona 1 Information 
l^ibraiy tOi t Mm lUiiui (m ()II,H. Tlio Vj tap^^s in 

this box oofitain app r ! fX i ma t « « ! y GOO br im! oari'oi douri iptions 
<>I job-; IxMua stiOcM-;;; in j I y [ h m f riiu ^ i j.y blind Hloii aiid woiiion, 

I ininof i oi t * * 1 y [>Mh i nd tho tapos, yrui will i\iu\ t 

^■•i^ I '>g*i'^^^ with all tlH^ o.iMMM in .uir ( "a f * o -i^ t )!i Tap^ 

'»lid flH^ nllj^ Pihraio"; MsltMl in a 1 [ )h a I n'a i o , i | (.Mho. 

oataloaiu^ in hiaiM.', \ lu^ olhoi is hira*^ ^VP*'^ 
Inst liiot our; n n nsiiHj rii!-;*' c^ii i.-Mi.':; .om av.uhililM in 

laojo fs'p»-, and . i iiJ i ot (j p« ^ I c n ma t s , 'VIm^ lara?^ ^Vl^*' 
and hrailh' notoho(>Ks l.itnMod "M(Hiul«* fv ^'jriMM Cataloaut' 
I n^-t I ur*» OMin'' arr^ hMMt^'d with ttu^ -tliMi fainf ma I ( ' j i .i 1 r .n 
'^'jdy <soi«H K Th.- .itidoaaiH^ LiIm^PmI . \ i ( . i | . m j I n • M r ut t i ^ »n : . 
IM jitoafod ) fi rtn^ "M(h|,i1,^ IV" lu,.; . »n btn>ly cSirriH 1 = 
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On the top she If .it the rear of study carrel 2, 
you wilkTind tvio sets of ta^os. On the left are taped 
interview^wi th blind persons v/orkinq in a variety of 
nccufjat ions . On the t iqht are four career planning books 
on tape: What polar Is Your Parachute? , by Richard Boles; 
Go Hire Yoursolff An Employer^ by Richard I^ishi I f You 
Don't Know W here Yo u're Going, You'll Probabl y End Up 
Somewhere Else , by David Campbell; and Career Planning 
for the Blind, by Fred Crawford, If you are unable to find 
information concerning a career that interests you in our 
audiotape library, ask a proctor to look in the print 
library for you. If the information you need is located 
there you may have a readejr take the material to the 
Blind Services lab in 115 Bryan to tape it for you* 
No materials may be removed from Bryan Hall, however* 
When materials are taken from CC^S to be used in the lab, 
you must leave your stud€:?nt I,D, card with the proctor at 
the help desk until the materials are returned. If you 
have any i^panstidns about using the rtiate rials on study car re 
1 and 2 or else'^here in CCIS, please ask a proctor to 
as B i s t you . 



J 
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isuwh .iS t ho ;<»' i;nH^ Writiii'i irvl Inter'/ irw 
pfppciratinn qnidr», (^npiof^ nf thf» ^04 
lieci u 1 a t i (inn / eiiid i lit. i (>'luct oi y matter lal^:. 
The tapes bohind thp !%n%^rdf^r corrf^sp^Mi - 
to the Instriictional module sheets 
t»nc 1 (*)Sod in t h i b [)ac^ke t u f mate r i a 1 s , 
The ta[-')es on th*' slu^I* it t!u top ()! t)\K' 
carrel a r t ' ^ i ikI i o t a pe cl in t u r v i * w h w i t h 
faculty fncmbers who ain*."UBH J , 1t,U. inap>i 



SCRIPT rFOR THE SELF<3IRECTED SEARCH 



The Self-Directed Search or 5DS consists of the following 
materlalsi the tactile board in front o¥ ybu, th# audiot'ipe ' 
of the instruotions to the left of the t|fctile board, 
the Occupations Daydreams Notebook and> OecupatioEi^ Finder at 
the top of the board and: three answer sheetp to the 'right 
of the tactile board. These answer sheet^ are entitled: 
Occupat^pnal DaydreainSr Summary Sheet I^artd Summary ^eet II, 
If you 
asHf thfi 



have any questions now or while completing the SDS, 
proctor at the JJelp besk to assist you. 



.e Self-Directed Search may help^ you explore what 
^ occupat[ion to follow* If you have already made up your 

mind about an occupation it, , may .support your^idea or / 
. suggest^ other possibilities. If you are- uncertain about 
what occupation to follow, the SDS^may h^p you to locate 
a small group of occupations for further ^jisi^%ration,/ 
Mogt people fiiid the SDS is helpful and fun, Dd jiot fush. 
You will gain more by approaching the test thoughtfully. 

The" SDS is divided into several different activities'^ 
^ or eKercises.^ Some of them must be completed on an 
answer sheet with a brailler or pencil. Most of the . ' 
exercises must be completed on the wooden tactil^^ board 
in front of yoii. ^ There are small holes in the top half 
of the board and larger holes in the lower half off the board 
Trays containing small pegs and. round plugs are locatetopn , 
both sides of the board, A fuLl description of the tafi^^ile 
board and instructions for using it' will be presentfed 
later in this tape. 



The first exercise is called 
Locate your Occupational Daydteam 
right of the board, This^ answer 
Using a brailler or peaci^^y list 
considered in thinking about your 
careers y^u have daydreamed about 
^have discussed with others. Try to givte 
you» tentative choices and daydreams. Put 
job choice beside the number 1 on your an 
work iDackwards to the earlier fjobs ,you h^ 
Try not to list more than five occupations 
tape until you have comp^^eted your list, 



cupatlonal Daydreams, " 
Answer Sheet to . the 
he0t has five spaces on it, 
occupations you : have 
e. List the 
as *wei^^ as those you 
history of 
our mqs^ recent 
r shedt, then ; 
considered , 
Now stop the 



^ Now, using -the Occupations Daydreams Notebook ydocated 
at*the*top of- your board, read, the instructions op the first 
two oag^s. Stop the tape \until you 'h^ai;^e read thw instruct 
tions. , ,^ , 





Now locats the 
'Occupations you ju 
codps will help yO 
the world. This t 
Tf you can't find 
Daydreams Notabook^ use 
/occupational c 
c^de for a giv^n 
tonal Daydream^ m 
/Tof each occupation 
:ions or, need any he 
Desk to assist you* Now 
completed this eKercise . 

The next feveral ex 
tadtile board in front o 
go over the board so you' 
At the' top of the board 
vocational guidance^ P^o^ 
The ^rest,^ of Ithfa boards is 
top "half of Ithc- board i^ 
The holes -.arre label ad on 
with the letters I, A 
across the top from 1 to 



ijj^Bter' code for each of the ^ 

d^n. This search for occiipational 
about the many occupations in 
ally takes from 5 to IS minutes, 
mat occupation in the Occupations 
the occupation that seems most 
hoiGe- When you locate the three* 
occupation, write it down on the 
heet in the space provided to the 

you listed. If you have any 
Ipi ask the proctor at .the Help I 
stop the tape until you have 



ercises will be completed on the 
f you. Before wp begin ^ let's 
can \mderstand it thoroughly* 
is , the name of this self-directed 
r^am t The Self-Directed Search, 
d i v iHed into two parts. On the 
a grid or maitrix of small holes* ^ 
the lefthand side of the board 

S, E, C. The columns, are numbered 
14, 



- On the bottom half of the board is another grid^ 
'this time of much larger holes* The holes, are labeled on 
the lefthand side according to the different exercises, of 
The Self-Directed Search they represent! Activities, 
Competencies, Occupations, Self-Estimates and Self- 
Estimates II, The coiumns are labeled across the top 
with -the letters R, I, A, S, E, C* Notice ^hat^there are 
two holes in the first thrfe columns on the lower half of 
the board. These columns will be used to keep track of 
your responses in %ach exercise, .The first hole in each 
column represents the tens place and the second hole. the 
ones place* The last row in this grid is for totaling ^ 
your responses* At the very bottom of the board ^are thre 
holes for recording youf Summary Cod^, Trays «©ntaining 
small pegs for the holes in the top half of the board 
and small round plugs for the holes in the bottom half of 
the board are located down both sides of the tactile boar 
There are seven trays on both sides of the bbard. 
The top tray on the left side of the board contains the 
small pegs which fit into holes in the top part of the 
board* The iecond the third trays on ^the^^left side conta 
round plugs labeled with the number l,.the fourth tray 
contains round plugs with the , number 2 the fifth ^tray 
ontains round plugs with the number 3, the sixth tray 
cftlTitains round plugs with the number 4, the las^ tray on 
this side contains six plugs with the lett^||^ R, 1, A, S, 



d, 



in 




E, C 
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On the right side of the board "the first tray contains , 
plugs labeled witK the number 5, the second tray contains 
plugs labeled with the number. 6, the third tray contains 
plugs labeled with^the number 7, the fourth tray contains 
pluigs labeled Wiit^ the number 8, the fifth tray cont&ins . 
plugs labeled witjh the number 9, the sixth tray contains 
plugs labeled^ with the number 0^ and the last tray on thia 
side also contains six plugs labeled with the letters 
R, I, A, S, ^E^*C. ' , ^i^' 

The round plu^s labeled with numbers fere to be used 
for keeping seore on the bottom half of the board and 
plugs labeled with lettera^a,re to be used for identifying 
your Summary Code at the e^%of the program* Nqw stop 
the tape until you familiarize yourself with th^ tactile 
board* 

The next exerbisaf of - the SDS is titled "Activities*" 
Lists of activities will be read to you* The first list 
of activities i.q the R list. There are 11 different 
activities in Ihis list* For *each activity you would like 
to do, place a peg in the R^ row at the top of^the tactile 
board* For example^ let us suppose you would^|njoy doing 
six'' of the R activities read to you. Then^wh/fn the entire 
list has been read you should have pegs occupying the first 
six hol«bS in ^he R row of ftoles* 

\ ^ . ■ 

Now let*s begin. The following is the R list of 
IcCivities* Remember, place a peg in a hole in the R 
^ row for each activity you would like to do* ' . 

fix electrical things ~ 
repair cars 
fix mechanical things 
build things with wood 

drive a truck or tractor / 
use metal=working or machine tools { - '-/U } 

work On a hotrdH or motorcycle ^ ^^vI'^J^ - 

; take shop course ""^ 
take mechanical drawing course 
take woodworking course 
take auto mechanics course 

The following is the list of I activities*^ Place a 
peg in a hole in the l row for each activity, you would 
like to do. 

read^ scientific books or magazines 
work in a laboratory 
work on a scientific project m 

build rocket modols ^ . . _ , ' 

vjork with a chemiftry set f . 

read ab^out special subjects' on my own ^ 
solve iTOth or chess puzzles' 
take physics course 
^ take chemistry course 

take geometry course , . * ' 

take biology course C 
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Next is the list of A activitias* Place a peg ir> a 
hole in tho A row for Gach activity you would like to^j^* 

#kotch, draw, or paint ■ 
attend plays . . r 

design furniture or buildings 
play in a band^ group ^ ofPorchestra 
practice a musical instrument 
go to recitals I concerts , or musicals 
read popular fiction 

create portraits or photographs • 
read plays » • 

read or write poetry , , * ^ ^ 

take art course 



Now the list of S activit 
the S row for each activit 



friends 
service 
clubs 
their 
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write letters to 
attend religibus 
belong to social 
help others* wi th 
take Gar# of dhildren 
go to parties- 
dance 

read psychology books 
attend meetings mnd conf 
go to sports evenfts 
n^ake new friends 

The E activities 
hole in the E row for 

influence others 
sell something 
discuss politics 
operate my own service 
attend conferences 
give talks 

serve as an officdr of any group 
supervise the work of others 
meet important people ^ 
lead a group in accoitiplishing 
participate in poliitical campa 

The C activities are 

keep your des^ihd room neat 
type papers or letters for yourself or others 
add^ subtract^ multiply^^nd divide number^ in busi^ness 

or bookkeeping / _ . '[^'^^ 

operate business machines of any kind 
^ keep detailed records of ^ eKpenses 

take, typewriting course . * ^ 

take business course ■ ^ 

take bookkeeping course 
'take commercial math course 
' file letters^ reports, records, 
write business letters* * * 



etc. 
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; You, Have now complat#d' the. "^glf&ities" section. 
Record your positive rGsponses in fbl lowing manner 

be^Core you moue on. On the bottom Hja'^iC^ .ihp Boerd 
locHe the row of holes to the right^^ the word "Activitiei 
You will find two holes on this row u|iaer. aaCh of the six 
letters listed across the board: R, IV^A,'S, E, C* ^ * ' 
Under the column labeled R on the "Activities" row use ^ 
the round numbered plugs to record the number of positive 
responsei you have made from the list of R activities. 
This will be equal to the number of pegs you have in the 
R row at the top of the board. Now count the number of 
pegs in the R row at the top of the board. Record that 
number in the_two holes in the "Activities" row under the 
R column. Count the pl%s in each of^ the remaining rows 
at the top of the borad and record thfe numbers in the 
corresponding columns below* Stop thp tape until you 
have finished scoring the "Activities" section. 

Before you begin the next exercise^ remove all the 
pegs from the too half of the board. Stop the tape until 
you have them all removed. 
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In the neict exercise you will record your competencies. 
Lists of act^guties will be read to you. For each activity ,_^ 
you can do well or compe^ntly pl^gm a peg in. the indicated ^ 
row. The first list is the R ll^av activities* Remember, 
place ^ peg in a hfcle in the R r^P^r each activity * . ^ 
you can do well or competently. * / ' ' 

I have used ^oodshop power tools such as a powfir sj^ or 

lathe ot^ Sander , ^ . 

I know how to use a voltmeter 
I can adjust a carburetor 

I have operated power tools such as a drillpregte 'or ' 
.grinder or sewing /machine 
■4 1^ can refinish, van^ish or stain furnitu^ or woodwork 

I cart read blueprints ^ r 

' I can make simple electrical repairs 
■ \i dan repair furniture ' . 
. can make ^mechanical drawings 

T can mapke simple repalfrs on a TV set ' 
I can make. simple plumbing repairs * 



Now indicate the T activities you do well, *lace a peg 
^^y^i^ole in the I row for eac'h acti^^ity you can do well or 
comj^tently, ^ )v . 1 . 

I under stared how a vacuum tube works 

,1 can name three foods 'that are high in protein content 
I can understand the half^life of a radioactive element 
I can use logarithmic tables 

'I can Use a slide rule to multiply @r divide 
I can use a micGOs^op^ [ 
' I can identify fhr^ cojistellations of\ the stars 
I can de§cril^ (Wre function of the white blood cecils 
1 can in^rpret ' simple chemical formdl^e ^ 
' I understand why manmade satellites do not fall to the earth 

Q luhave par^fdlpated in a scientific f^ir or contest' 
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Now indicate the A activitiesNQSu do well. Place a 
peg in a hole in €hm A row for each mctivity yow can do 
well- or competently* 

. I ca n Jhl ay a mMsical instrument 
I cari'^^rticipate in two- or ^four-part choral sing 
I can perform as a musical soloist 
1 can . act in^ a play 
I can do interpretive reading , 
' I can do modern interpretive or ballet dancing 

I can sketch people so that they can be recognised 
I can d0 a painting or s«ilpture ^ 
I can make pottery 

I can (Sesign clothing^ posters, or furniture 
I write stories or^pSetry well' 

The S activities arei ^ 



am good at explaining things to others 
have pa-t t icipated in charity or benefit drives 
cooperate and work well with others 
am compet niu at entertaining people older than 
can be a good host or hostess 
can teach children easily 1^ 
can plan entertainmerit for a party 
am good at helping people who are upset or tro 
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I 
I 
I 
I 
I 
I 
I 

I . 

I have worked as a volunteer aide in a hospitarL/ 
I can plan school or church social affairs w 
1 am a^rgood judge of personality 

The E activities . are I J ' 

r" 

* I have been. elected, to an office in high schopl or college 

I c^n supervise «th^,work of others 
" iP^ ha ve unusual .energy and enthusiasm 

am good at getting people to do things my ^way 
I .^am a good sajesperison " f-- - 

1 have acted as leader for some group in presenting 

suggestions^ or complaints to a .person in authority 
T won an award for work as a sal^person or leader 
^ I have organised a club^ group,, or gang 

have started my own business or service" 
I know how to be a successful leader 
I am a good debater 

The C ac tivities-are : ' , . ^ 

I can type 40 words a minute 

1 can operate a duplicatinq or adding machine 
T can take shorthand 

I tfSffl^-file correspondence and other pape*rs 

I have held an off ice job ■ ^ ^ 

I can use a bookkeeping machine ' 
I can do a lot of paperwork in a shoFt'time 
I CBji use a c_alculating machine 

I can use ' simple data processing equip^ient such as a 

^keypunch ^ # >^ ^ . ^ . ^ - 

I can post credits mryS debits. 

I can keep accurate records of payments or sales 
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YOU have now completed the "Competencies" section of ^ 
. Ath^ SDS, Scorp it just as you have the "ActivitiGs" 
section* Remember, count the number of peg^s in the R 
row at the top of the board and indicate that number in * 
the corresponding column of the "Comp#teneies" row below. 
Continue *in the * same manner until you havfe scored the 
number of pegs in each^ow at the top. When you have 
- scored all six rows, rfmove the pegs from the top part of 
the board and continue to ±he next exercise. Now stop the 
tape until you have finished scoring this section. 

Now you are ready to begin the "OCQUpations" section 
of the^ SDS. This is an inventory of yoiir feelings and 
attitudes about many kinds of work, Sixj|ists of 
occupations will be read to you. Show the occupations 
that interest or appeal to you^y placing a peg in the row 
corresponding to the list being! read. For example, 
we will begin with the R list of occupations. There are ^ 
14 different nrcupations in this list. Place a peg in a ^ 
hgle in the R ^uv for each occupation that interests or 
appeals to you. Th$ Kjist is as follows ^ 
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airplane mechanic 

fish and wildlife specialist 

auto mechanfic 

carpenter 

power shovel operator* 
surveyqr - ^ 
constriiCt ion inspector 
radio operator * 
filling station worker 
tree surgeon 
long-distance busdriver 
locomotive enginfeer 
machinist - ^ 

electrician 




Now tha I list of occupa 



itory tec 



meteorology^ 

as tronom#t 
meciic^l labora 
antl^^opologis t 
zoolbqist 
ehen(ist , ^--^^ 
independent search 
writer scientific 
editor 'of scientific 
geologist = 
botanist 

scientific resesarch worker 
physici 



l^ni 



ician 



scientist 
journals 
journal.! 



er|c' 
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The A list of oGcupat^onfi isi 
poet 

symphpny conductor 

musician 

author 

con^arcial artist 
free-lance writer 
musical arranger ^ 
journalist 
portrait artist 
concert singer 
composer 

sculptor or sculptress 
f playwrite '^->^^^ 
cartoonist 

Th^ S occupations arei 

sociolpgis*^^ 
high -School t^^^r 
juvenile delin^^ncy expert^ 
speech therapist ^ 
marriage counselor 
school prin^lpSl 
playground director 
clinical >^aychologiBt 
social TCience teacher 
director vof weltarfe agen^ 
youth camp director 
personal fcd^hiselor 
psychiatric casewor^q^ 
vocational^ counselor 

The E occupations are* 

speculator ^ 
: ^ buyer . Q 

• advertising^ executiy& 

manufacturer ■ s representative 
tel^yisio^orodu^r 

hotel ^^WKKf^ - ^ 
businert^ executive 
restauraTTt n^nager . 
ma fe t e r of r e mo n i g g,. ^ 
salesperson ' < I 
real estate person * r 
publicity director \ 
sport# promoter * j 

sales manager *f 
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The C occupations ares 

bookkeeper 
bus^ess teacher . 
budget reviewer^ 

certified public accoiintant ^ 

credi t investigator 
court rtenegrapher 
bank teller * 
tax expert 

inventory contrqg,ler * 

IBM equipment operator 

financial analyst 

cost estimate » 

payroll clerk 

bank examiner 

You have now completed the "Occupations" section of 
the SD5 . Scorn it just as you did the Jplativi ties" and 
"Competencies" bactions. Count the nunBer of pegs in each 
row at the top of the board and indicate thai^^totals in 
the corresponjJlrtL, columns of th#^*'OccupationB" row below; 
When you have completed scoring all six rm^iXmrnovm the 
pegs from the top half of the board* St^ the fe^pe until 

you have finished scoring tWi^^exercise. " 

. J- 

. -■-i. . * 
You *re now rJ'ady to begin the two Self-^Estimat©s 
exercises. In these two exercises you will use only the 
first seven holes of each row in the top half of the board* 
You will place only one peg*^^n ^each row. You will be 
* rating yourself on a numbered scale ranging from 1 to 7; 
1 representing low ability? 4^representing average ability, ^ 
and 7 representing high abiiity, R4ie yoMrself on each ^ 
of the following traits as you real^ think you fire 
when compared with other persons your own age. Give the 
most accurate estimate of how you see yourself. Place a 
peg in the hole representing the 'approximate number and 
avoid rating yourself the same in each ability?* Remember^ 
rate yourself from 1 to 7. 1 represents low ability, 
4 represents average ability/ and 7 represents high ability* 

In the R row rate yourself in mechanical ability, 
Tn the I row rate yourself in sciioitific ability. 
In the A row ratp yourself in artistic ability. 
In thn S row rate yourself in social ability* 
In the K row rate yourself in sales ability* 
In the C row rate yoursel*f in clerical ability, 

r 

Scoring this exercise will be a little different, 
^Locate the position of the pe^ in the R row a^the top of 
the*board. For example^ let's say it's in the fourth 
position. You will plLil:e a round plug labeled- number 4 in 
the R column of the "Scl f--Est imates I" row on the lower half 
of the board. Continue in this manner unt^il all six rows 

) 



■0. 



80 



are scored. When you havt^ finished scorinq this eKercise, 
remove all of tho pvqs F rom the top hal f of the board , 
Stop the tape until you are ready to beqin the next 
exorcise* 



You are now re.aciy to begla-^^ha i^j^ Self ^£stimataft 

exercise. This eHercise is just like^CTte pravious one. • 
You will be using only the first' saVen positions in eath row 
and placing one peq in each row. Remember ^ the peg in the 
ones position indicates low ability* the fourth position 
represents average ability, ai^d the seventh position 
represents high ability. Rem#mber, you are to rate your|iblf 
on tta|^Erl lowing traits as you ^e^lly thi^k you are when 
compaMP with other persons your own age. Give the most 
accu^lfe estimate of how you see yourself. Place a peg 
in the hole representing the .^top^dptiate humb^r-aTia avoid 
rating yourself the same in e^^ aDility. 



In the 
In tht> 
In the 
In the 



R ^ow rate yourself in manual skills, 

I r :w rate yourself in math skills, 

A row rate yourself in musical ability, 

ro^^ yourself in friendliness. 



In the E row rata 'youraelf inf managerial skills. 
In theC row rate yourself in office skills. 

Scor exercise just like the previous one. 

Record the' position number .of the peg in each jow at the 
top of the board in the corresponding column of the 
"Self-Estimates II" row on the lower half of the boards 
Stop the tape until you have finished scoring tHis exercise. 

You have now completed all the . exercises of the 
Sel f^Ditected Search. On the lower half of the Board 
you should have five R scores, five 1 scores , five A 
scores, etc. Add the scores in each column and place 
plugs representing the sums in the holes labeled "Total", 
Stop the tape until you have totaled all six columns. 
The letters above the columns with the three highest 
scdrt^s indicaffe your Suminary Code, In the last tray on 
eittfer side of the board locate the round plugs labeled 
with the Intters R, T, A,*S/ E, C. Pick out the three 
letters reprosenting your three highest scores and place 
them in the, .last three holes at -the bottom of the board. 
Put the letter representina tHe highest score first 
and then the second and finally the third. Tf two scores 
are the same or tied, T>ut both letters next to each other 
tyst below th,e hole representing their proper position 

Summary Code. Stop the tape until you have indicated 
ummar^/ Code in thp spacp pr'-n-ided. if you have any 
Ity, ask a proctor to assist you, 
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NOW wr will cHhcmisb wh^it your Summnrv Codo means. 
The ammnry Code is a simple way of orqanizinf information 
about people arid jobs* Although it is only an estimata, ^ 
your Summary Code can be used to discover how your special 
pattern of interaita, self-estimates and competencies 
reiernble the patterns of interests and coinpetancies that 
many eoffmion occupaflons demand, in this way, your Summary 
Code locates suitably groups Of occupations for to 
consider, L©cate the Occupations Finder at the tup o£ your 
tactile b^rd. Using this notebook^ locate the occupations 
whose codas are identical to yours. For inBtancei if ^ 
your Summary Code is IRE, occupations with codes of IRE 
are identical with yours. List some of these #e^^ations 
o/i the braille or print Nummary Sheet I provided to the 
right of your tactile board. If you do not find an occupation 
with an identical code, follow the next set of instructions. 
Otherwise, stop the tape now until you locate your Summary 
Code in the Occupations Finder and make your list of \ 
occupations. "^^^ ^ 

Now make a list of some occypations whose Summary 
Code0 resemble y^ijrrs. For instance, if your code is IRE, 
search the Occupationb Finder for ocpiipations with all 
possible arrangements of IRE. Lo^^^or occupations with 
thf code of RIE, REI, lER, and ERU v^tart by writing«#;^ <^ . 
down the six possible arrangements of your Suiranary Code, 
If your Suimary Coda includes a tie such as R-IE-A, 
you must look up more combinations such as RIE, RIA, REA, 
RE*I, itc, Now stop the tape"un%fl you have completed your 
list of soma ©ccupations whose Sumifiary Codes resemble 
yours, ' - ^ 

You have now eompleted the Self ^Directed Search. 
Please do not remove the round plugs from the bottom Iwlf 
of the board ;^ 

In ordem to get the most out of The Sel f^^irected 
Search, listen to the audiotape, QnJerst anding Yourself and 
Your Ca ropr_, by John Holland. This"tape is found ili" the ^ 
"Module" Tit" box. The tape explains The Self-Directed 
Search and your personality code further. This concludes 
The Self-Directed Search. - ^ 
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I. LIGT DKI.OW THL OCCUl'ATICNS VOU HAVE COkfilDERfiD IN THINKING ABOUT 
(OUR FUTURE. LIST THE CAK^fclPS YOU HAVE DAYDREAMED ABOUT AS WELL hi 
_PHOiE YOU HAVE pISCUSSfiD WITfl OTHERS. TRY TO GIVE A HISTORY OF YOUR\ 
tlNTJW*I4(L CHOICRi AND DAVDRi:A4MS. PUT YOUR MOST RECENT JOB CHOICE ON 

MtUm I mm backhards to iaalier joss you have conszdbmo. 

uccftpations 
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Sysii;^mc4S*y ■ Sheet II 



Sternate "siimsTiary . codes : 



occupations: 
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CATALOGUE INSTRUCTIONS 

, ■ . ■ • ■ ■ '•■ " 

The catalogue of careers on tape is arranged in 
alphi^etlcal order» The tapes themselves, however, are 
arranged nuifnerieally . There are two separate sets of 
occupational tapes* The first set is a collection of 
interviews with parsons working in a variety of occupations 
and a collection of occupational briefs describing various 
types of jobs. These tapes are arranged numerically 
accordipg to their Dictionary of Occupational Title 
or DOT number* Generally, the DOT number will be six 
digits with three digits on either^ side of a decimal point. 
For example, the DOT number for Music Education Teacher is 
152.028. Some of the tapes, however, are labeled with two 
or three digit DOT numl^rs. These tapes are more general 
in nature and cover a broader range of occupations. 
For example^ the tape labelerf' 152 is titled^ "A Career in 
Musis". The second set of career tapes is the Occupational 
Information Lib.^ary for the Blind or OILS. The OILB 
ta^es are labeled with their tape and beginning page number* 
In the catalogue, careers in the OILB collection will be 
listed with their tape number and actual page iftimber. 
For example, trom the catalogue we find that Court Reporter 
would be on tape 7, page 73, To locate page. 73 easily, 
check the labels on tapes 7 and 8 ^or their beginning 
page yiumbers. Tape 7 begins on page 60 ar\d tape 8 begins 
on pa'ge 75, Obviously then, page 73 would be located 
near the end of tape 7. 

Many of the careers in this catalogue will have both 
a DOt and an OILB number. Some ^ccupati^s listed in the 
DOT classification will have several tape's under the 
seme DOT number. For example, there are several tapes 
about a ca±eer as a Real Estate Sales Agent* Some of these 
tapes are interviews with persons working in t^at field and 
other tapes are descriptions of the job itself-^-the nature 
of the work, the education and training required, the 
starting salary level and the job outlook for the next 
several years. If you are interested in a particular 
career, you should listen to as many of the tapes as your 
time^^and schedule will permit. If you have any difficulty 
locating a tape, ask the proctor at the help des^ to assist. 
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ERIC 




for the 



VISUALLY DISABLED 



'7Vj hun^pr for usf^ and to unused 
is the greates? hunger b/^aJi " 
-Lyndoh',|bhnson 



INTRODlICrFION: , . ^ . , 

rht* USOK Oflii n of ( lanMM fuliu fttuui has auMid.vl the I iuridii'State University College 
tit Ftlj.H;atu)n in (uiiijunt:! inn with tlif-^iiurri! uiiU ( :.irtM r Inliirniatioii Service a one-year grant 
tonnrrease the raroer pldiHiing^ifUhins \\\ni nppuriMmfu;s tor the visually disabled. 



PURPOSK 



i 
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^Th^\j)\\YpOHe oT this (ifojrrt \s to Jriiuiiistr.ttt^ thr(nit4h materials development and 
evtiluation'. utie ol the ninst ethn tun niriHoih and ttM hriKjues tnr the career ediiKatipn of a 
han'rii capped segment at tht* [inpulatKijv ttiJ^isnctliv cirsHliUMi. - . ^ ^ ^ 

The specific methods aud ttu;hrncjn('s iiu oK .uiafitcttinns of self-directed approaches to 
career f>lanning which have been sin i t^sstnlU iiMui uitii si^html college students. Materials 
and prpc4psses from the Cwrrirulur CannM^ Intor^niation StTvic^e (C :C1S) at Florida Univ>r^ 
sity \v!^l%e adapted for hv \)\\ml iiuUgduals mi hLglr schods. community ^oHeges. 
vacatipnah technical school/. (loflt/gOH and nniversitics^ r*^abilitation ^kgencies. In 

UFurjue t:areer planning needs of the 



addition, materials and p^oct^iure^A respoimivt' ^o t 
visu^K- distihled will be ^levelfif^tMi \nid in^ainahnj 

Intt^rviVws uLi^tl visihillv di ^^Metl stiAjtMlls 
8er^itM»H ^y^lff iii^iinhers hi\\v c^cHibmn <\ \\]^^in>^\\\ 
treated like secundndasH t iti/inist\ r^'in ar^ im^: 
teachers tend tc act as it'hlind shidtiiits an- . 

t-herefore, in a somewhat [)atr(Hti/i(iLj luaMnfr, iNiMMulfaaM professionals take it upon 
tham^elvk^ f^^i^ke most nf the earer^r p.Wqfnnu\lerisHnr tor their clients and puj^ils* This, in 




SiaU' I 'iiivt^^sitvby Qareer Planning 
dtMits beiieve'that they have been 



are cuni ^rned. Theif counselors and 
i)i making reahstic cai^er plans 
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effect, has put the viiually handicapped person in the same position blacks and women have 
found themseives in fpr years. They are forced into jobs with little or no regard for their 
interests, values^ and abili^ties. As a result, the blind often find themselves unsfttiafied with 
their jobs and undemmployed in "dead-end'* jobs. 

Total blame for the career planning problems of the visually disabled student, cannot » 
howeveri be placed on the shuuldei^ of counselors and teachers. Their methods and attfludsi 
ire simply a r^flMtlon of socIMrW \^fg^ AmeHuns tend to billim' that haiidln^id 
persons are both pleased and grateful for any kind of work society proyides. Th^ tend to 
believe that boradom^ and aitonation on the job are impossible for a handicapped M!p)oyee. 
According to Dr, Kenneth Hoyt of the USOE ^fice of Caraer Education: 

'V , . much of suc:iHty as.^uma^ that, while most p«rsani should seek work compatibie with their 
intere.^t^ diid Hptftudes. ^urh cnnsiderationi are not necMsary when seeking to fln^employment for 
the handicapped. If any iob tn the world of paid employment can be found for the handiupptd person 

we uwm t^r too often to be personally relieved, and surprised wh^n the kanrficapped person is 
dnything than effusiv(?ly grateful/' 



It is our hope that, when the wori^ oh our pro^t is cgmpleted, iHs^^ 
individuals will have a better dpportunity tb explore^ in hn uncensored mmifeh 
of self-awareness« occupation^ inforTnatiotii dMtsksn-niikong, and employ^ililjai 
ing approachBS. Th we beUwe, 'will ailow lip'^lind individual to use Uti cpunselors and 
other helping pfofi ssi(Mals as re^urcea i^|up than w^utches. 





SPEaFIC GOALS: ^ "^d^^^ 

1 . To increase the amount of occupatio^l iqjprel%iiyli a\?^lable tb^isually dibbled indlvi^d^ 
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uals without requiring the use of a' le^dn or counselor to disseminate the^jrifoitaatic^. 

2. To profvide the opportunity and fe^agflfc for visually di^blad students to increase their 
^decjsion^making skills especialljf^^ra^mfcKlo career and ac^^emic r^ajor selectfons. 

3. To provide visually Jlsabled studj^sswfh the opportfllnitytor self-assessrniint and tp help 
. " them identify sume*occupation^^rfieWs of study^Q^^4|ftwe^ 

4. To provide the opportonity and rgsourqes fdr learnin|f^!ttiM^abi)|t skills. 

\he project Is staffed by the Principal Investigatori Dr. Robert Reard^, Director of CCIS 
\ and the project Director. Paul White, a Career Development Specialta^r"Two^raduate assist^ 
ants* both doctoral candidaTes iryj:ehabilitation counseHng are at^o^orking^ the project. 
^ Alf jnaterials to be developed should be completed antt pilot-tested^y A^Tl, 1978 and off- 
dfempus field testing will begin in May, 1978. A final report will har^^^Tor dissemination 
S*3ptember, 1978, Other dissemination activitiesH^oiLJjj^^dg l^^pt^paration of at least 
. two joUrhai articles and at least two presentatious at professional coherences. 

EVAtUATION^ ^ 4 

Evaluation\%'iII be botli internal and ext|rnaL One clothe graduate assistants has been 
designated ^^he Project Evaluator and an advisory committee has beeri formed to assist in 
evaluating and rgonitoring the project and materials develpped. Two ^ftpmal evaluator/con- 
sultants will be brought in to provide third ^arty evaluation. This third^arty evaluation will" 
take place twicp during the roursn of the project, once in November, 1^77 and again in April 
or Mav, 1978. ' ^ 4* 

MAILING LIST: . , ' 

If vou or vnuf' organization vvi.sK to hR^dded to our riiHiling Jist, pltjase send your requBst 
to; . . ■ ^ 

Frnrida Stdta LlniVarsily 
.CCIS-GraiV Proiect. 
. tl4 Bryan Hal! ' 
Tailahassee,' Florida 132306 
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Flyer outlining career planning resources 
available to disabled students at F*S,U. 
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has additional re- 
sources that should be of \r\^ 
terest to all disabled students. 



1. 'Complete and unabridged 503 and 
504 Regulations 

2. Audiotapes discussing 504 and Af- 
finnative Action Regulations and 

implications in career planning 



3. An audiotaped list of questions fypi- 
cally asked of the disabled during 
employment intervlev»3 

4, A collie handbook describing pro- 
grams and facilities for the disabled 
at over 500 coHeges and universities 



cos 



wants to serve you. 



/ 




WHAT IS CCIS? 



'JUST DROP IN 

110 BRYAN HALL 644-2576 

Monday-Friday 

9 am to 5 pm 



WHAT CAN CCIS 
DO FOR YOU? 



CCIS resources are also included in a 
variable credit course : PCB/BSA 31 9— 
Career Planning 



COS 
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is a Self-Help, Multi-Media-Based Career Plan- 
ning Program designed to assist you in career decision making; 
relating majors to careers r and obtaining current, accurate career 
and curricular information. 
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the hfelp of an HEW Office of Career Educa- 
tion funded grant, has purchased and developed many materials of 
special interest to visually disabled students. These materials 
include: 



1. The Occupational Information Library for the Blind 

An audiotape career library describing approximately 600 
different jobs being successfully performed by blind men 
and women 

2. Audiotaped interviews with blind men and women working In a 
variety of occupations 

3. The Self-Directed Search, an occupational interest lliventory 
that can be self-administered, scored and interpreted by visually 
disabled students without the need of a reader 

.' . ■) 

4. Resume wmBg and interview preparation guides available in 
Braille, large type and audiotape 

5. Audiotaped interviews with factalty members who discuss FSU 
majors 
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P'ilHC I VhK I MVEST IGATORS 



Dr. Robert RMrdon, AiaociAtA Prof«B8or Director of CCIS, 

onc^thirci time, co-deVGloner of adapted S_DS . 

Dr. Mick Gim^nestad, Associate Prnfessor, co-author of the 
nro'^osa 1 . 

PROJECT COORDINATOR I , 



Mr* Paul White, Student Afffiirs Coordinator (A and P 4), 
full-time, co-developer of adapted SDS . 

h. 

PROJECT SECRETAR^Vj^ 

Ms. Danita Vause, Secretary IT, full-time. 

PART-T IM E STAj;j^: 

nr, Sandra Barker, tlvaluation Coordinator, one = third time 
c^raJuate Assistant , co-developer of adapted SDS . 

Mr. Arthur Carlson, Materials DeveJooment CDordinator, 
one-half time Graduate Assistant. 

STUDENT ASSISTANTS: 



Paul Kurtz, co-deve lor>er of adapted SDS . 
J a n n t Ga r r e 1 1 
Nick -^otson 
Tom !':oo ten 

Kdwar^i Hudson 
Jane* ^cn^ 

Dr. wnry rctorsnn, ABSOciatr ^r>^fnBSor^ ^:\^niiiation 
^ FU ^ t an t / one"- t on t h t \ rnr , 
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APPRNDT X J. 

Burr.iu of L.1bor •Statistics 
i> r o 1 t 1 n n R for or lm i pa t i on s t r ad i 1 1 o n a 1 1 y r *^ q u i r i nq 

d colleqe deqree 
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APPRNDT X J. 

Burr.iu of L.1bor •Statistics 
i>rn lec't ions for nccupat i €:ins t rad i 1 1 ana 1 I y r 

d colleqe deqree 
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DeTA I LED QCC UPAT I QNAL PROJECT I ONS 

ESTI.MATED CHANGiS IN EMPLOYMENT REQUIREMENTS BETWEEN 1974 AND 1985' 
FOR SELECTED OCCUPATIONS TRADITIONALLY REQUIRING A COLLEGE DEGREE 
{E;<tracted from OCCUPATIONAL PROJECTIONS' AW TRAINING NEEDS, BLS Bulletin 1918) 



OCCUPATION 



ANNUAL 

"^1/ 1/1 AVERAGE OPENINGS, 

ESTIMATED PROJECTEC^ ^PERCENT^^ i GROWTH S 

E^LOYmNT El^LOmENT' GROWTH/ WSS REPLACEMENtI' 
19?4 198S 1974-35'-^ | 19-74-35 



AccountanCs 
Actuaries 
Admin la era tors J 



805,000 
10,700, 



995,000 
14,400 



23.9 
34.1 



f 



College 


50,200 


91,000 


81.3 


El emea t a ry /S e c on da ry 


209,500 


280,100 


1 33.7 


Health Service 


150,000 


250,000 


66*7 


Medical Record 


12,000 


14,500 


27,6 


Air Traffic Controllers 


22,000 


27,500 


24,8 


Alrplana Pilots 


79,000 


101,000 


28,7 


Anthropologists 


3,800 


5,400 


42 Q 


Architects 


40,000 


60,000 


52.3 


ArchiCects: 
La rid s c a p e 


12,000 


18,000 


52.3 


ArcliLvlHtH 1/ CLU£itory 


7,600 


10,500 


38.2 


Arcists: 

A' 

Concnci c i <i I 


64,000 


80,000 


24.3 


As t ronui::^* rs 


2,000 


2, 100 


'4.0 


Bank Officers 


240,000 


33 J, 000 


38.9 


Broadcaj^t Tochni j [aiu. 




26,000 


18.2 






1 ''0,000 


37.6 






17 3,CO(} 


28.6 


Ch J ropr *k: ten a 


i8,uao 


22, ^OL* 


25.6 



'43,500 
700 

^ 5,800 
13,700 
17,400 
1,100 

^50 

V 
2,800 

250 

3,000 

900 
525 

4,000 
30 

16,000 
1 , 350 

y.cno 

6,400 
1 ,200 
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OCCUPATION 


ESTIMATED 
EMPLOYmNT 1 


PROJECTED^^ 

mi^LomENT 

W 1985 


GROhTH/LOSS 
19?4'8B 


_ if' ANNUAL 

AVSRAGE OPENimS 
N /// GROWH & , 

/AREPLACBtENT^' 
xf 1974~SS 


City Managers 


2,900 


4,200 


t 

47.4 


150 


Clals Representatives 


^ 125,000 


152,000 


.21.8 


6,600 ',f 


Clergyoen 


245,000 


275,000 


12.2 


10,600 


Computer Progranmera 


200,000 


285,000 


42.5 


13,000 


Computer SpecialistSs 
a.e.c. 


16,000 


26,000 


: 62.5 


1,200 


Computer Systems Analysts 


115,000 


190,000 


65.2 


9,100 


Construction Inspectots 


22,000 


30,000 


43.0 


1,700 


Counselors i 

College Career Planning 

and Placement 4,100 


5^^ 000 


22.0 


250 


Employment 


7,000 


10,800 


54.2 


650 


Rehabilitation 


19,000 


29,000 


52.6 


2,100 


School 


44,000 


^ 48,000 


8.9 


2,050 


Credit Manaiers 


66,000 


90,000 


36.4 


4,500 


> 

Dental Hygienists 


23,000 


58,000 


156. 7 


6,300 


Dent i s t s 


105,000 


145,000 ' 


3^4.9 


6,200 


Dos if n*^ li i ; 

Inuun t rial 


10,000 


11, 500 


15.0 


450 


In 1 1' L ior 


34,000 


40,000 


18.0 


1,550 


Dirt L 1 1 rnii 


3 3,000 


42,500 


29.4 


3,200 


Dra f t rrs 


31 3,000 


444,000 


41.7 


17,3CO 


Kruno; i 1 ^ t 


' 7 1,000 


10^,000 


45.9 , 


4, 700 


1 ncini I S : 


s:%ooo 




12.1 


I , ino 


A)'. 4 i ' U 1 f u ; { 1 


I?, iron 


1 S , 900 


Tl.S 




H i ! Miir . I I i* .1 1 


\, QUO 




■}.!. 3 


INO 
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Am UAL 


OCCUPATION 


ESTIMATED 
E^LOymNT 


PROJECTED- 
EMPLOMMT 


PERCENT-^ 
GROWTH/LOSS 


AVERAGE CPENINCS 
GEOUTH & ' 
REPLACEmNT- 




1974 


1985 


1974-BS 


1974-35 


Ceramic 


12,000 


15,900 


32.5 


550 


Che^cal 


50,000 


62,800 


25.6 


1,850 


Civil 


170,000 


228.100 


36.6 


9,300 


Elactrlcal 


290,000 


378,900 


32.0 


12S200 


Industrial 


180,000 


227, 100 


26.2 


7,200 


Mechanical 


185,000 


237,000 


29.5 

1 


7,900 


Metallurgical 


1?,000 


20,000 


21.2 


550 


Mining 


5,000 


7, 100 


42 0 


sijSa^ '350 




12, 000 


18,200 


51.7 


750 












Science Technicians 


774,300 


1,099,000 


41.9 


45,800 


Farm Management Advisors 


6,800 


5,900 


-13.2 


70 


Foreste rs 


24,000 


29,000 


20.5 


950 


Forestry T«2chnieians 


m.soo 


13,800 


32. 1 


•^nJOO 


Geographers 


1,000 


13,000 


42.8 


650 


G c o 1 p i H C s 


23, 000 


32,000 


39.4 


1 , 300 


Gcuphys Ic isca 


8, 200 


11,400 


39.4 


'450 


Health 6 Rj*ijulaLory 












iin non 


160 00 n 


44 n 


7 900 












Technic inu;,, n . t? , c. 


79, 300 


160,000 


10K8 


1?.,800 




26,noo 




19.8 


1 , 300 




S , -iOO 


on 


1 8 , S 


500 












A'. ,i i.tht; 


120, (Ml) 








• 










( 
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t 


< 

■ ESTIMATED 

OCCUPATIOii EMPLOmEi^T 

1374 


PROJECTED 

tiMclJJIMLNi 

19BS 


r. 

y PEECEi,TU 
1974-85 


' AmUAl 
AVEMOE OPENINGS 
GROWTH i 

1974-h . ' ' 


Insurance Agents, 

Brokers, h Underwriters 


470,000 


536,000 


15.0 


19,400 


Judgas 


14,900 = 


17| 5UU 


1 A C 


i , jyy 


Lawyars 


342,000 


^ 490,000 


43.3 


26,400 


Librarians 


125,000 


150,000 


20.0 


10,400 


Ma t hema t i clans 


40,000 


'46,100 


16.5 


1,550 


Mathematical Technicians 


1,000 


1,400 


40.0 


50 


Medical Laboratory Workers 


175,000 


250,000 


42.9 


18,800 


Merchant Marine Officers 


7,500 


7,500 


0.0 


150 


Meteorologists 


5,600 


6,900 


23.3 


,200 


Newspaper Reporters 


40,000 


45,500 


13.7 


2,200 


Occnipat ioiial Safety and 
Health Workers 


25,000 


32,500 


29.0 


1,100 


Oceanographers 


2,500 


3,100 \ 


^ 22.5 


100 ' 


Operacions and Systems 
Researchers k Analysts 


1 

95,900 


162,000 


68.9 


7,900 


Opcomc t r isc s 


19,000 


23.500 


22.8 


900 


Personnol ^ Labor 
Ro 1 a c i o n s Wj r kc r s 

• 


320,000 


450,000 


40.2 


23,000 


Pha nnac is t s 


11 7,000 


13 7,000 


17.4 


6,500 


Phy sic inns: 

Medical 5, OyU'opalhic 


330,000 


520,000 


49. 3 


23,000 


Phyi. i C l:Ur- 




59,400 


25.0 


1 ,700 


POu i a L I i ^U s 


7,500 


700 




400 


Fo lite on' 1 




6!i0,0()0 




2?, 000 


Pol icv Utf ici'i-J. Statu 


"lOa 


76,UQO 


68.3 


3,600 



11: \ 



• • 


' / 


' ^, 
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OCCUPATION 


■ /' ' 
ESTMiATED 
BMPLpXMBNT 
1974 


P^OJECTEDkl PERCENT^ 
•^EmLOYMENT OROyTH/WSS 
1985 1974-85 


ANNUAL 
4t^A4CI' OPENINGS 
GROWTH £ 
REPLACEmNTl' 
1974-85 


Fsyehologiscs 


75,000 


Ins nno 


40 7 


5,200 


Public Relations Workara 


100,000 




28. 8 


6,500 


Purcha'sing Agents 


189,000 


258 HOT 




11,700 


Radio Gi ieievision 
Announcers 


19,000 


23,000 


21.1 


600 


Range Hanagers 


2,500 


J f O J w 


53 9 


150 


Racraation Workers 


65,000 


96,000 


42.6 


5,900 


Registered Nurses 


860,000 


1,290,000 


50.0 


71,000 


Religious Workers 


45,000 


53,000 


17.8 


3,400 


Salesworkers - 
Hanuf actuL era 

sHl Estate 


380,000 
400,000 


38 7 000 


2.4 

21 g 


9,500 
28,500 


Securities 


100,000 


iin ono 


31 9 


6,100 


Sclent isc s * 

Agricultural 


14,500 


15,500 


6.9 


450 


ACmosphor ic ^ Space 


6,300 


7,500 


19.0 


225 


Biological 


32,000 


^ 40,900 


27.8 


1,900 


Life 


190,000 


245,000 


29.0 


10, 700 


Lite & t'liysical, n.r,c 


2,100 


2,900 


38. 1 


110 


M.i r i nu 


3,300 


4 p 000 


21.2 


120 


Pv) 1 i r 1 ca 1 


1 1 , 500 


14 , 300 


2 7.5 


600 


Soc iai , n * e , c * 


6,800 


8,600 


26.5 


450 


Soc la I kc I S 


300,000 


43 5,000 


^(5. 7 


30, 500 


Sur i u 1 iJi; i si 




IP. ,0v*0 


78. 7 






3 1 , 000 


M,noo 


63.0 


3 , 



i 
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OCCUPATION 



estimated' projected-^ PERCEST- 

Et^LOnStlT BtPLO^^StiT GROWIU/LOSS 
1974 298$ 1974-BS 



AN^JUAL 
AVERAGE OFEUIi^GS: 
GrtCWTH (5, 
REPLACE 
1974-9S 



statisticians . 

f 

I 

Surveyors 

Teachers: 

Collage S University 

El^aQtary 

S^cottdary 



Oceupa tional 
Physical 



lespirato^ 
Urban Planners 
Veter iDariaris 
Writers: Technical 



1 . 



24,000 
55,000 



1,086,000 
9.400 

zq.ooo 

38,000 
13,000 
29,000 
20,000 



31,000 
86,600 



527,000 516,000 
1,276,000 1,439,000 



998,000 

p.aoo 

32,000 
80,000 
18,000 
38,500 
26,000 



32.6 
59.2 

*2.1 
12.8 
-8.1 

46.5 
60.0 

/ 

110.5 

38.5 
33.0. 
24.9 



3,600 

14,000 
94^000 
37,600 

1,000' 
2^400 

6, ado 

700 
1,450 



Notes: (1) The Bureau of Libor ScaCistlcs projections on ancicipa tedVll^Q^ -j-^- 
ployn:enC are based on certain generai assumptions* For detaliSi 
see Occupa tion al Enpl ovr ent and Train ing )iead s ^ 1 9 7 4 , o r pccup 3- 
tiQpal Proj ect long and JI'r aLnin g .N'eedS y 19 76 forthcoming (BLS Bul^' 

letins 1824^and" 1518) . 

(2) Percentages w^re calculatL^d using unrounded numbers' and thprerore 
may not a^r^c in somt: cises with r oui.de d niiiabera shown for cur^rent 
and projected e tj • 1 o >t^. ^? n t . ' 

(3) Rt^p lacei:^ m t needs include op'-nin^s arl>;in\^ from deaths, re L i reziE: n t b 
and e t h e r s e 1 1 i on t v urn t lu^ lib o i f o r c but do not include t r j ii s - 
ft*!s tu othei otu" up a t i t)n-i . 
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% . APPENDIX J 

pleport on the Evaluation 
-of this Effect! veneSB of thei 

Self-Directed SaArph fot 
4fse by the Visually DiBabied. 
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Evaluatioit CqordlnattQr ■ 
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./ • , K \ , 

^ Th<k^ purpose of tHi^ evaluation study wa& threefold. 
Th^ proj^ect * a, intentioi> was to determine whether an adaptation 
of the Sfelf-Directed Search for use by visually disabled 
students , (1) is effective increasing vocational planning 
behavior # effective in inj6reasing the ability to 

apply Hollar's theory upon which the SDS is based, and 
(3)^ is eVai^uated positively by its users, 

• ^ ^ Methodology 

/ . . 

This section presents the methodology used in making 

tiafci 




iign# an^^j 

for selectioh^ and the Methods of data analysis are also 
described. ; 

Target Population 

target po^t^lation in the^ present study was composed 
of 26 legall^ blind inaividuals (see Appendix K) ranging in 
age from 17 to 4^. The composition of the target population 
with regard other demographic characteristics of eoncern 
in this study was as follows i (1) sexi 8 males and 18 females 
(2) degree of visual .disability: 11 totally blind (visual 
acuity with best correction limited to fjhger counting or 
less and inability to read large type) and 15 partially 
sighted; and (3) date blindness commenced i 5 adventitiously 
blind (became blind after birth) and 19 congenitally blind 
(blind at birth) . , 

Eleven individuals comprising this target population 
were graduating high kqlhool seniors from Florida who 
participate^d in a colrege screening program at Florida 
State University in early February, 1978, At the time of 
the original evaluation plan, 20 to 30 students were expected 
to attend the screening program and all those attending 
would coAipose the target population* Selection of high 
school seniors would permit comparison of results with the 
Zenar and Schnuelle U972) evaluation of the SDS with the 
sighted high school population* 

Since only 11 students actually participated in the 
screening program, it*^was nocessary to secure more target 
individuals, BecausG of practical constraints (availability 
of a sufficient number of blind persons in. any geographic 
area, cost, transportation, and time), 15 volunteers from 
Daytona Beach were selectGd fnr in.'lusion in the tarqet 
fjopulat ion . Those volunteers wore obta i nod through thc^ 
cooperation of the Stata ot Florida 01 I icti of Blind Sorvicos. 
The ma jor i ty of these ind i vidua 1b wo ro e i ther a ttGnd inq the 
Roqional Rehabilitation Center or par tic ipat i nq in some type 
of work-oxpGrionce protjram. 
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In the^-^tudy, the tarqet population used a 'variety of 
materials adipted for use by biind persons. These adapted 
materials arjs described in the next section* 



Materials 

The materials used by the target population in this 
evaluation Included adaptations of (1) the Self-Directed 
Search (Holland, 1977b), (2) the pccupations Finder 
(Holland, 1977a), (3) the SPS worksheets, and (4) the pamphlet, 
Understanding Yourself and Your Career (Holland^ 1977c) , 
In addition, a tactile response board and Occupations Daydreams 
Notebook were developed for use. Each of these materials 
will be discussed in this section. 

The Self-DirectGd Search i 



The Sel f-D ^ r ec ted Search (SDS) is a paper-and-'pencil 
vocational coun. eiina program developed by Or* J* L, Holland 
(1972). Its purposF is "to provide a vocational counseling 
experience for people who do not have access to professional 
counselors, or who cannot afford their services, and to 
multiply the number of people a counselor can serve* 
(Holland, 1972, 3). Based on Holland's (1959, 1966, 1973a) 
theory of vocational choice, the SDS prcjvides a self^ 
administered vocational counselinj experience in which 
individuals assess their interests and abilities, explore 
various occupational alternatives, and match thair personality 
type with similar type occupations. 

In adapting tht^ SDH tor use by visually disabled 
individuals, an audiotape wan used to present all information. 
The audiotape presented (1) a brief introduction to the SDS, 
(2) a description of all mater ials, directions fur their use, 
ancis^t|jeir locations on tho denk durincj the testinq situation, 
and <n the tost from the oriyinal SDS workbook. 

HesponRpM to t hf* SUS material wero iTiade on a tactile 
responHt* boarrl {invc*lo|)nd for this |>ur|>OHe, This response 
board is Liescriboci in the* nc*xt Hection. 

Tact i lo Res po n^se B oa r d : 

A tactile roHponsu hoard waH (*cjn5;t: i uctcKl to eliminate 
the noceHsity of wi itinq tinnwnrs tu each uectiun an in 
re(pn rfni in t hp (^i itfinal :>I)S workbook. Thi5^ wooden rnsponHf^ 
board ccjiinistn of si*t f» nl }io1*m* cor r <Miptjn<i i nq lo t ht^ dilft*rent 
Sf)S artivitinR ( nnn Afifinnd i x I)). tulividnnln rorord answnrfi 
on thiM board by phioinq dit tJMMrit siziMl pncp; in t ho appropr iat(» 
tiolus, ^ 
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BPS Worksheets I 

There are three worksheets which are part of tha^"^ 
original SPS workbeok. These are (1) a sheet on whioh 
* the individual lists occupational daydreama^ (2) a sheet on 
which the individual lists occupations which match his/her 
Svunrnary Code^ and (3) a sheet on which the individual lists 
occupations which match the various permutations of his/her 
Siunmary Code* The sheets were also adapted for use by blind 
persons. Each answer sheet was reproduced^in braille and 
large type* The directions for use wer^ presented on the 
audiotape of SPS instructions. 

The Occupations Finder^ 

The Occupations Finder (Holland, l977a) is a booklet 
consisting of 500 occupations representing over 90% of 
employed workers in the United States, It was developed 
for use with the SPS workbook. 

The Occupations Finder is 'divided into six sections, 
each section reprebenting one of Holland's (1973a) personality/ 
occupational types. Each occupation is listed under the 
section corresponding to th# first letter of its three-letter 
Holland Code, i*e,^ physician, having a code of ISA, would 
be listed under the Investigative section. 

Each occupation ^ followed by its Dictionary of 
Occupational Titles (^S. Department of Labor ^ 1965) six- 
digit number enabling individuals to obtain further occupational 
information from that source. The Occupations Finder 
also lists the level of education required to perform each 
occupation listed. 

Two forms of The Occupations Finder were developed 
in adapting it" for use by blind persons. Copies of the 
Occupations Finder were rtiproducGd in large typo and in 
braille and put in Beparate notebooks. Tn addition, t^bs 
were attached to the notobookB to identify where each of the 
six sections of occupations began, 

*!' h Occupa t ioni ? 
DaY^Jr eams Notebo ok ■ 

Th t » ( )c c u p ii t i o n H 1) . i y ( i r u a m s Not o book wti h f 1 e vo 1 o pa d i n 
rt^aponsp to t h(* amount of time* blind individuals nj^ent locatinq 
their daydrf^ainn in tht* Occupci t i on s Zl ^^i^ (Holland, 1977a). 
No t be i nq * i 1 f >ha bo t i z f »( i f n The Occupa tT o n h F i nde r , tn: c u j )a 1 1 o ri h 
and their corruiipundinq Hal land cod jo haJ^to be lucatod by 
Hkimmin*! throuqfi t hi' ""jOO octMip.it ioriH ca teqor i zcui only curcorci i n<j 
t<) tti«» iloll^ind oiMMip.it icubil t YP<* t h«»y r iMUMnl)lcMi niofit , 
This at't iy i t y r cM|uir <*d nn inordinate amount of t i mo for a 
b 1 i nd pi* r ^uHi . * 
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The Occupations ii/^y! : rn^^ Nctptaonk ii^nnJ th^ aan'y 500 
occupations undor their *'\iJUio\^r i^^tr Holland type. However, 
in this notebook the occupc^ t ions we/^o list'^d alphabetically 
and tabs were attached to provide easy location of each sertion* 

Unde rBtan ding Yo ur se I f and Your Cartaer^ ' 



An additional bookl.pr r .^commendoci foi wno with the 
SpS IS Understa nding Yourself and Your ^v^reer (Holland, 1977r) , 
This booklet explains Hc-ila.Md'^s thoory^Trpcn which the SDS 
is bap^^d , t^xpl.^ins new t Sununnry Cedt* from the SDS ~~ 
Can be utilized, and rtMU)mrT!. ti^Ih sonu* :U;Mti?qin^; toT^makinq 
t|ood careor df^c i s i on^^ . 

This booklet wan 1 1 sfj adapted foi ust- by blind persons. 
The material presented in thi^ bookiet wa.^. recorded on audio- 
tape, and a hexagonal t i^T!^r^' was drawn and labelod n braille 
and largn ty;n^. Since.' it was difficult to describe the 
hexaqonal relat "»nship betwoen the six j)er sonal i ty/occupational 
types on audiot the hexaqonal repruduction was provided 

to aid in the undc^'^- andin'g of this relationship. 

Summar V' " 



This section prvHoniiHi a dascussiou oi the materials used 
,in this evaluation and a description of ad. iptations made. 
These materials wert^ (Ij thi- snfl, {2} { tu^ tactile response 
board, (l) t\v^ SDS wcu k^.h^M^t s , ^ fa ) Thn Oc^^ip at i ons Finder , 
( 5 ) The Occu[3a t Jons naydrcam^i Nott^booP" ' ai^i (6) the pamphlet, 
Understand ing Your s e 1 t a nd Y o u i t ' d x i j v r * N i iw that these 
materials have been descr i becT, the fnst r Linu^nts used to 
assess their e* f ftM" t i venMHs will bo T>rt^sont Md . 



1 M s t r iiin< Ml t !l 

Five insti uments wtM<' us(Mi in qathe^r inq t ho dat a {or 
thifi ovaluat ion: a St utjcfit fntfMMst fjm^Mt iiuniaira*, 

StuilcMit (^pininii Pcirm, Vf^Mt innal (ViiidaruM* F*rf*-^tnst Que n t i onna i re , 
Vocationa] CuiqanfM Om^ m; t i ofuia i r I, and ViKM(if)iKil (lUitianci^ 
Qui'S t itsnna i I n il, T\\i- [jrn tf^st i rui t r uin* n t s , f^onMiHtinq of 
StiuitTit IfitMM';i[ <.^!iM:;t luruuiir?' and \'')i'at lonal fluidiinci* 
Prt»-tt*Mt Uui^s t lonna 1 r ( ^ will \n' d i ; u ' ii ^;^ m i firs!, 'I'he pOHttc^st 
I nn t r um»»ri t M , ('i)nsiat inq q thn Student ()pinif)n l'N>rni and 
Vocatnuial fluidaru^n gni - ; i i MniKi i ri ^ 1, and thn tollow-uf) 
(|U<Ni t i nrina i r ! ' , Vf m t i . )na | * in i d annc ^ (jun s t i f >f i na i i n II, will 
t h<* n hn d 1 *>f M 1 M ' , 

St ii( i< ' n t [ n t n r I ■ s i Ml n ' s ' i ! i n [ I a i t > ■■ 

*rh* ; M f -.t I t s lit m \ \m - 'S I u ■ f . ind S? f i i , ( M i ^ ( / ,M S t ut li m 1 1 
I nt <*r ns t it » M * i f >nn< ! I f n wS ; . v/t ' i n ^ r n I i • i , » * I 5 f this t a r q» *t 
f >f )pu 1 tU n )ri wi M n a M< '( i . 1) if * ' ;n 1 i jf d 1 n i< ' : 1 i q 1 ' ? f = ; ; f in f t y i nq u 1 1 
a n«'W vo(%it waial qm^lan' f'MMji.ini, ,ti!<i \ ; j inqnn!;:: to enq*iq«' in 
Vf )Ca t 1 i )na 1 p 1 aiui i nq a? q 1 v i f 1 m s ( ■ ;< m » Apf m i hi i /a . ; . Thoarf i t nmfi 
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provided an indication of the individual's willingness to 
participate in a study such as the present one* Becauia the 
11 students participating in the college screening program 
were not volunteers^ it was felt necessary to obtain the 
data since (1) the remaining members of the target population 
were volunteers # (2) most subjects involved in vocational 
counseling studies are volunteers (Zener and Schn^^lle, 1972) , 
this study involves vocational counseling experience f 
and (3) comparing the ef fectiveneas of the SpS with other 
vocational counseling experience requires subject similarity 
in this regard, 

Vocational Guidance 
Pre-test Questiohna ire : 

All of the items on the Vocational Guidance Pre-test 
Questionnaire were taken from the first half of Zener and 
Schnuelle's (1972) Vocational Guidance Questionnaire I ^ 
(see Appendix L) Since the Vocational Guidance Questionnaire 

given as a po^utest instrument^ contained all of the pre- 
test items, the items on the Vocational Guidance Pre-test 
Questionnaire are presented in a scrambled order to reduce 
the possibility of testing effects* 

The content assessed by the Vocational Guidance Pre- 
test Questionnaire covered four areas. First, the pre^test 
assessed the number and consistency of occupations under 
consideration* Second, the pre-test assessed satisfaction 
and certainty of vocational plans* Thirds the pre^test 
assessed the need for information about specific jobs and 
training programs. Fourth, the pre-test assessed the need 
for general information about self and occupations* 

Student Opinion Form: 

The complete Student Opinion Form used by Zener and 
Schnuelle (1972) was administered to the target population 
in the present investigation* This form provided an oppor-- 
tunity for user evaluation of the SPS ex|>erience and 
requested the recall and interprn tat ion of the user's 
SDS Summary Cc^do (see Appendix M) . 

Vocat i onal (lu idance 
Qu est ionna 1 re T : 

Those partH of th(* Zoner and Schnuelle (1972) Vocational 
(luidance Questionnaire I which were relevant for thin target 
population were useti (sne Appendix M) . The (juefit Itinnai re use<l^ 
in this study assosscMi the followlnn t cHitent areas- 
(1) the ability to apply flolland's thnnry xtptm whioh the Bps 
IB baaed, (2) number and conn i s tont^y ol ocriipat i onn iintier 
conaiderat ion , (3) sat i a 1 iirt ion and (M*r taint y oi voc:at,innal 
plans, (4) need foi in tor mat ion aboiit HpeiMlit* jobs and trainiru 
proqramH , i and ( ) ihmmI foi «|«»riOtal i ii 1 o r mat i ( ni about hc* 1 f and 
occupat ioriti . ' 
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Vocational Guidance 
Quagt lonnaire 11 i 

Part 1 of Zmnmr and Schnuelle*s (1972) Vocational 
Guidance Questionnaire II was used in the present study 
(see Appendix N) , This instrument assessed content relating 
to vocational information^soekinq. 

Sungnary : 

This section presentBd a description of the pre^test, 
pOSttest^ and follovi/--up instruments used in this evaluation* 
The pre-teat instruments were the Student Interest Questionnaire 
and the Vocational Guidance Pre^test Questionnaire, The 
posttest instruments were the Student Opinion Form and 
Vocational Guidance Questionnaire I, The follow-up instruiDent 
was the Vocational Guidance Questionnaire ll. 

All items >n these instruments were read out loud to 
individuals of •-.ne group by a trained proctor using a 
prepared script. Arswer sheets for each instrument were 
developed and reproduced in braille and large type* These 
answer sheets required either a short written answer or a 
mark made thrQugh the appropriate answers The aQripts and 
answer sheets can be found in Appendices L, M, and 

Both the scripts and answer shtiets were reviewed for 
appropriateness of form and presentation by two experts. 
This review was performed prior to test administration to 
the tarqet population. One member of the review team is 
knowledgeable in testing visually disabled individuals 
and the other is knowlodt<uable in survey research methods. ^ 
Revisions wei o mado hiiHOQ uuon the i r mvit^WR. 

/ 

P es ign 

This evciludtion tleaiqn prt*Henta t ht* ft amework f ur thin 
study. TFh* (iesiqn rf*!lf»cts th<* two major f)haHf*8 in this 
ovalnat ion: t ho formiit i vi* antj tho nummat ivf* phasfH. The* 
format I vo |)JitiBo was <u)ncnrnrMi with obtainin<j foiMibark on 
which to ha s n r o v 1 s 1 o n h c > t t h f * a d a f > t a t 1 < ) n c ) f t h o r» [ ) t\ for 
use by V i sua 1 1 y <li sab I i*<:l i tu\ i v i ilua I s . Tht* Humnuj t T ve phano 
was ccincornod with t*va 1 uat i ruj t ht* cf f ect i v(»n<*HH of t h i h 
ada|)ted SI)S. ThuH ^ t hi* fOrmat ivf* phase? took f)lac«* durlnq t h<* 
f*fitirf» cin v(* 1 o|>nH*n t a I piM i oti , Tho Burnniat i v<* \)\\nn% took place* 
oncp thi* materials had hnon dnvr* 1 n[)pd/ada|it »m1 . 

I ' i qu ! * ' 1 p I » 'MtMi t M an I • va 1 ua ? i 'm ! I uw<:h.i r t <l nip 1 ay 1 nq t hi* 
Htaql»^^ in both t hf roiin/it i .ind Munuiiat Lvi* ph.iMi^ii, rlquii* 
J pi MMi'fi t H a t i uu » 1 i rn ' p >v i < I i nq a oh r oiu lif^qy ( j ! t ho *h • m t a< joiu 
This timnliru^ a 1 no provoliMi n nipanfi n\ monltoiifui tank oomplotlun 
for t h#» ovaluat irin [joi 
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provided an indication of the individual's willingness to 
participate in a study such as the present one. Because the 
11 students participating in the college screening program 
ware not volunteers# it was felt necessary to obtain the 
data since (1) the remaining members of the target population 
were volunteers i (2) most subjects involved in vocational 
counseling studies are volunteers (Zener and Schn^^lle, 1972) , 
this study involves vocational counseling experience # 
and (3) comparing the ef fectiveneas of the SpS with other 
vocational counseling experience requires subject similarity 
in this regard, 

Vocational Guidance 
Pre-test Questiohna ire : 

All of the items on the Vocational Guidance Pre-test 
Questionnaire were taken from the first half of Zener and 
Schnuelle's (1972) Vocational Guidance Questionnaire I ^ 
(see Appendix L) Since the Vocational Guidance Questionnaire 
I, given as a po^utest instrument^ contained all of the pre- 
test items, the items on the Vocational Guidance Pre-test 
Questionnaire are t^resented in a scrambled order to reduce 
the possibility of testing effects* 

The content assessed by the Vocational Guidance Pre^ 
test Questionnaire covered four areas. First, the pre^test 
assessed the number and consistency of occupations under 
consideration* Second, the pre-test assessed satisfaction 
and certainty of vocational plans* Thirds the pre-test 
assessed the need for information about specific jobs and 
training programs* Fourth, the pre-test assessed the need 
for general information about self and occupations* 

Student Opinion Form: 

The complete Student Opinion Form used by Zener and 
Schnuelle (1972) was administered to the target population 
in the present investigation* This form provided an oppor-- 
tunity for user evaluation of the SPS ex|>erience and 
requested the recall and interprn tat ion of tht* user's 
SDS Summary Code (see Appendix M) . 

Vocat i onal (lu Ida nee 
Qu est ionna 1 re T : 

Those parts of th(* Zener and Schnuelle (1972) Vocational 
(luidance Questionnaire I which were relevant for thin target 
papulation were usee! (sne Appendix M) . The (juefit Itinnai re use<i^ 
in this study asBOSSCMi the followlnn ccHitent areas' 
(l) the ability to apply Holland's theory Mptm whieh the Bps 
Ir baaed, (2) numb<*r and corui i s tent:*y ot ocrupat i onn iintier 
consideration, (3) satiBliution iind (M»r taint y ol voc:a t,i fjna 1 
plans* (4) need foi in torrnat ion abotit HptuMlic jobs and trainiriq 
proqramH , ! and (") ) ihmmI f()i ^M»rioral inlormation .ibout ne It and 
occupat ionii . ' 
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Vocational Guidance 
Questionnaire I I t 



Part 1 of Zener and Schnuelle's (1972) Vocational 
Guidance Questionnaire II was used in the present study 
(see Appendix N) , This instrument assessed content relating 
to vocational information^soekinq. 

Sungnary ; 

This section presented a description of the pre'test, 
posttest^ and follovi/--up instruments used in this evaluation* 
The pre-teat instruments were the Student Interest Questionnaire 
and the Vocational Guidance Pre^test Questionnaire, The 
posttest instruments were the Student Opinion Form and 
Vocational Guidance Questionnaire I, The follow-up instruiDent 
was the Vocational Guidance Questionnaire II. 

All itemb >n these instrumants were read out loud to 
individuals of ^ne group by a trained proctor using a 
prepared script. Arswer sheets for each instrwiment were 
developed and reproduced in braille and large type* These 
answer sheets required either a short written answer or a 
mark made thrQugh the appropriate answer n The aQripte axid 
answer sheets can be found in Appendices L, M, and 

Both the scripts and answer sheets were reviewed for 
appropriateness of form and presentation by two experts. 
This review was performed prior to test administration to 
the target population. One member of the review team is 
knowledgeable in testing visually disabled individuals 
and the other is knowlodt<eable in survoy research methods. ^ 
Revisions weio mado htiHOQ uuon their rnvinwR. 

/ 

P es ign 

This evciludtion tleaign prt*Henta t ht* ft ctmework lui thin 
study. TFh* (iesiqn rr^l Ic^cts th<* two major f)haHf*8 In this 
e vain lit ion: t ho formiit ivi* and tho nummat ivf* phas«»H. The 
formative |)JiaBo was <u)ncernrMi with obtainin<j fnedhark on 
which to ha H n r o v 1 s i r) n h c > t t he a d a f > t a t i < ) n c ) f t h e r» [ ) t\ for 
use by v i sua 1 1 y <1 i sab I i*<:l i tu\ i v i ilua I h . Tht* Humnuj t T ve phane 
was C(incernt*ci with t*va 1 uat i ruj t ht* ef f ect i v(*neHH of t h i h 
ada|)t«M! SDS . ThUH ^ t hi* fOrmat ivf* phase? took f)lac«* durlnq ilu* 
f'ntire cin ve 1 o|>nH*n t a I piM i oti , The Burnniat i v<* \>\\nn% took placf* 
oncp the materials had hnon devr* 1 n[)ed/ada|it »*d . 

I ' i qu M ' I p I #'MtMi 1 M an I • va 1 ua ? i ! I uw<:ha r t <1 nip 1 ay 1 nq the 
Htaqf»^^ in Ijo! h t hf roimat i v<' and Munuiiat iv«* pti.i'H^ii, riquie 
J pr **Mi'ri t M a t i uu * 1 i rn • p i « jv i < I i nq a eh r oiu iloqy ? » 1 t he* *h • m t a<}«Mu 
This timeline a 1 no providiMi a meanfi n\ monltotinq tank eompl«*tlun 
tor t hr» r»valuat irin [j*m i')d. 
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Tha design for the two evaluation phases will be diseusied 
in aeparate aections. The formative avaluation deBign will 
be preaented nextf followed by the aunmative deaign^ 

Ponaativa Evaluation Deaigni 

Dick (1977) describes formative evaluation as a 
process in which materials are administered to learners for 
the purposes of obtaining information for materials revislont 
This formative evaluation involves the prooess of evaluating 
materials during the developmental period. 

In accordance with Dick's ptocedural suggestions for 
formative evaluation, the following model was followed for 
the formative evaluation in the present investigation* 

One-" to-one administration , The purpose of this stage of 
the formative evaluation was to identify major problems 
with the adapted BDS f e*g., ability to use tactile respoase 
board from audio^.aped instructions. Once these problems were' 
identified, the materials were revised accordingly. 

Technical review, Following the one-tO'^one stage, 
a technical review of the adapted SDS wa^ made. Technical 
reviewers were a select group of persons knowledgeable in 
the field of visual disabilities, testing and measuraments , 
an^ rehabilitation counseling. 

Pilot test, jThe purpose of this small group testing was 
to identify more refined problems with the program material 
and any administration problems. (Dick, 1977), Feedback from 
this phase provided additional data for revision. 

Field test. The field taating served both a formative 
and sunmiative role. Forma tivaly, it provided feedback on 
which to base further revisions of the materials. Svmnatively , 
it provided information relative to the effectiveness of the 
SDS in obtaining designated criteria. The field test will 
be described in the summative design section which follows, 

Summative Evaluation Design i 

The purpose of suranativa evaluation is to provide 
informa%4on to decision-^makers ralative to the effectiveness 
of a program (Dick, 1977; Stufflebaam, Foley, Gaphart, Cuba, 
Hairationd, Merriman, a Provus, 1971), The field test comprised 
the suiimativa evaluation and involved the target population* 

A modifiad time series design (Cmnp^ell and Stanley, 1963) 
was employed for the summative evaluation. Using this type of 
design entailed targat individuals serving as their own controls , 
The procedures used in implementing this design will now . ^ 

presented, / ^ 
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Evaluation Procedures 

As with thm evaluation dBmign, the evaluation procedural 

are discussed in two sections. The formative avmluation 

procedures will be presented first, followed by the sunOTativa 
procedures . 

Forma 1 1 ve Eva 1 u a t io n i ^ " 

The formative procedures are divided into the s^na four 

stages described in the design sectiom (1) one-to-one 
administration, (2) technical review, (3) pilot test, and 
(4) field test* This section presents the procedures followed 
in each of these steps. 

J na-to-one administration. Initially, the SDS was recorded 
iotape and the response tactile board constructed. 
In rough form, this transcribed SDS was completed by five 
blind student vclunteers attending F.S.U. during the winter 
quarter, 1978, ^are was taken to select students of 
(1) varying ability Tevels (based on the opinion of the 
Of f ipe of Blind Servicop counselor on campus and the* 
students' qPAs) , and (2) of varying degrees of blindness, 
i.e., total and partial blindness. Students were requested 
to stop and report any questions or areas of confusion which 
they encountered while taking the SDS. Emphasis was placed on 
the reactions and suggestions made by these students, 
and the SDS was revised accordingly. 

Technical review. At this time a group of four experts 
consisting of persons knowledgeable in the specific areas of 
(1) visual disabilities, (2) measurenvent and testing, and 
(3) rehabilitation counseling, reviewed the SDS for technical 
problems; i.e., blind persons require more repetition of 
complex instructions. Further revisions were made based on 
their suggestions. 

Pilot test. The pilot testing consisted of a small group 
of 8 blind F,StU. student volunteers who completed the revised 
SDS , Emphasis was placed on identifying more refined problems 
with the SDS and any administrative problems that emerged. 
Further revisions were made based on feedback from these 
individuals. 

Once the revisions from each phase of the formative 
evaluation were made, 15 sets were made of all materials needed 
for the field testing. This would permit 15 individuals to 
complete the SDS a^ the same time. 

Field test. As stated earlier, the field testing 
comprised the suiranative evaluation as well as serving a formative 
evaluation function. Therefore, the field test procedures 
are described in the summative evaluation section below. 



114 



StfBmatlyje Evaluations. 

The^rsuiwnfttiva svaluation involvad field testing of tha 
adapted 883 and tha, a&nlnlstratian af the pra-tast, p^tteBt, * 
and foU^^P l^struinants diseussad aarliar in this ahaptar. 
This section prasents a discussion of the proGadures followed 
in tha sununativa avaluation. 

Because members of the target population were loaated in 
two gaographic araas saparatad by oonaldarabla distanaa, 
the SDS had to be adininistared to each group on separate 
days* Tha studants attending the F,S*U, screening program 
complatad the SDS in early February, 1978, and the individuals 
in Daytona BeicK^completed the SDS two weeks later* 

^ J 
Pra^test. After a brief Inttodi^tion wae given by the 
evaluator on the first day, the target group was collectively 
administered thi Student Interest Questionnaire followed by 
the Vocational Cuidance Pre-test Questionnaire, The investigator 
or a trained pifrcwor read the questions out loud from % 
prepared script (see Appendix L) . At least two additional 
proctors wgre presant during testing to provide any assistance 
needed » ^ 

SDS . Following the pre-test, the SDS was completed 
indivT3ually . The ijigh school students visiting F,S,tJ, 
completad the SDS in separate small rooms. The individuals 
in Daytona BeacK^completed the SDS individually in separate 
carrels or on large tables .in the learning resource center 
provided by Daytona Bdach Cpmmunity College* Individual 
rooms were not available at-this institution for the SDS 
administration. However, since headphones were used, noise 
distraction was minimal. . 

In completing the SDS , individuals engaged in a number 
of career planning activities- First, individuals listed 
their occupational daydreams and then located the three- 
letter Holland code for each in tha Occupatipne Daydreams 
Notebook, * / 

Following , the completion o( the Occupationa*! Daydreams 
section, individuals were presented with a list of activities 
for each of six categories. .defined by Holland (1972) as 
Realistic, Investigative, A^tiatic, Social, Enterprising, 
and Conventional, Individuals then listed their like or 
dislike for e^ch activity. 

Similarly> individuals .(1) assessed their competencies 
in activities representative of. th^" six categories, (2) 
assessed their interests in ©ccupatfions representative of the 
six categories , and (3)* rated' themselves in different abilities 
and different skills, from th^s data, individuals calculated 
a three-letter Summary Code* This^ •three-letter code represents 
the individual's personality pattern; JlHolland, 1975a), 



Individuals the-fi' IpcateA' occupations in the bq^upations 
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Find|r (Holland r 1977a)' which matched their Suntmary^ Code* 
In addition, occu'pations matching the various thra#-lette^r 
s^mutatlona of thefSuimfiary Code were toeated. With these 
q^cupations and their codes ^ individuals- cdntpared the codes 
of their occupational^daydreains. 

In addition to the above activities, further reconmiended 
steps to assist in vocational planning were presented at the 
end of the audlptape of SDS instructions, A list of helpful 
books was also provided. 

As each individual completed the SDS / one of the trained 
proctors gave a brief explanation of tKe^meaning of the 
Summary Code and answered questions. Individuals were then 
given their own printed copy of the Occupations Findfer 
(Holland, 1977a)4 and 4n audiotape of U nderstanding Yourself 
and Your Care-er (Holland^ 1977c) , " " ] 

Each of thr barget members* counselors were given a copy 
of the SDS , the Qcc u pations Finder ^ and UndiBrstandlng 
Yourself and Your Cari^e r, They were also given a Self- 
Directed Search Sufnmaty Sheet (see Appendix O) completed for 
their clients participating in this study. 

y 

Posttest. The day following completion of the fiPS , 
the target individuals collectively completed the brief 
Student Opinion Form and the Vocational Guidance Questionnaire : 
As in the pre" test administration, questions were read from 
a prepared script by the investigator or a trained proctor. 
At all times, several trained proctors including one proficient 
in reading braille, were available to provide assistance. 

Two weeks after completing the SDS , the target population 
was administered the Vocational Guidance Questionnaire II 
by 1 trained proctor over the telephone. An attempt was made 
to contact all individuals who participated in the study. 
After the administration of this questionnaire, the individual 
was provided with an explanation of the nature and purpose of 
the evaluation. Questions were also answered at this time. 



This section presented a discussion of the evaluation 
procedures. The formative evaluation discussion included 
the one^to^one administration, pilot test, and technical 
review. The summative evaluation discussion of the field 
test included the pre-test administration, SDS program, 
and posttest and follow-up administration, ' 

One deviation from the field testing procedures should be 
noted. Two of the high^^school students visiting F,S,U, were 
delayed one full day because ot flight difficulties. 



Th«M atudanti were adpiinisterod the pre-teit and SDS a 
d^y later than the rest of their group. They answered the 
Student Opinion Form and Vocational Guidance Questionnaire I 
^(i#ad by the Invest IgfNeor) over the tel«phOT# th# following 
^1^^ since they had returned to their respeotive homes within 
24 hours of 8D8 comple^tlon* 



^ Ot^er 



than this one deviation, the procedures were 



followed, as described in this section^ Now that thi 
evjluati^jt^procedures have bean presented, the critei^^that 
we» asseiled can be discussed. 




Evaluation Criteria 



As mentioned earlier, the purpose of this evaluation was 
to !det ermine whether an adaptation of the Self-Directed 
^ SeajRch for use by visually disabled students was (1) effective 
in Increasing vojational planning behavior, (2) effective in 
in^teasing the ability to apply Hblland's theory, and (3) 
* e\Mlu%ted positively by thase using it. The sevsn criteria 
^ on which this evaluation was based, the reasons for their 
selection, and the items used to assess each of them will 
be presented in this section, 

i Similar in purpose to the Zener and Schnuelle (1972) 
ev^Tfeation of the SDS used -liy sighteA high school students, 
tM present study evaluated t|ie SDS according to criteria 
sJSected from those used by zeheF anil Schnuelle. These criteria 
were selected because (1) thf^ assess the special effects of 
^ the SDS "(recall, and application of SDS information)" 
A tzener and Schnuelle, 1972, ft. 2) , andHl) they include 
^ "criteria tiat are conunonly ui#d to evaluate mora typical 
V vocational counseling procedures" (Zener and Schnuelle, 
1972, p. 2), 

Several of these criteria were also used by V. Avallone 
(1974) in evaluating the SDS as a short-term vocational 
counseling experience. He used these criteria in comparing 
the effectiveness of the SDS with the traditional counseling 
experience. 

The following criteria used by Zener and Schnuelle in 
their 1972 evaluation were used in the present study. 
After each criterion, a rationale for its selection is 
presented followed by the questionnaire items used to assess 
level of criterion attainment. 



The first five criteria were used to determine the 
effectiveness of the SDS in increasing vocational planning 
behavior. The sixth criterion was used to determine if SDS 
users were able to apply Holland's theoty. The seventh 
criterion was used to determine users • #wluation of the SDS , 
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Criterion ly The individual will consider more occupations 
and those occupations will be more consistent with hia/har 
three-letter Holland code, 

i 

A desired outcome of most vocational decision^making 
processes is an increase in the number of occupational 
alternatives under consideration (Clarke^ Gelatt, and Levin, 
1965), Holland (1972), however, contends that the persons 
whose occupations are mpra consistent with their personality 
type (as reflected in the SDS Suiranary Code) will be worm 
satiafied and stable in their occupations, Thereforei both 
of these variables were s.elected for investigation* 
In their study, Zener and Schnuelle (1972) found a significant 
difference between high school students taking the SDS V . 
or Vocational Preference Inventory and control students *^ln 
the number of occupations considered, Similarl'y, V. L. 
Avallone (1974) found a significant difference between 
sophomore college students taking the SDS and those experiencing 
traditional vocational counseling in the nun^er of vocational 
alternatives co sidered. Both of these studies revealed 
those students takirg the SDS generated a significantly 
greater number of vocat tonal alternatives , 

In the present study, the following item appearing on 
both the Vocational Guidance Pre'-test Questionnaire an^, the 
Vocational Guidance Questionnaire I was used to measure this 
criterion. 

Item* Ifkmt all of the occupations you are considering 
rtght now. 

The number of occupations being considered was assessed 
by counting the number of occupations listed in response to 
this item. The consistency of occupations was determined 
by calculating the mean of the consistency indices (according 
to Zener and Schnueye's 1972 Index of Consistency; see 
Appendix P) for each occupation listed. 

Criterion 2: The individual will be less interested in 
finding out general information about self and occupations. 

Similar to conventional vocational guidance practices , 
the SDS is considered an experience which will lessen 
uncertainty concerning vocational plans (Zener and Schnuelle, 
1972), These results were obtained in Zener and Schnuelle's 
(1972) evaluation. 

In this study ^ three items appearing on both the 
Vocational Guidance Pre -test Ques Lionnaire and Vocational 
Guidance Questionnaire I were used to assess attainment of 
this criterion. These itams were: 
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Item I The business of choosing an occupation is very 
Gonfusinf and I don't know where to begin» 

It^ni I muld like to know mioh aiora ebout ayself before 

I begin choosing an occupation, 

Itemi I need to know much more about occupational 
op^rtunities and reguirements • | 

The five posslbla responses for each of these multiple 
choice items were the same. They mres strongly agree, ^ 
agree, neutral, disagree, strongly disagree. 

For assessment purposes, each response was assigned 
a numerical score » These scores were assigned as followsi 

strongly agree ^ 5 
agree ^ 4 
neutral - 3 
disagree ^ 2 

strongly disacrae - 1 j 

The degree of interest in finding out general information 
was determined by summing the scores of the selected responses 
for all three items. The higher the resulting sum, the 
greater the interest in finding out general information about 
self and occupations. 

Criterion 2t The individual whose occupational choice 
is confirmed by the SPS will be more interested in finding out 
specific information about jobs and training progrMris. 

Zener and Schnuelle (1972) predicted in their study that 
students completing the SPS would be interested in finding out 
more specific information" about jobs and training progrMis, 
To the contrary, the reBults showed a significant difference 
between treatment and control groups, with the control groups 
expressing greater interest in more specific information. 

This project contended that the degree to which specific 
information is sought may depend on whether SPS results 
confirm or disconfirm the appropriateness of the individual's 
current occupational choice. If the SPS confirms the current 
occupational choice, the individual may be ^ moved to pursue 
entry-level information about -the occupation, . i, a, , training 
and educational requirements, and available college or 
training programs. If, however, the SPS confirms the appropriate 
ness of the occupational choice, it is our contention that 
individual would not yet be motl%rated to pursue such 



speBif ic information. 
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Therefore, in addition to analysing the interests of 
indivlduala in finding out spaeific information about jobs 
and training pragraros befora and after 'completion of the 
SpS , seoondary ^analyses were performed to determine if a 
relatlonahip exists between interest in finding out specific 
infonnatlon about jobs and training programs and the degree 
of SDS eonfirmatlon of Qocupational choice. 

Three Items appearing on both the Vocational Guidance 
Pre-^test Ouestionnaire and the Vocational Guidance Questionnaire 
tpere used to assess attainment of this criterion ^ interest in 

finding out specific information. These items werei 

Item I I would like to know what one or two specific 
occupations are all about. 

Items I have some idea about what I'd like to do but 

I need information about the training or education 
r squired* 

Item: I need information about available training pro- 
grahts or nollegee T might attend. 

The five possible responses for each of these multiple 
choice items were the same. They werei strongly agree, 
agree ; neutral, disagree^ strongly disagree. 

For assessment purposes, each response was assigned a 
numerical score. These scores were assigned as follows s 

strongly agree ^ 5 
agree = 4 
neutral = 3 
disagree ^ 2 
strongly disagree - 1 



The degree of interest in finding out specific informat4^ 
Wftdt^etermined by summing the scores of the selected resporfbes 
^06^^11 three items. The higher the resulting sum, the 
^j^ater the interest in finding out specific information 
about "tfraining programs, 

iecondary analysis involved examining the relationship 
between interest in finding out general information ^ and 
degree of occupational confirmation. Degree of confirmation 
was determined by the inuex of similarity developed by 
Zener and Schnuelle (1972) and found in Appendix P. 



120 



CrlterlOT 4i The individual will b« motm cttrtaln and 
'satiaflttd with hia/har vocational plana. 

Supar'a Salf Thaory ao^haalsaa tha lii^poftanaa of 
^artalnly of voeatlonal oh^loa In hia ooneapt of cryatalli-* 
atlon of oholoa (lanar and Sehnualla, 1972). satlafaotion 
with vooatlonal oholoa la alao a daalrad outooma In moat 
voeatlonal fuidanoa approaohaa (Avallona^ 1974 i Sanar and 
Sohnualla, 197^). 

Both Saimr and Sohnualla <1973) and Avallona (1974) 
found aignifiaant diffarancaa batwaan treatiMnt and control 
groupa in sat isf action with thalr occupational choice. 
Studenta aomplatlng the SDS reported Incraaaed eatlaf action 
with current occupational choice whan coinparad with studenta 
recalving no treatinent, * 

In the piaaent study, two items on both the Vocational 
Guidance Pr8--%egt Queationnalre and the Vocational Guidance 
Queationnalre I w^re used to aaaaas attalniMnt of this 
criterion. These itrms werei 

Itein: Do you feel that y^u need to tallc to a counselor 
about your vocatiofial choice? 

Itemi How satisfied are you with your present choice 
of a career? 

Both of these multiple choice items had five possible 
responses. Possible responses for the first item were i 
immedi^ely, within the next week, within the next month # 
sometime before graduation, no need. For assessment purposes, 
these respoivses were assigned the following numerical scores i 

^ immediately - 1 

within the next week - 2 
within €he next month = 3 
sometime befora graduation - 4 
no need ^ 5 

Thus, the higher the score of the selected response, 

the greater the certainty and satisfaction with vocational 

planB . 

The second item had the following possible responses 
with assigned numerical scores as indicated s 

well satisfied = 5 
moderately satisfied - 4 
undecided about future vocation ^ 3 
* dissatisfied but intend to remain = 2 

dissatisfied but intend to change - 1 
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The degroe of sAtisfactinn and certainty about vocational 
plans was detorinined by sumninq the numerical acores for 
the aeleeted responses to these twq^ items* Again ^ the higher 
the aeore, the greater the certainty'and latisfaction with 
^^itibnal plana. 

Criterion 5 i Two weeks after taking the SDS, the 
individual will engage in increased vocational information- 
seeking behavior. 

Krumbolts and Sch^oader (1965) indicate that information- 
seeking is ^ desired outcome for vocational planning programs. 
Similarly, Aiken and Johnston (1973) state that increased 
information-seeking behavior is "a primary goal of counseling 
with educationally or vocational ly undecided students^ 
(p. 81). 

Zener and Schnuello (1972) found no significant difference 
between student: taking the SDS and no-treatment students 
in the frequenc*^ and variety of information-seeking behavior* 
In contrast, Redmond (1973) found that high school students 
taking the SDS increaaed vocational informat ian^seeking 
behavior as did Krivatsy and Magoon (1976) in their study 
of the SDS used by college students. Avallone (1974) 
also f oun3 a significant difference between pollege sophomores 
taking the SDS and non- treatment students in information- 
seeking behavior with the treatment group reporting increased 
information^- see king activities. 

In contrast to interest in finding out general information 
about ielf and occupations and interest in finding out 
specific information about jobs and traininq programs, 
this information-seeking criterion refers to specific 
vocational planninq behaviors; i*G,, readinq brochures or 
books about training programs. It was? felt that followinq 
the SDS experience, individuals would enqaqe in subsequent 
information-seeking behavior . 

E^^t items on the Vocational Cluidance Qtinst ionnaire IT 
assessed attainment of this eriterlah. These items were? 

Item: During the pas^ two weeks, have you spent more 
or less time than usual thinking about yourself 
and your occupational future? 

Item: Within the past three weeks, have you talked with 
your parents about yourself and your career 
opportunities? 

Item? Within the past three weeks, have you read or 

sent for brochures or books on iobs or occupations 
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Within thcV^v^ thrM «f««ki, have you rmmd of §mnt 

for brochures or oat«logu«i for col left or other * 
traiiilng progruia? 

Md# plAiis to visit ool4«9«0# trsining institytioiis* 
or plsoes of •s^loyiBSfit? 

Within ths past thrss iftfsks, hsvs you wstched 
any TV progrMa« sssn sxhibits, shows « or 
radio prograins with inforvution rslsvant to 
oceupatlans or eollsgei? 

within the past thrss wssks, have you mads 
an ap^intmsnt to sss a vocational counsslor? 

Thsrs wsrs five posslbla trssponsss to the first iten. 
These werei much less t^me, less time^ ateut the same tine, 
more time^ much nore tiM, 

In response to the remaining seven i terns ^ individuals 
responded either "ves** or *^no" to each item. If a yes 
response was given^ Individuals then indicated how many times 
they had engaged in that particular behavior* 

Effectiveness of the SDS on this criterion was determined 
descriptively. Level of criterion attainment was attained by 
gfche frequency with which Individuals thought about themselves 
and their occupational future* and the frequency and variety 
of information-seeking behaviors in whieh they engaged* 

Criterion 6; The individual will demonstrate the ability 
to apply Holland's theory upon which the SDS is based « 



In order to interpret results of the SDS , individuals 
must have an understanding of basic concepts in Holland's 
Theory of Vocational Choice, i.e., meaning of personality/ 
occupational types . 

Two items Masured thkm criterigni The first appears 

on the Student Opinion Form and the second appears on the 
Vocational Guidance Questionnaire. These items are: 

Item,* My Summary Code was _ > t which 

stands for , " , 



Itein: In the space provided to the left of each 

occupation, write the letter of the r>er sonal i tv' 
type listed above whi^h is best suited to it* 

Personal ity Types 

I . Investigat ive E* EntGrf^r i h i n i 

A, Artistic C. Conventional 

S, Social P. Realistic ... 



I tan I 



I ton I 
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XtMi Within thcV^v^ thrM if««kep hi 
for brochujrea or oatAlofuas fo^ 
traiiilng prograM? 



Md# plAIIS to visit OOl4S9«0# ^ 

or plaMs of •i^loyiMfit? 

« Itmi Hithin thm past thrss i#tfsks, hi 
any TV progrMSi sssn sxhibits, 
radio progranis with inforvutioi 
oceupatlans or eollsfsi? 

itmi Within ths past thrss t#sska, hi 
an ap^intmsnt to sss a vocatic 

Thsrs vara five posslbla ^rasponsss to tt 
Thssa iMrsi much lass tHitia, lass tima^ ateui 
mora tima^ fnuch nora tima. 

In rasponse to the remaining Sevan itami 
raspofidad aithar ''vas" or **no" to aach itami 
reaponsa was givan^ Individuals than indicate 
they had engagad in that particular behavior, 

Effectiveness of the SDS on this crlteri 
descr iptivaly , Level of criterion attainment 
gfche frequency with which individuals thought 
and their occupational future « and the frequc 
of information-seeking behaviors in which thi 

Criterion 6; The individual will demoni 
to apply Holland's theory upon which the SDS 

In order to interpret results of the SDS 
must have an understanding of basic concepts 
Theory of Vocational Choice, 1*6.* meaning of 
occupational types * 

Two items Masurad th^s criterion^ The 

on the Student Opinion Form and the second ap 
Vocational Guidance Questionna ire . These i te 

Item^ My Summary Code was _ # 
stands for , , 



Item: In the space provided to the le 
occupation, write the letter of 
type listed above whi""h is best 

Personal 1 ty Types 

I. Investigative Ente 
A, Artistic C. Cnnv 

S, Social P. Real 
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Occupations 

Sa le sman ^Chami s t 

^Maehanlc ^ M usician 

"Teacher Accountant 



Measurement of the first item was based on Zener and 
Schnualla^s {1972) index of similarity (see Appendix P) , 
A numerical index of similarity is assigned to the code 
recalled based on its consistency with the individual's 
Swmary Code. 

The second item was measured by the frequency with which 
(1) all six occupations and personalities were matched 
correctly # {2) five were matched correctly, (3) four were 

matched correctly, (4) three were matched correctly* 

(5) two were matched correctly, 6) one was matched correctly, 

and (7) none were matched correctly. These frequencies were 

then compared with the chance expectancy for each level of 

accurate matching. 

Criterion 7 % Individuals will evaluate their SDS 
experience positively. 

This criterion was concerned with the aatisf action of 
users with the SDS experience* Williamson and Bordin (1940) 
indicate that user satisfaction is an important criterion 
in evaluating the effectiveness of vocational guidance materials. 
In their evaluation, zener and Schnuelle {1972) found students 
completing the SDS rated the experience moderately positive. 

In this study, five items on the Student Opinion Form 
were used to measure this criterion. These items werei 

Item I I feel more sure about my occupational choice now 
than I did before taking the SDS , 

Item: I see now that my first choice may not be the 
* best choice for me. 

Item: I see more occupational choices now than I did 
before taking the SDS , 

iLem- I would recommend taking the SDS to a friend/ 
who wanted vocational guidance. 

Item: My SDS Summary Code seems reasonable for me. 

There were five possible responses for each item. 
These responses werei strongly agree ^ agree ^ neutral * 
disagree, and strongly disagree. For assessment purposes, 
the frequency with which each response was SGloctGd was noted. 
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Based on the seven criteria selected for this study, 
the adapted SDS was evaluated to determine if it was 

(1) effective in increasing vocational plannip g^ beh ^ior i 

(2) effective in increasing the ability to apply Hoi- 
theory^ and (3) evaluated positively by those using it, 
Seledted scales of instruments validated by Zener jind 
Schnuelle (1972) were administered to visually disabled 
individuals to obtain information to assess the attainment of 
these criteria. Table 1 presents a suiranary of the ^methods of 
criterion assessment. Copies of all questionnaires can be 
found in the appendices. 

In addition, secondary analyses were conducted to determine 
if the SDS is differentially effective on the basis of age, 
sex, degree of blindness, and date blindness commenced. 
This demographic information was obtained from the Office of 
Blind Services, 

Data Analysis 

The suiranative evaluation data was analyzed to determine 
the effectiveness of the adapted SDS when used by visually 
disabled individuals. The regpons^s from each questionnaire 
were analyzed in order to determine if the SDS was effective 
in terms of the seven evaljAAtive criteria stated earlier. 

Pre^test scores from Vocational Guidance Pre-test 
Questionnaire and posttest scores from Vocational Guidance 
Questionnaire I were analyzed to determine if there was a 
significant increase after the SDS experience in (1) the 
number of ocq^ations being considered , (2) the consistency 
of occupations being considered, and (3) certainty and satis- 
faction with vocational plans. These scores were also 
analyzed to determine if there was a significant decrease 
in interest in finding out general information about self and 
occupations, and to determine if individuals whose occupational 
choices are confirmed by the SDS indicated increased interest 
in finding out specific information about jobs and training 
programs, Wilcoxon Matched^Pairs Signed Ranks Tests were used 
in all of the above analyses. In addition, a Spearman Correlation 
Coefficient was used in thn analysis of the relationship 
between interest in specific information and confirmation of 
occupational choice , 

Posttest lasponsos i rum the Student Opinion Form and the 
Vocational Guidance Quest lonnai re II werp examined to determine 

(1) if the SDS UBorn had onqac|t^d in incroaBOd information^ 
seeking beliavTor in the two wec^kt: l )liowinq the BPS eKperienco, 

(2) if thv . >US usorn dnmonstrated ihv ability to apply 
Holland's theoiy, and (3) if users rated the BUS oxporience 
positively. Pc^rcimtH ot intlividualH cuujaqinti m information-- 
seekinq behaviorH, rtM:a 1 1 i nq, the ir Summary rodt*R cnrrectly* 
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s 

ThBLE 1 

ASSESSraiNT OF EVALUATIVE CRITERIA 



Criteria Quaatlonnaire Item Source 



Number and VGP 10 Zener and 

consistency of 

occupations VGI 1 Schnuelle, 

considered 1972 



Interest \n 
general inforiration 
about self and 
occupations 



VGP 
VGI 



2.4,7^ 
7,8,9 



Zener and 

Schnuelle, 
1972 



Interest in 
specific information 
about jobs and 
training programs 



Satisfaction and 
certainty with 
vocational plans 



VGP 3,5,6 
VGI 10,11,12 



VGP 
VGI 



1.9 
3,4 



Zener and 

Schnuelle, 
i 1972 



1& 



Banducci, 
1968 



Vocational 

information^ 

seeking 



VGI I 
i 



2 , 3 Krur^oltz, 
1965 



UndeSfstanding 
Holland's theory 



SOF 
VGI 



2 Zener and 

6 Schnuelle, 

1972 



User evaluation SOF 1-5 Zener and 

Schnuelle , 
1972 



Note* SOF - Student Opinion Form 

VGP = Vocational Guidance pretest Questionnaire. 

VG I = Vocational Guidance Questionnaire I 

VG II ^ Vocational Guidance Questionnaire II 

^he data for all criteria are from Zener and Schnuelle , 

1972. 
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aeeurately matching paraonality types of occupations i 
and rating the SDS positively were used in making these 
determinations • 

Secondary analyses were performed on the criterion 
measures on which statistically eignificant pre-posttest 
differences were found. The purpose of these analyses was 
to determine if the SDS experience was differentially 
effective for (1) males and females , (2) individuals over the 
age 25 and those 25 or younger, (3) totally blind and partially 
blind, and (4) congenitally blind and adventitiously blind, 
Mann-Whitney U Tests were used to perform these analyses. 



Results 

The results of this study are presented in the following 
order i 

1, Results of the formative evaluation (the one-^to-one 
testing, technical review, and pilot testing) , 

and the subsequent revisions of the adapted 
Self ^Directed Search, 

2, Results of the sumtiative evaluation! based on statistical 
analyses of field test data* 

3, ReBults of secondary analyses of summative data. 



Formative Evaluation \ 

The purpose of the formative evaluation was to obtain 
feedback on which to make revisions of the adapted SDS . 
There were four stages in the formative evaluatloni 
one-to-one administration, technical review, pilot test, and 
field test* The results of these stages will be presented 
in this section. 

One- to-One Administration i 

Five visually disabled student volunteers from the 
Florida State University were involved in the one-^to-one 
administration phase of the formative evaluation. These 
students pointed out several problem areas in the adapted sds t 
(1) it^ook too long to complete (1 % to 3 hours); (2) 
the audiotape material was presented too slowlyi (3) some 
instructions on the tape were confusing; and (4) it was 
difficult to find the occupational daydreams in The Occupations 
Finder (Holland, 1977a). 
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Based on this feedback from the one-^to-one phase ^ 
several modif iaations were made in the adapted SDS, First, 
the audiotape was recorded again with material presented more 
quickly. Confusing instructions were explained more precieely 
and in more detail* Second, with the consent of Holland, 
the SD5 developer, an Occupations Daydreams Notebook was 
assembled to reduce the amount of time taken to locate 
occupational daydreams in The Occupations Finder * This 
notebook was divided into six sections, each section corre-^ 
spondp.ng to one of the six personality/occupation types i 
Realistic, Investigative, Artistic, Social, Enterprising, and 
Conventional. All occupations from The Occupations Finder 
were listed in the Occupations Daydreams Notebook alphabetically 
under the section corresponding to the first letter of its 
SDS code; i.e*, physician (ISA) was listed in the Investigative 
section. Tabs were attached along the righthand side of the 
notebook to identify the beginning of each section. These 
notebooks, like all of the adapted materials, were available 
in both braille and large type. 

Third, in addition to tlie assembly of the Occupations 
Daydreame Notebook to reduce the time involved in completing 
the SDS , the Occupational Daydreams Answer Sheets (on which 
users list their daydreams) were revised, limiting the nLunber 
of daydreams to five instead of eight* r 

Technical Review i 

The technical review team consisted of three experts 
knowledgeable in the areas' of visual disability, rehabilitation 
counseling, and testing and measurement. Recommendations 
from this team were incorporated into the adapted SDS . 
The following revisions were made based on the experts' 
feedback. First, more time was allowed in the audiotape 
between sets of instructions to permit the user to complete 
each task without having to turn the audiotape recorder on 
and off during the SDS experience. Second, several revisions 
in the way instructions were presented were made. These 
revisions included (1) repeating some of the more complex 
instructions, (2) reducing compound sentences to more simple 
forms, and (3) giving more detailed description of the 
tactile board and its use, (4) presenting an introduction 
to the tactile board earlier, and (5) making editorial 
changes in instances where undorstanding would be enhanced. 

Pilot Test^: 

E i <|h t visually d i s ab led b t ud o n t v< > 1 un t c o r s f r t3iTi F . S , U . 
were involved in the pilot teBt, smn 1 1 <]rou\) stage, of 
the formative Gvaluation- These students completed the adapted 
SDS which had been reYisod on the basis of feedback from the 
one-^to-nne stage and fcho LeGhnical reviti^w. Whoreas the one-- 
to-one stage focused on identifying the major problems with 
the adapted SDS in rough form, i,o-, ribiiify io use the tactile 
board from instructions qiven, the pilot test was aimed at 
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identifying mora refined prpblem^ and any adminietrative 
problems that might arise- \ ' 

As a result of the feedback 4^?btained during the pilot 
testp the following revisions w©re made in the adapted SDS t 
(1) the stated minimuin numbet o£ ^^occupatio^al daydreams to 
be listed was eliminated from the instructions; (2) the 
lists of activities, CQmpetencies and occupations heard on 
the instruction tape were presented more slowly j (3) 
the instructions to list Qccupratidns whijCh' appealed to the 
user, rather than all occupations appearing uhder a code# 
were emphasized in the ; directions inatrueting users to list 
obcupations matching their SQS Summdry Code and its permutations; 
(4) the Instructions for completihg the /.Occupational 
Daydreams Answer Sheets were explained in greater detail; 
and (5) extra plugs which ^f it into ' the holes in the bottom 
half of the tactile board were constructed (as a result of 
several users running out pf.some nuntoers while completing 
the SDS) . ; ^ . 



Once these revip ions were m'ade^ 15 sets ,of all materials 
and instructions wfcre .made. This wojild permit £16 Id testing 
in small groups with a maximum of 15 members in each group. 

Field Testi ■ , , 

As explained earlier, the field test comprised both 
the s^nmative evaluation. and\ the fin^ stage of the formative 
evaluation, Formatively/^ the field vtest-j^rovided feedback on 
which to base further revisions of t'hi adapted BPS , 
Summatively^ the field test provided data on which to 
determine the effectiveness of the SDS* 

Sinqe the revisions indicated^ by the formative aspects 
of the field test were not made as a .p^rt of this evaluation 
study as recommendations for future study, the results of 
the summative aspects of the field tes^t will be presented 
in the following seciion, 

^ Summative Evaluation 

" . -' ■ . 

The purpose of the summative evaluation was to obtain 
data from >^hich the ef f ectfveness -of the adapted SDS 
cQuld be determined,' Field test data was analyzed for each 
criterlpn measure to ^determine if the SDS was (1) effective in 
incf^easing vocational/ planning behavior, (2) effective in 
increasing the ability to apply Holland's theory on which the 
SDS is based, a'nd (3) evaluated po-itively by its uBors. 

Before foqusinq on tht?se criterion results, it is 
important to note the voiuntary nature of target member 
participiition in this study. Since some members of the 
target population wGro not voluntary participants, a survey 
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indicating their willingness to participate in a study like 
the present one was administered* Pertinent scales of 
Zener and Schnuelle's (1972) Student Interest Questionnaire 
(see Appendix L) requested indivldualB to indicate the amount 
of time they were willing to spend in vocational planning 
activities such as reading books about occupations and talking 
with a vocational counselor; Analysis of the responses of 
the 26 target individuals revealed they were willing to spend 
a mean of 8,385 hours in vocational planning activities. 
The first item on the Student Interest Questionnaire^ 
"Would you be interested in trying out a new vocational 
guidance program" was eliminated from analysis because 
several target individuals indicated they had misinterpreted 
this item. 

Criterion Measure Results- 

In this section^ the seven evaluative criteria- are 

presented followed by the results obtained from statistical 

analyses on cri erion measures* Tables are also presented 

which summarize the^e results. 

Criterion 1% The individual will consider more occupattions 
and those occupations will be more consistent with his/her 
three^letter Holland code. 

This criterion consists of two measures, (1) the numhep 
of occupations considered, and (2) the consistency of occupations 
considered. These two measures were analyzed separately to 
determine if the SDS was effective in increasing the number 
and consistency of occupations under consideration, 

" In determining the number of occupations considered^ 
the occupations listed in response to item 10 on the 
Vocational Guidance Pre-test and item 1 on the Vocational 
Guidance Questionnaire I were counted. These pre=posttest 
responses were then analyzed to determine if target members 
significantly increased the number of occupations being 
considered following the SDS experience. 

The WilcoKon Matched-Pairs Signed-Ranks Test was used to 
analyze these pre=posttest differences. With this statistical 
test there is an inverse relationship between the size of the 
statistical T and degree of significance* 

^'able 2 included the results of Wilcoxon Tests on the 
numbei^ of occupations being considered. This talbe shows the 
resulting T was 17 for n - 14 on this cri tor ion moasurG* 
This value of T is siqnTf leant at , lu* ,025 \cvqI for 
one^tailed trusts (critical value of T ^ 21), Thfr^refore, 
thert^-'isla significant inc^roaso in thn numbnr of occupationB 
bu i ng o n s i dc^ a d f o 1 1 a w i n (f c om [ ) 1 o t i o n ( > f t: h o H I ) H , 
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7ABLE 2 

T VKLimS (WILCOJ^N MATCHE^PAIRS SIGNED- RANKS 
TEST) ON VOCATION^ GUI DANCl CRITERION 
JffiASUMS BY iSLIND INblVIDUALS BEPORl 
MID AFTER (|o|i»LETION OP TM SELF- 
dIrECTED SEARai 



Criterion Mfcasura T Valua n 



Incraase in number 
of occupations 

Increasa in eonsistehey 
of occupatiQna 



17* 14 

17.5* 14 



Decrease in Imtere^t 
in general information 

about self and occupations 18** 23 



Interest in specific 
information about ijdbs 
and training programs 

Increase in satisfaction 
and certainty of 
vocational plans 



105.5 21 



0** 13 



Note i> Individuals responding^ 26* 

.a Ntonber of matched pairs minus the number of pairs 

with zero difference 

*£ < .025 
**£ < .005 

/ 



131 



The second measure of this criterion assesses the consistency 
of occupations under consideration* The mean consistency 
scores for each occupation listed in response to item 10 on 
the Vocational Guidance Pre^test Questionnaire and item 1 on 
the Vocational Guidance Questionnaire I were determined 
by usin^ Zener and Schnuelle's (1972) six point Index of 
Consistency (see Appendix P) . 

The Wilcoxon Test was performed on these mean pre-^posttest 
consistency scores to determine if any significant increase 
in mean consistency occurred. Table 2 includes the results 
of this analysis. This table reveals the resulting T 
was 17,5 for n = 14., This value of T is significant 
at the .025 level for one-tailed tests (critical value of 
T = 21). Therefore, there is a significant increase 
Tn the mean consistency of occupations under consideration 
after completion of the SDS . 



Cri ter ion ^ : The individual will be less interested in 
finding out gen.^ral information about self and occupations. 

Items 2, 4, and 7 of the Vocational Guidance Pra^test 
and items 1 , 8, and 9 of the Vocational Guidance Questionnaire I 
measured this criterion. The numerical scores assigned to 
the responses selected were swmed for the pre^test and for 
the posttest. The pre-posttest differences were then analyzed 
usiTig the Wilcoxon Test. 

Table 2 includes results of the Wilcoxon Test on this 
criterion measure. This table shows the resulting T 
was 18 for n - 23. This value of T is significant at the 
.005 level Tor one-- tailed test (crrtical value of T " 55), 
Therefore, there is a significant decrease after the SDS 
in interest in finding out general information about self 
and occupations. 

Criterion 3: The individual whose occupational choice 
is conf irmed by the SDS will be more interested in finding 
out specific in forma t ion about jobs and training programs. 

Two sots of arialyses were performed on data rdlating to 
this criterion. Initial . analysis was performed to determine 
if there was a significant difference between pre-posttest 
scores for target individuals in interest in finding out 
specific information about jobs and training programs. 
Secondary analysis was conducted to determine if there was a 
relationship between the degree of confirmation of occupational 
cho i ("e and internHt in Hpecific information. 

I temB \, 5, and 6 of the Vocational Guidance Pre-test 
QuuH t i onna i r e and i t.t»mB 10^ 11, and 12 (jf tht* Vocat lonai 
Ouidanct^ Uue»H t ionna i re* i mt^aHUrod this cr iiericjn. *rhe numt^rlcal 
Bcoi en assigned tu the reBponHOS hc»1(kM(h1 w(^rt^ H\immtMl for 
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the pre-t#at and for the postteat. The pre-postteit differences 
were then analyzed for significance using tha Wilcoxon Test. 

Table 2 includes results of the Wilcoxon Test on this 
criterion measure. This table shows the resulting T 
was 105,5 for n ^ 21. This value of T is not signiTicant, 
Therefore I there is no significant diFference in interest 
in finding out specific information about jobs and training 
programs after cornpletion of the SDS . 

The second analysis of this data was conducted to exMiine 
the relationship between SDS confirmation of current occupational 
choice and interest in finding out specific information about 
jobs and training programs* 

The dagree of SDS confirmation of current occupational 
choice was determined by Zener and Schnuelle's (1972) 
Index of Similarity (see Appendix P) , The appropriate index 
was assigned to the current occupational choice indicated 
on the Vocational Guidance Pre-test Questionnaire (item 11) * 
For those individuals indicating "undecided" (N ^ 9) for 
their first occupawidpal choice, the mean Index of Consistency 
based on the occupations being considered (Item 10) was used^ 

A Spearman Rank Correlation Coefficient was used to 
calculate the relationship between SDS confirmation of 
occupational choice and interest in finding out specific 
information* The resulting r based on 25 usable responses 
was -^•14. This represents a~very slight, negligible correlation 
that could have occurred by chance (Guilford, 1956) . 
These findings indicate there is a slight, negligible 
relationship which could have occurred by chance between 
the degree of SDS confirmation of occupational choice and 
interest in f inding out specific information about jobs and 
training prdgrams , 

Criterion 4i The individual will be more certain and 
satisfied with his/her vocational plans. 

Items 1 and 9 on the Vocational Guidance Pre--test 
Quest ionnairo and items 3 and 4 on the vocational Guidance 
Questionnaire I assessed this criterion. The numerical 
scores assigned to the responses selected were summed for the 
prg^test and for the posttest. The pre-poattest differences 
werG ^Ifelyzed for sicjni f icancci using the Wilcoxon Test* 

Table 2 includos results of the Wilcoxon Test'^on this 
criterion meaBuro. This table shows the resultinq T was 
0 for n 13. Thin vnluo or T in riqnifinant at fhn .005 
level Tor ono-tailuci LubLb, Thetufoii^, theru in a BigniCicant 
increase in certainty and nat i h f ar t i ori nf vncatlonal })lans 
after the Sl^S oxpe r i c*ru , 
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Criterion 5; ^Two weeks aifter tajcing the SpS , the 
individual will j|rt|age in increased vocational information- 
seeking. 




Two measures assessed this criterion. Item 2 on the 
Vocational Guidance Questionnaire II measures the amount of 
time spent thinkirtg about self and occupational future in 
the two weeks aftdfr the SDS experience. Items 3A-3G on 
this same questionnaire measure the amount and variety of 
information-seeking behavior occurring in the two weeks after 
the SDS experience. 

In assessing the first measure, the frequency (in 
percentages) was determined for selection of each of the 
five possible responses. Findings indicate all individuals 
completing the questionnaire spent the same, or mdre, time 
in the two weeks following the SDS experience thinking about 
themselves and their occupational future . Thirty-nine per cent 
spent about tho '^ame amount of time engaging in these thoughts^ 
^{^i^^N - 7) spent more time engaging in these thoughts^ and 

4) expressed spending much more time thinking about 
tneiMeiVes and the^r occupational future. Table 3 presents 
a summary of these results. 

The second measure of the information-seeking behavior 
criterion relates to the niunber a nd variety of information- 
seeking behavior engaged in during the two weeks following 
completion of the SDS . This measure was assessed by the 
responses given to items 3A-3G on the Vocational Guidance 
Questionnaire II, These seven items are presented in Table 
4 along with the number of individuals who engaged in the 
behavior described in each item. The median frequency and 
range of frequencies with which individuals engaged in each 
activity are also shown. 

Results indicate the most common information-seeking 
behaviors enqaged in by the target population in the two weeks 
following the BPS experience were (1) talking with parents or 
spouse about sel f and career opportunities ^ and (2) talking 
with students or friends about self and career opportunities. 
The least common activities engaged in were (1) reading or 
sending for brochures or catalogues for colleges or other 
training programs, and (2) visiting or planning to visit 
colleges, training institutions, or places of employment, 

Pindinqs also show a wide range in the number of times 
some of the behaviors were performed, A range of 1 to 14 
with a median of 3 wa^* found for the number of times 
10 target individualH spoke wit! parf*nts or spouses about, 
themaelves anci their careoi opfjoi tu.. . t i oh . Similarly, 
a range of 1 to 12 with the median of 4 wan founcl for the 
number of times 9 tarc|ot individuals talked with frionds 
abo u t them selves and . t h i * i r t ' a r o n r o j ) j jo r t u n i t i n s ■ a r a nq i * o f 
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TABLE 3 

AliOUNT OP TIME SPENT B¥ BLIND mDIVlDUALS 
THINKING ABOUT OCCUPATIONS IN THE 2 WEEKS 
POI^WING COfWLETION OF THE SELP- 
DIRECTED SEARCH 



Itami During the past two weeks have you s^nt more or 
less time thinking about yoursalf and your 
occupational future? 



Response 
Qioices 




Percent 
Responding^ 




Much less 


time 


0 






Less time 




0 






About the 


same 


39 


(7) 




More time 




39 


(7) 




Much more 


time 


22 


(4) 





Note. Individuals responding * 18 

a Numbers in parentheses indicate the number of 

individuals aelecting that responso. 
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TABLE 4 

m:dian and range of infowiation-seeking behaviors 
engaged in by blind individuali in the weeks 
following coalition of the self- 

DiraCTED SEARCH 



Affirmative Median ^ Frequency 
Item Raflponses^ Frequency Range 



Have you talked with 
Q^er ituu^nts/ friends 
about youiaelf and your 

oeeupatlonal ^iture? 9 4 1-20 

Have you talked with your 
parents/spouse about your- 
self and your career 

oppprtunities? 10 3 1--14 

Have you read or sent 
for broehures or books 

on jobs or occupations? ,6 2 1^3 

Have you read or sent for 
brochures or catalogues for 
collebe or ot^er training 
programs? 

Have you visitc^d or made 
plans to visit colleges, 
training institutions, or 
placaa of eroployment? 

Have you watchud any TV 
programs, seen e^xhibits, 
shows. Or hearci icidio jiro- 
grams with information re-- 
levant to occupations or 
colleges? 

Have you madt? an ^ipfHiirit- 
Mnt to see a vocatinnal 

counselor? ^ 
^oTe^ ^c*H[KJnai*y art* baHi*(I on ilit' I B i n(TIvi3ualH cronl ac:t;t*cT 

two weeks aftitr SUS completion, 
a Number of indi vidua Ik ruB^ndlnq •'yes" to the it^m, 

b Median Krec|uenc^ • niedian nun^ar of times individuals 

I Indlcatod engaging In each behavior . 



1-14 



112 



1-12 
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1 to 14 with the median of 1 was found for thu number of times 

flva individuals visited or planned to visit colleges, 

training in»titution» , or places of eraploymentj and a 

range of 1 to 12 with thm median of 4 was found for the niaabar 

of tlMs six individuals watched TV' progrMS, saw exhibits, 

shows^ or hear^rhgio prograros with information relevant 

to occupations ^HBol leges , 

Criterion 6i The individual will demonstrate the ability 
to apply Holland's theory upon which the SD^S is baaed. 

Two measures assessed the criterion: ability to recall 
one's SDS Summary Code and abidlty to fMtch personality 
types to occupations. The former ability was requested in 
item 2 of the Student Opinion Form and the latter ability 
was requested in item 6 of the Vocational Guidance Questionnair 
I* 

Findinqa irlicate that 100% (N ^ 23) of the individuals 
recalling thuir Si ^ Summary Code were able to at least 
recall the first Tet^^er correctly* Seventy=four percent 
(N « 17) were able to »^ecall the three letters of their code 
in Qrd#r« Tabl9 5 preaenta a BiMMry of th«a« r«aulta 
along with the chance expGctancy for each level of ability. 

Regarding the ability to correctly match occupations to 
personality types, thu results revnal that 961 (N - 24) of 
the 25 target individuals resfxinding wore able to match at 
least one occupation with Its correct personality type. 
Twenty percent (N = 5) of those individualB were able to 
correctly match all six occupations to the personality types* 
Table 6 presents a summary of th^se findings along with the 
chance expectancy for each li'vol of ability, 

Cr i ter ion 7: InclividualH will twaluat*' t h*' SDS 
e X pe r Vo nee po s m ve 1 y . 

I tf*ms f5n tho Htufi<*nt c)|)ininn For m itM|ueHt«Mi t'vaiii^ 

dtion of the 5>I)S by i t ?i uhimh. 'riiblf* 7 |)i t*H«*nt n t h#"Hc» f i Vt« 
items *ind a nununary of t h«* r«*H[)c)nsoH qivoii t<i th«*m. All 
26 mc^ml)c'rrt of t hci t^rqiM | k )f >ii 1 t i < in roHpoiuliMl to all five* i t <MnH . 
FincllngB sh<.jw ihai 96^ (N 2->) of th«* irtigtM jiopulat ioii would 
reCommenitl thi* 5U)S to a f i ii^nd who waiittMl vooat ional guldanrr* 
tind BHt (N 2^) thifik t ho i r Sn5; oodf in M*aliMtio for thorn, 
Nint»ttM»n iMMt'tMit (N S) aurt^o fhat t ho i i f i i Mt i mjj la t i of^ 1 
choicf may riot h<^ t hr* l>i*Mt ohoir*' toi f horn : ')0¥. (N M) 
1 5 i H a 1 1 1 1 * f • * 

SufTuna r ^ ; 

h 1 fT fif M - f I ( Ml j ' r » ' M t Mi t t 1 • ^ at 'h ? » f t ^ 'it u < o i t t • y i ? ui , 
an f*Kp\a!iat iori <jf lifiw f'a( ! wmm mi*nf\\it t*i\ nrpl .oialy/'-i, oh I 
a ( If * H( ■ I I p t 1 < M» < 1 f f h< ' I ! f I * s n 1 f s . Tab 1 f * 'i mi iniMi-i r I 1 ii' | t hi ^ mi ■ 
rwHiiltii wf^t t* also f»r i^miui f t^d . Thi* rH^Kt Hnotior! wM i JloHorit>#* 
t ht* rtfflUltH of till* HiM.Muulaiy .malv'Mi'M pt* ^ ! f >r iiu ! t Im* 
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1 to 14 with the median of 1 was found for thu 
five individuals viiitad or planned to visit cc 
training inatitutiona , or places of employTnent; 
range of I to 12 with the median of 4 was founc 
of timaa six individuals watched TV' progrMas, i 
shows^ or hear^riglo prograros with informatior 
to occupations ^mBol leges . 

Criterion 6i The individual will denionstr 
to apply Hoi land ' a theory upon which the SOS ii 

Two measures assessed the criterion: abil 
one's SDS Siynmary Code and abidlty to rwtch j>€r 
types to occupations. The former ability was r 
item 2 of the Student Opinion Forn^ and the latt 
was requested in item 6 of the Vocational Guida 
I. 

Findinqa irlicate that 100% (N ^ 23) of th 
recalling thuir Si ^ Summary Code were able to a 
recall the first Tet^^er correctly* Seventy=fou 
(N * 17) were able to recall the three letters 
in Qrd«r, Tabl« 5 prmmmntm a siMMry of th«M 
along with the chance expectancy for each level 

Regarding the ability to correctly match t) 
persona lity types, thu results revnal that 961 
the 25 target individuals rusfxinding were able 
least one occupation with its correct personali 
Twenty percent (N = 5) of those individualB weri 
correctly match all six occupations to the persi 
Table 6 presents a sunmar*y of th^se findings aL 
chance expectancy for each lt*vc*l of ability. 

Cr i ter ion 7; InflividualH will t*valuat<' t h« 
e X pe r To nee po s fFi ve 1 y . 

I tf*m8 tm tho Htufinnt c)|)ininn For m i im|u< 

dtion of thi» f>I)H by i t ?i uhimm. *rabl«» 7 [)i i*H<*nt i 
items and a nununary of t h«* r«'H[)()nsoH qi vcMi i\ 
2h tnomhcrn of t hci t^rqi^f populiit ion roHpoiuliMl t( 
FincllrujB shuw that 9f)^ (N 2S) of th«* irtigtM \h 
reconBTienci thi* 5jI)S to .\ f i ii*ri<l who waiitiMl voc^t ic 
ancJ BBt {H 2 ^) thirik t ho i r SI)*] rod*' in M^aliMt 
Ninf*tf*«»n jH»it«Mit (N S) aurfM' t h.i f f hi* i i f i i mi 
rhoicf* m^y riot ho t ho I>om! rhoirt' tot f hom : 'jO^ 
i \ i H a 1 1 r i * f • * 

h i ?T noi-f loii p I f ' Ml Mi t t *< i 'Si^'h ?»! t h» 'i* < ? 

iiii t*Kp\a!i/if iofi i»f lifiw i*»i< ! w,iM mi*nf\ut t*i\ nrpl .ui.il 
a c Iff hc I I p t i < »n < 1 f f hi' I I f I* s n 1 f s . 'Vnli] mi inufii \ i 
r^Hiilts Wf« r #« also f»r omiin t t^d . '\'t\n rioxt H#*ot ion v 
t ht* rHSii 1 t H of flit* HiM.'orulaiy ,iii.ilyMiOi p** ^ ! f >r iiu ^ ! 
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pnOUENCY (IN PERCENTS) WITH miCR BLIND INDIVIDUALS 
ARB fSLE TO MCALL TmiR SELF-DiraCTED SEAROI 

(SDS) StntMARY CODE N 



Abilities (In Cumulativi TOanei 

dasoending order Paraent^ Wj^^otmoy 

q1 dlf fie&l^y " " 

Lattars and order of SDS 

eode recalled exactly 74 (17) .008 

1st and 2nd letters of 
SDS eode matcli 1st and 
2nd letters of code 

recalled 78 tl8} .003 

p 

All^.^ree le^^ers of SDS 

Se match letters of 
code recalled In any 

order 87 (20) .125 

1st letter of SDS code 
matches 1st letter of 

code recalled 87 (20) .167 



1st and 2nd letters of 
SDS code match any 2 

letters in code recalled 91 (21) .250 



1st letter of SDS code 
matches any letter in 

code recalled 100 (23) .500 



i 



Note. Findings based on 23 responses 

a Numbers in parentheses represent nm^er of 

individuals performing at each ability level 
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ARB AUi! TO WSm SIX OMOTATZONS TO fBBZR ^ 
CORRBCF PBMONMiITT TYPB 



AbllltlM (in 
dMeending order 
0t diffieulty) 


Ciniulktive 


V Oiaxiea 
Ig^citancy 


Correotly matah 
all six 


201 


(5) 


.00002 


Sorractly match 
at laast flva 


321 


(8) 


.00013 

> 


Oorraetly niateh , 
at laaat four 


"60% 


as) 


,00077 


ODirraatly natch 
at laast thrae 


76% 


(19) 


.00463 


Corractly match 
at laast two 


92% 


(23) 


,02778 


Oorractly match 
at laast one 


96% 


(24) 


.16667 » 


Corraatly match 
nona 


4% 


(1) 


.33472 



Nota* .Rasults are basad on 25 individuals responding, 

a Nusbari in parenthesas indicate the nuntier of 

individuals performing at aach"^ ability level. 
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raSULTS (IK PERCBNTS) OF USER EVALUATIOHS BY 
BLIND INDIVIDUALS ON TOE SELF-DIHECTID 
^ SEARCH (SDS) ^ 

1_ ^ 

Evaluation Item I Agree % Nautral t Dlsagrea 

I feel nore sure about ^ 
HEy occupational choice 

nofir than befora taking . 
the SDS 50 (13) 46 (12) 4 (1) 

I see now that my 
first oocupatlwnal 
choice may not be the 

best choice for me 19 (5) 31 (8) 50 (13) 



5C 



I see more occupational 
choices now than before 

taking the SDS 65 (17) 19 (5) 15 (4) 

I would recommend the 
SDS to a friend who 
wanted vooational 

guidance, 96 (25) 4 (1) '0 (0) 

My SDS coda seems 

realistic for me " 88 (23) 8 (2) 4 (1) 



Note . Results based on 26 responses. 

Nmnbers in parentheses represent number of indivi-* 
duals selecting each response. 
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auHiatii^ data« In addition, tablas will display a svumary 
of th«8e r«8ult8. 



Secondary Findings 

Secondary analyses were also conducted on the susmiatlva 
evaluation data^ In addition to examining overall pre-*posttest 
differences on the criterion measures, the evaluator is 
intere4iid in determining If the criterion found to be 
effective (significant pre-pos^est differences on criterion 
measures) for the overall target population are differentially 
effective an the basis of either (1) age, (2) sex, (3) 
degree of blindness, or (4) date blindness coraenced* 

In examining the data for differential effectiveness, 
the investigator analyzed the posttest scores (for each 
criterion measure showing significant pre-posttest differences) 
on each of the four independent variables (age, sex, 
date blindness co*imenced, and degree of blindness) , 
Based on the results discussed earlier In this section, 
the four criterion measures showing significant pre^posttest 
differences arei 

1^ Number of occupations under consideration, 

2, Consistency of occupations und^ consideration* 

3* Satisfaction and certainty of vocational plans. 

4, Interest in finding out general information about 
self and occupations, , 

Mann^Whitney U Tests were used in these analyses. 
With this statistical test, there is an inverse relationship 
between the size of the obtained U and level of significance. 
The analysis of each independent variable on the four criterion 
measures will be discussed in the following subsections. 

Sex I 

The target population consisted of 8 males and 18 
females. Mann-vniitney U Tests were calculated for each 
criterion measure- Table 8 presents the results of these 
calculations. The resulting U values are 71,5 (nunJ^er of 
occupations), 40,5 (consistency of occupations), 51 
(satisfaction and certainty of vocational plans) , and 57 
(interest in general information) * These values are not 
significant at the ,05 level; therefore, there is no significant 
difference betwean males and femalcis on any of the four criterion 
measures. 
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TABLE S 

0 VtoUES (MANN-WHITNEY U TBST) FOR BLIND MALES 
BLIND FEMALES ON FOUR SELF-DIRECTED 
SEARCH CRITERION IfflASURES 



Criterion 
Measures 



(Malas) lij (Peinales) 



Nwnber of 
oeaupations f 

/ 

Conslstsnay J 
of Occupations 

Sa^s faction and/ 
dertaint^ 6£ 
.^^catlonal plans 



71.5 (36) a 



40,5 .04) ■ S 



51 V M6) r ; 8 ^ 



In t feres t iri"'^'^ , / 
general infornktioipr^ 
information , , ' f 57 (30) ■i 

: : I . 1 




18 
18 • 



1\ 



jri8 



= Nu»bers l.n parentheaes riprefWt . eriticali v&lu^a* 
for two tailed testf at a ^ ,(0.3. 
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For this analyfis, age is dlghotmlisd Into persons over 
; alrv 25 and persons age 25 and yo\uifer« This outoff point was 
./^eleoted beoause the majority (73%) of the target Individuals* 
^ 4ges cluster between 17 and 25 and there was a natural breaJc 
In the bliQodal data at this point. Slnoe the evaluator Is 
Interested in any differential ef feats of the SDS for older 
versus younger individuals, the age pf 2S seems an appropriate 
point at which to dlehotomlie. 

Mann-Wiitney U Tests ware ealeulated for age on eaoh of 
the four eriterion measures » In the target population, 
19 Individuals were age or younger and 7 individuals were 
older than 25. 

Table 9 presents the results of these calculations. 
Results in u values for each criterion are 58 (number of 
occupationsTf 3r,5 (consistency of occupations), 46 (satis* 
faction and ceri-a-Lnty of vocational plans), and 60.5 
(interest in general Information) . The values of U are not 
significant at the #05 level i therefore, there Is no signifi* 
cant difference between persons over age 25 and persons age 
25 or younger on any of the four criterion measures. 

Degree of Blindness: / - * , 

Por this analysis, degree of blindness is dichotomized 
into total blindness and partial blindness, determined from 
medical raports on the target individuals. In the target 
population, 11 individuals were totally blind and 15 were 
partially blind. 

Again, Mann^Whltnay U Tests ware calculated for degree 
of blindness of each of the four crltarion measures. 
Table 10 presents results of these calculations. This table 
shows that resulting U values for each maasura are 51.5 
(number of occupations), 57 (consisteney of occupations) , 
79 (satisfa^ion and certainty of vocational plans) , and 
65.5 (interest ^n general information). These U values are 
not significant at the .05 level; therefora, there is no 
significant difference batwaan totally and partially blind 
individuals on any of the four criterion measures. 

Date Blindness Commencadi 

For this analysis , date blindness coimnancad is dlchotomiiad 
into those who are congenitally blind and those who are 
adventitiously blind. I^osa ixiOividuals who are adventitiously 
blind raprasant a broad range from blindness comnancing in 
childhood to blindness commencing in the past five years. 
The target population consists of 19 congenitally blind and 
five adventitiously blind parsons. It was not possibla to 
detamine whathar two of the target individuals wara conganitally 
or advantitiously blind from available data; therafore, 
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U VM.UES (MAMM- 


NHITNEY U TEST) FOR BLIND 


naZVI DUALS 


OVIR AGE 25 AND BLIND INDIVIDUALS AGE 25 


AND YOUNGER 


OK FOUB SBLF- 


DIRECTED SEARCK CRITERION 


I^ASUREi 


Crlterlon 
Measure 


U* nj^(age > 25) 


njCag^i 25) 


Number of 
oceupatlons 


58 (32) 7 


19 


Ootiilateney oi 
oceUpations 


36.6 (25) 6 


19 


Satisfaction and 
certainty of 
vocational plans 


46 (32) 7 


19 


Interest in 

general 

information 


60.5 (30) 7 


18 



a Hu&mbars in parantheses reprasant critical U values for 
t%»-tailed tests at a ^ .05* 



U WiUES (MAKN-^^TNEY £ TEST) FOR TOTM^LY BLIND 
AMD PARnALLy BLIND INDIVIDUALS ON FOUR SELF- 
DIRECTED SBaLRai CRITERION MEASURES 




II* n /totally. .partially, 
r ai<blind ^ aa^bllnd ^ 



ir of 

oeeupations 51.5 (37) 11 13 

Consistency 

of oeeupations 57 (40) 11 14 

Satisfaction and 
certainty of 
oeeupational 

plans 79 (44) 11 15 

Intarast In 
genaral 

:ion 65* 5 (40) 11 14 



a Numbars in parentheses represent crltlaal U values 
for two-tailed tests at *05* 
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th«y w#re not Includad In this analyais. 

Mann-Whitnay U Tests wer© caleulated for date blindness 
GomiMinQed on eash of the four QritMrion Masures^ Table 11 
presents the results of these calculations. This table shows 
resulting U values for each measure are 33.5 (nwt^r of 
occupations)^ 16.5 (consistency of occupations), 42,5 
(satisfaction and certainty of vocational plans), and 46*5 
(Interest In general information) . 

The resulting U values for consistency of occupations 
(16, 5) is significant at the .05 level; therefore, there is a 
significant difference between congenitally and adventitiously 
blind persons in the consistency of their occupational 
choices. The resulting U values for the remaining three 
criteria (33, 42.5, and 76. 5) are not significant at the .OS 
level. Therefore, there is no significant difference 
between congenitally and adventitiously blind individuals 
in number of ocjc ^patlons considered, satisfaction and 
certainty of vocational plans, and interest in finding out 
general information ^bout self and occupations. 

Summary i 

This section presented the results of analyses conducted 
to examine the possibility of differential effectiveness 
of the SDS based on sex, age, degree of blindness, and date 
blindness conuwBnced. No significant differences were found 
in the four criterion measures for sex; age, or degree of 
blindness. A significant difference was found between 
congenitally and adventitiously blind individuals in 
consistency of occupations being considered. No significant 
differences were found between these two groups on the 
other three criterion measures examined. 



Discus a ion and Conclusions 

This section presents discussion and conclusions derived 
from the formative and sununatij^ve evaluation results. 
The discussion of summative results focuses on the effectiveness 
of the SDS in regard to each evaluative, criterion. 

Formative Evaluation ■ 

The one--to^one testing, technical review^ and pilot 
testing comprising the formative evaluation phase of the 
evaluation provided i ".formation on which to base revisions of 
the SDS adapted for the visually disabled. Most of these 
revisions involved modifications ir* w^.e presentation of 
instructions on the audiotape. Some changes were also made 
on the answer formj which accompanied the SDS. 



TABLE 11 

U VJ^UES (NMIH- WHITBY U TEST) FOR CONaENITALLY 
BLIND AND AD^fTITIOUSLY BLIND INDIVIDUALS ON 
FOUR SELF- DIRECTED SEARCH CRITERION MSASUM;S 



, Si 2a 
ri* (Adventitlouiily {Conganltally 

•"""^^ S ftind) Blind) 

NvuidsAr of 

oeeupations 33.5 (19) S 19 

Consistency of 

Ions 16. 5* (18) 5 18 



Satisfaction and 
certainty of 
vocational 

plans 42.5 (19) 5 19 

Intmrmmt in 
general 

information 46*5 (19) 5 19 



•p < ,05 



a Nuis^ers in paranthasas rapresant critical U valuas 
for two- tailed tasts at a * *05* 
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Suaaatlv# BvaluatiQni 

This saation presents aonalusions derived £rom results 
of the suitifiative data analysis. Aeoording to the. analysesi 
the SDS wmm found effeetive on six of the seven evaluation 
orlteria. In presenting these obnolusions, each criterion 
trill be stated followed by a diseussion of the results and 
oonclusions on the criterion measures. 

Criterion 1; Tha individual will consider more occupations 
and those occupations will be more ciAsistent with his/her 
three-^letter Holland code. 

The data analyses for the two pleasures assessing attain^ 
ment of this criterion revealed significant results* 
After completing the SDS experience, individuals listed a 
significantly greater number of occupations under consideration. 
Also, the occupatioits under con'sideration were more consistent 
with their persorality types ( SDS codes) aftfer the SDS 
experience. Basna on these results/ the SDS appears to be an 
effective program for increasing occupational alternatives 
and for generating occupational alternatives consistent 
with an individual*! personality type. 

These findings support those of Eener and •Schnuelle 
(1972), They found the SDS to be effective in increasing the 
number and appropriatenese (consistency) of occupattons 
considered by sighted high school students. 

Avallona's (1974) study also revealed similar results* 
College students were found to consider a significantly 
greater nimber of occupational choices than those experiencing 
traditional counsaling methods. 

• Criterion 2i The individual will be less interested 
in finding out ganaral information about self and occupations. 

Interest in general informatibn was determined by 
individuals' responses to items concerning confusion about 
choosing an occupation^ desire for more information about 
occupational opportunities, and desire for information about 
themselves.. It was expected that interest in finding out 
such information would decrease following the SDS experience. 

The results revealed that after the SDS experience^ 
individuals expressed significant decrease in the need for 
general information about self and occupations. It appears 
that the SDS provides sufficient general information to 
decrease the desire for additicr^l information of a general 
nature. Based on these findings^ ti.^ SDS is found to be 
effective in decreasing interest in finding out general 
information about self and occupations . 
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Thia Aupporta the findings of Zaner and Sehnuella (1972) • 
Thmy found that high sehool students aompletin? thm SDi 
•xpr«8s«d fllgnlf leantly less int«r«flt in general Information 
than those not ooapletlnf the program. 

Criterion 3g The Individual whose occupational ohoioe 
is con^lrroed by ¥he SDS will be more Interested in finding 
out specif ic infomiatlon about jobs and training programs. 

Interest in finding out specific information was 
determined by individual 's responses to itms concerned 
with desire for informatioh about specific occupations^ 
desire for information about training requirements, and 
desire for Information about avallfble training programs. 

Results On this criterion revealed no Significant 
difference In interest in finding out specific information 
after taking the SDS . Appa^antly the SDS experience does not 
affect the interest individuals have in finding out specif lc> 
infomation abou^. jobs and training programs. 

These results do not support those of Zener and 
Schnuelle (1972). They round a significant difference in 
need for specific information between high school students 
completing the SDS and those not completing the SDS , 
High school students completing the SDS expressed significantly 
less desire for finding out s^cif in information about jobs 
and training programs. 

This project cuatf-nded that the degree to which 
specific information was sought may depend fvi whether the 
SDS results confirm or disconfirm the appropriateness of 
the Individual's current QQcupational choica. If the SDS 
confirms the current occupational choice, individuals may 
be prompted to obtain more specific information about that 
occupation^ i*e,, training requirements and location 
as to where such training can be secured. This project 
contended that those whose occupational choices are disconfirmed 
" would not yet be ready to pursue specific inforftiation. 

To investigate this relationship, a Spearman Rank 
Correlation Coefficient was calculated for degree of SDS 
confirmation of occupa€ional choice and interest in finding 
out specific information. The resulting r (-14) represents 
a very slight negligible correlation that could have occurred 
by chance (Guilford, 1956), 

The following ex;Uanatiorf is offered as a plausible 
reason for this result. Findir ^ indicate therp is no 
significant difference in interest i finding out specific 
infomation after completing the SDS . Individuals in the 
target population expressuu a fairly high need for specific 
information before and after completing the SDS . This could 
be partially due to the scare i ty of occupational li teratare 
available in forms appropriate for visually disabled 
individuals. The SDS experience provides general information 
about occupationB and personality types; however^ it offers 
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llttltf In thm way of «paclfic Qceupatlonal informiition. 
Th«r«fortt, even though the Spg may confirm the approprlAteneei 
of the individual's first o^upational choice, the chances 
are slim that the visually 'disabled individual has had 
ecceesto^ any substantial amount of specific Information 
about jobs and training programs* It follows tben, that 
under these circumstances the SPS would have little effect 
on this need. This rationale JTso may explain the reaons 
for the high interegt e^pressefl (pre and posttasts) for 
such information. The unavailability of ^uch Information 
may make it salient to persons regardless of whether their 
occupational choices aro confirmed or disconfinned by the SDS, 

Criterion 4| The individual will be mora certain and 
satisfied with his vocational plans. 

Satisfaction and certainty with vocational plans was 
determine(f by the individual's expressed satisfaction with 
their presenu occupational choice and expressed needs to 
talk to a vocational counselor. Results of analyses on 
these criterion measares revealed the signifcl^ant (p is 
less than ,005) i Li^ease in the level of certainty and satis^ 
faction after completic/, of the SPS . Based on these results, 
the SOS is effective in increasing certainty of and satis= 
faction with one's vocational plans. These findings support 
those of Zenir and Schnuelle (1972) and Avallone (1974)/ 
They found significant differences between students completing 
the SpS and non^treatroent subjects on satisfaction with and 
certainty of vocational choice. Both studies found that 
subjects completing the SPS expressed dimensionally greater 
satisfaction and certainty. 

Criterion 5: Two weeks after takmq the SDS,r"^the 
individual will enqage in increased vocat idnal i nfo^ation- 
seek ing . 

f 

There are two measures for this criterion: one is 
concerned with the amount time spent thinkinq about self 
and nccupations and the other is eoneerned with the* number 
of vr^oational in forma t i rn-seek i ng behaviors performed. 
The items relatinq to fhese measures composed part of the 
Vocational iluidancc Questionnaire TT (seo Appendix N) which 
was administered by telophone two weeks after the SDS 
experience. Pixty^nlnr nercent (N ^ 18) of the target 
population were reached, aniJ all rnntartnd completed the 
que s 1 1 o n n a 1 r o . ^ 

Sixty-onf' r^^^^^jj * ■ persons con^Pirtod inUcated spending 
more tine ir; th^^ i -v.. v; ; v*-,k.> thmkLnq <ibout their' 

occupational £utuia, Thirty-six ^ jent of these indicated spendi 
much more t i m» ' . 

Regarding mf cmat i^on-seeking behavior, it% indicated talking 
with friends about thf^mselvos and carrier ';pr-< t un 1 1 ie s , and 
551 indicated talkln? wi^h parents or spousns. 



Lmmm than SOI of thm IndividvAla contaetttd had tingagad 
in mny of tha othar behavior. Howavar, two of thaaa othar 
bahaviora Involyad raadlng and aanding for vocational 
litaratura. Searoity of availabla vocational litaratura for 
tha blind ia a poaalbla axpl^atien for tha low involvaaiant 
in thaaa ^haviora. 

One other bahavlor racaiving laas than 501 participation 
(39%) concarna making an appointnant to aaa a vocational 
counaalor, Slnco= all individuala in tha target population 
are active elienta of tha Office of Blind Servicei, they 
see counaelnrs on an ongoing baaia, Tharafore, there la a 
good poaaibility that some target individuala already had 
appointtaanta acheduled and i#ould have no need to schedule 
another. Others may have acheduled an appointment to aee 
their counselor, but not neceaaarily for vocational counseling. 
Because of these considerations, care should be taken in inter- 
preting or qeneraliilng responses to this particular item. 

The last baha/ior receiving less than 50% participation 
involved watching TV nnd seeing exhibits and shows, and 
hearing radio programs (33%, N * 6) . It %fOuld seem that one 
reason why this percentage is not higherVjnight be the 
exclusion of totally blind individuala from the visual 
activities, i.e., watching TV, seeing exhibits. However, 
four of the six individuals indicating angaging in these 
activities are totally blind, Responees to this item are 
necessarily influenced by the avaliabillty of such vocational 
ori%nted programs. Thus, one reason for more persons not 
engaging in this could be the lack of availability of these 
occupational programs in the last two weeks following the 
SDS experience. ^ 



From these results it appears that the SDS is effective 
in increasing vocational thoughts, and it may be effective 
in increasing vocational inf ormat ion^seeking of particular 
types* These results do not support those of Zener and 
Schnuelle (1972). They found no signif icant, di f ferences in 
the amount and variety of information^aeekiny engaged in by 
high school students completing the SDS and no-treatment t 
subjects. However, Redmond (1971), KFTvatsy and Magoon (1976), 
and Avallone (1974) found significant differences in inform 
at ion-seek ing between college subjocts completing the SDS 
and no^treatment college subjects. The subjects completinq 
the SDS enqaged in increased vocational informat ion-seekiiq in 
these three studies* 

The results r^t th ^^iri^n' ^^valuation on this criterion 
ma y re □ resent the inter ve n i n a v . ^ h 1 o b d i s c u s s e d e r 1 1 e r . 
which affect thia partieular target ^^^f nnlatinn . Mor# 

resnarch is needed to inv^'stiqatr ^ h i priss ih i 1 i t y . 



EKLC 



1 



151 

) 

C riteYion 6i The individual will demonstrata the ability 
to apply Holland *s theory upon which the SDS is based. 



Two meaeures are used to assess attainment of this 
criterion. The first measure concerns the ability of 
individuals to recall their SDS Summary Code 24 hours after 
completing the SDS. The second measure concerns the ability 
of individuals to match six occupations with their appropriate 
personality/occupational types based on Holland * s ^theory , 

Findings on the first measure indicate that for each of 
- the six ability levels, the percent of the target population 
able to recall their SDS Surranary Code exceeded chance 
expectancy. One-hundred percent (N ^ 23) of the individuals 
responding to this measure were able to recall at least the 
first letter of their SDS code, Seventy^four percent were 
able to recall all three letters in the exact order 
of their SDS code. 



Regarding the second measure for this criterion^ 
96% (N ^ 25) of tlie individuals were able to match at least 
one occupation witl. its cor.rect personality. Twenty percent * 
were able to match all s^:< occupations correctly. 

These results indicate that the SDS promotes the ability 
to apply Holland's theory. Thus, the SDS appears effective 
in promoting understanding of Holland ' theory . 

Criterion^ 7 i Individuals will evaluate the SDS 
experience positively, * 

The results of the Student Opinion Form indicate that fihe 
majority of the target popuJation rate the BPS as a positive 
experience. Eighty-eight pc i cent (N - 23) indicate their SDS 
code seems realistic for them and 96% (N 25) state they would 
recommend the SDS to a f i iond who wanted vocational guidance. 
Sixty-five percent (N 17) ind^ate they boo more occupational 
choices since taking the SDS q ||||g O% (N 13) state they feel 
more sure about thuir one u pat r ^flB choTf^^ aince taking the SDS. 
Nineteen pGrcent (N - 5) Btinto^Rt altnr ccnnf) J o t ing the SDS ~ 
they saw that their rir:it nccupational chc^lct^ may not be the host 
one for thom. Thirty-fUH^ pc^rf^^Mit (N R) ol t ho I nd i vidualB wor<^ 
"neutral" on this iteni, rind 5oi (N Ij) disagrood. It seems 
from- these rusponses that Wiv. may havo providod aupport 

for the occupational .iiojcMMi c/rii i rui i v i chia Lh , arui promptud 
questioning, of the appropriatGne^je ot tho oc^cupat inna 1 choicoH 
for eight perBcins. FlndingH reveal a majority ot tavorabio 
evaluation of tho SDF luorp un. HaBod on tht^Bo rogulta, the SDS 
is evaluatod positivoiv h/ its ' '^ i' . 

ThoBO roRultM MuppoT t thiiso ill /M i ' i liid HohruuOIt* (1972), 
They report h i lui 1 a i ! i ik 1 i p , n , lii<j[i soh^uH studontH otjinp lo t i n(j 
tho ""ns ratutl tht* oK\nniu[\^u pon i i iv^^ly. 
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Secondary Findings i 

In addition to analyzing the results of the criterion 
measures 9 the project investigated dif fareneas between 
members of the target population on variables to determine if 
the SDS was more effective for some subgroups as opposed to 
others. The difference in size between the subgroups^ 
in some instances, is large, i,e,, 8 males versus 18 females. 
Therefore, care should be taken in making interpellations 
and generalizations regarding non-sii^nif icant re^fcts based 
on these Mann=Vfhitney U Test findings, ^ 

The following independent variables were investigated: 
sex, age, degree of blindness and date blindness conunencad. 
Each variable was analysed separately on posttest scores of 
each criterion measure revealing significant pre^posttast 
differences^ number of occupations, consistency of occupations, 
interest in general information about self and occupations, 
and satisfaction with and certainty of vocational plans. 

There is no significant difference between males and 
females on any of the criterion measures analyzed. 
Similarly, there is no Bigriificant difference between 
persons over age 25 and those age 25 or younger, or batwaen 
totally blind and partially blind individuals on any of the 
criterion measures* 



On the basis of these findings, it appears that the 
SDS is equally effective for (1) males and females, (2) 
persons over age 2 5 and persons age 25 or younger, and (3) 
partially blind and totally blind individuals. 

There is a significant difference (p is less than -05) 
between adventitiously blind and congenitally blind individuals 
in the conBistency of their occupational choices. Results 
indicate adventitiously blind individuals list occupations 
which are more consistent with their SD6 Summary Code, 
These findings indicate that ttre-"^SQg^ may not be equally 
effective in increasinq the c o n s i s t e n^^j d f occupational 
a Itornat i ves consldorod by advonti tious 1 y and , conqnni tally 
bl i nd i nd i v i dua 1 s , 

On^*^ possible n x { ) 1 a n a i 1 > n t: t:j r t h i s t i n d i _n c 1 is that 
adven ti t i ous 1 y b I i nci i rui i v i t iuii I p, havp haci t ho 1 'xpur ience of 
But^inq ^perBoriH c*mi)loy(Mi at Viir iouh iohs wlu*rtiaB contjeni tally 
blind ,1 nd i V i duti 1 H havt* nut , *rh«*r(^ fcjrt! , Wm^ foimc^r yroup 
may have add i t i fjna 1 1 n f'onrui t i on on whit^h t fi liann more 
cronsistttnt c )rt;Uf>a t i r^j il ('hfM-MMi, 

^ Thnrr arn nn Hlqnif ifvint <lif l . ^pf-o*^ bf*twnf*n (*nnqnn 1 ta 1 1 y 

and ativoritit ioiinly hi ind i ru I i v 1 fi ua 1 li on any ol \\w ot hnr 
three critc^rion mc*asurnH. HcIhcmI on thr^nt* t indinqH, the* 
SDS ap})t»arH to be <M|ually «'tf«H:tiv<* tor i ntl i v i (hia 1 H who ^iiv 
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congenitally blind and those who are adventitiously blind in 

promoting the number of occupational choices considered ^ 

inpterast in finding out general information about self and 

occupational and satisfaction and certainty with vocational 

plans. M 

% 

Siyunary I ^ 

Procedures and instruments used in this study yielded 
important information* Assessment of criterion measures 
provided an indication of the effectiveness of an adapted 
version of the SDS for use by visually disabled individuals. 
Findings suggest that this adapted SDS is an effective 
vocational guidance simulation for visually disabled students. 

Implications 

The resuxwS of this evaluation provide several implications 
for practitioners • Of primary significance, this evaluation 
suggests > that existing career planning programs and instruments 
designed for the general population can be adapted for 
specific .populations without reducing their effectiveness. 
The results also imply that visually disabled individuals 
will assume more control over their career planning, 
if given the opportunity. Finally^ special conditions 
considered unlikely in the general population, e.g., 
incidents of rare codes, may occur frequently in special 
populations because of their unique environmental situation. 

Recommendations 

^ — — 

The results of ^%^v pi c?sentvevaluation suggest several 
directions for further rr\igion of ' the adapted SD^* 
Recommendations for future research will be discussed in this 
section* 

SDS Adapt^i t ions : 

Thn fin Id tRSti nq of the adapted SDS provided feedback 
on which to hii'ie furthnr SDS rt^vlsioiis. Althouqh care was 
taken in the current BtuUy tu pi^ovide clear and succinct 
instruction un the SDS audiotape, a few members of the target 
population ruipiired cHjnH Idf? rtiblf^ asnistanci^ in completing the 
SDS*, After the field teHtinq had been complt^tod, the 
invest iqator aeciuired copies of achievement test scorers 
for many of the tarqi^* i ndi vidL4£ils , Tt a|)|)t^red that thofie 
requirinq the niost cihim st ance \' ♦ h nriderstandi nq directions 
were those individuals v^iLh low lui^^ rnj comprehension 
abi 1 i t i ns . In 1 i fjh I uf t }u»eu* 1 i nd LnqH , it 1 h reeominnnded , 
that Form LicAuy u\ t hi^ Dirc^cted Search be placcKi on 

a ud i o t a pe . T h i h f n r m i (!# T' j necT fo r Tncl I v i d u i \ 1 m wit h a 
four^h^qrade readinq levV'l. HeBponHf? to F''f)rni KciBy could hv 

y' 



made on the lame response tactile board. No modifications 
are required. Once Form Easy is made accessible to the blind, 
pilot tested, and evaluated, individuals would be able to 
take the form of the SDS most appropriate for their reading 
comprehension level . 

Several other modifications in the adapted SDS are 
also recommended. Since some of the pegs fit very tightly 
into the tactile board and are difficult to insert, 
further modification is required to make insertion easier. 
This was a problem particularly for totally blind individuals. 

Although care was taken to record the SDS instructions 
in as quiet a place as possible and to record from high-- 
quality equipment, static and subdued noises were evident, 
A professional^ recording in a laboratory designed for 'this 
purpose is therefore recommended. 

Future Research 1 

With respect to future research, the following recommend- 
ations are madei 

1. An evaluation of the adapted SDS is recommended 
with a larger blind populatioh^ An increase in 
population size would permit other statistical 
analyses. Of particurar interest, and need, is 

the cluster analysia to determine if blind individuals 
are loading on certain personality/occupational types 
and being excluded from others. Results from the 
present study revealed with 52% (N - 14) of the 
target individuals obtained realistic high point 
codes (first letter of their SDS Summary Code) , 
15% (N - 4 ) obtained conventional high point codes, 
11% (N " 3) received enterprising high point codes, 
11% (N ^ 3) received social high point codes, 
7% (N =2)^ received artistic high point codes, 
and 4% (N - 1) , received investigative high point 
codes. Also, an item analysis is rGcommended to 
provide an indication of biased or invalid items 
for blind users. 

2, A Burprisinq finding in the present study was the 
ftigh frequtjncy of: rare Summary Cades (N - 6) - 

A rare Sumniary Cadi^ is a codo for which there are 
no matchinq occupations due to the contradictory 
characteri St tcH of the personality/occupational types, 
i.f?,, an artistic occupatioix is unstructured, 
whereas a conventional "cujjation iu highly structured* 
Frequency of this type uf l yJe in r-are in the general 
p()j)U In t Ion , 'rhei I* fuT , the incidcmtH of rare codcfH 
in blind populaiionH re<iuireK furthi^t' study- 
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Further research is reeStat^^^ ^n^the pradie^iva ' 
validity of the |gS with/bnn^ 'fiilividj^ f 
%Amilar the qm) and thrae^year follow-up ^tudiaBi^ " 
of sighted students who have completed the SQS , 
follow-up studies of blind Individuals are racomminded 
to determina the consistancies between SDs Sunmiary 
Codes and the codes of occupations in which they 
are latar employed. 



Effect studias are recomnanded to determine what 
about the SDS makes it affective with blind 
individuals, i,e,, expoaura to 500 occupations, 
its self-diracted nature^ ate* 



Sunmary * 

This study evaluated the ef f ectivaness of the Self- 
Diractad Search adapted for usa by blind individuals . 
The purpose of tht. evaluation was to determine if the SDS ^ 
is (1) affactive in increasing vocational planning behavior, 
(2) effective in increasing tha ability to apply Holland's 
theory upon which the SDS is based, and (3) evaluated 
positively by its users. Results indicate that the adapted 
SDS is an effective vocational guidance program for visually 
disabled individuals. Further research is recommended to 
provide more evidence of the ef fectivaness of tha SDS 
with blind populations* 
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SELF DIRECTED SEARCH RESPONSE BOARD 

A tactile reBponse board for the SDS was constructed 
to eliminate the necessity of writing answers to each 
section as required in the original SDS workbook* This 
tactile board (see Figure 3) consisted of the followingi * 

(1) A wooden boar#with six rows of 14 small holes 
on the upfer half which were used for entering responses 
to the ActivitiesJ, Competencies^ Occupations, and the two 
Sel f-- Estimates sections. 

(2) The lower half\f the board consisted of three 
rows of twelve, and two rows of six, larger holes. The 
rows corresponded to the Activities, Competencies, Occu- 
pations, Self^Estimates I, and Sel f^Estimates II sections 
of the SDS, and the columns corresponded to each of the 

j6 personality/occupational typos. Since the two Self^ 
ristiniates sections were usud for self ratings on a scale 
Erom onu to scvcui, only one hole was needed under each 
po r^una I i ty/occu[K! t iun type for thest* two rows. Two 
holiv; W(^rt» t'OiUit r luM (mI undri eaeh type for tlu* Acti vit i(>s, 
i'onipt M eiu; H , iuui OcMMipcit lonH rown s i nee d lwo-(li(|it 
^ WiU4 p()f;Mib]t^ ill OiuMi nf t lienc* e^i t ( m|C) r i t . Thin 

luill <5l 1 hi* hoatd wai> ustKi to rcHusi tl t ht^ Kcoitni for each 
HtM:ti(>n et I ti^» SDH uuliealed on t Ih^ uppet perl ion of the 
hoartL Thin wan lUH-eM^ary ho that thi* pocn* etjuld be 
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removed in order to reuse the upper portion of the board 
for each section. 

(3) A set of 30 small pegs which fit into the holes 
of the upper half of the board were made* 

(4) A set of round plugs (approximately one inch in 
diameter) numbered in braille and large type figures from 
zm^o to nine were constructed to fit into the holes in 
the lower half of the board, 

(5) A row labeled "Totals" was constructed under 
the Self-Estimates II row and ^ consisted of two holes under 
each personality/occupation column* This row was used for 
sunnning the scores for the five categories under each of 
the six types. 

(6) Three round holes were constructed at the bottom 
of the board beside the words "Sununary Code* " 

(7) 12 round plugs were constructed and labeled 
to rftpresent each of Holland's six catt^garies (two for 
each fN^togory) * These plugs fit into the Summary Code 
holes. All lahc^lincj on the board was done in large 
type covered by a pit^ce of clear plaHt ic with the namt^ 
label in brail 1<*. Tr ayn wi*r«* fK)nBtrurted aloncj both 
HicleH uf the board to <M)ntain 1 h** [JticjH arui plu<|H. 

A d(?s(" r i pt ion of the ttK:tilt^ hocirf! wan **H(Mitnfl in 
the audiotaix* of inatrurrlionH . In addition, detailed 
dirr'f t ioriH fOr itn whi^ wero phu'iMl on tlu^ fapt*, 

\ • 
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SCRIPT FOR THE SELF'-DIRECTED SEARCH PRETEST 

This morning you will be completing the Self- 
Directed Search^ or SDS , which is a guide to educational 
and vocational planning* 

Before beginning the SDS# however, you will be 
asked to respond to a brief student interest questionnaire 
and a Voca*^j.Dnal Guidance Questionnaire, 

You sht^uld have in front of you a copy of the Student 
Interest Answer Sheet and the Vocational Guidance Answt^r 
Sheet, PleaHtj place your name on all 3 answer sheeVs, You 
will answer on the Student Interest Answer Sheet first. 
I will road four qunstions to you* Tn rosponBe to uach 
qucjetiorij [)laci^ a mark throuqh the answer on your answer 
shtM't which l)i*Kt ictliHMH how you fed. It you mcik*' a 
iruHtake, places a si^^orul mark throuqh that t * r r<in**c}UK answer 
and then mark t hi* ccnrcct annwcr . Art* tht^rc any cpH^Bt ionn? 

vfMi! answ*M nhi^ct , ]f)c.iti* thi* two poMsihli.' aiinwcr^H 
^jih'st MMi A. HcMitIt' A, you shonlil fiiid \ \\o woidn Vl':' 
,uid Nk) ^ Has i'ViMVi)iii' !tMiiul the two auMWorM fin ijut^nt J on 
A * M > 1 1 k. M o < M 1 i 1 1 1 ( h < ^ . J p p I ( f p I 1 , ! I f ' . m ■ , w . o t * • \ \\\' ! i t 1 1 t > w i n < i ^ * 
O IIOH 1 1 < M I . 

A * Wo u I d y ? M 1 In- 1 f 1 1 < o n M 1 f • i i Ml t r y 1 n M out ? i f i ow 

! i t ' It I t f n . I i i I a 1 ' I . m o i ' } ' 1 • M 1 ! I ! 1 1 ' 
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Mark through either the answer YES ^ HO in the A 

row. 

Now locate the answers for question B on your answer 
sheet, Besid^llll^ you will find the nu^ers 1^ 2, 2, 4, 
and 5+, These numbers refer to hours i 1 hour^ 2 hours, 
3 hours, 4 hours, and 5 or more hours. Mark through the 
appropriate numJ^er of hours in response to the following 
question, I 

B, Hoi* many hours would you be willing to devote 
tu . eading books about occupations? 

Mark through your answer in the B row. 

Now locate the answers for question C, Beside C 
on your answer sheot you will again find thn numbers/ 1, 
2, i, 4, and '}^. Agaiij thosu number b rupresunt hours. 
Mark through tho apfsropriatp numht?r of hours in rpsponsc* 
t ()^ <|U**f; t ion C , 

i\ How many hourn would yuu be willinq to dr-voti* 
t() t .ik uiq vnrvitional intrrost t^*^^fH? 

Mark thr'Hiijh t h<* api jf c >j)r i .it ariMwor i ri row c\ 

Now l<ir.iff> the an^iworn for quoMi iori D on yfAn rinMWf-t 
!;htM*t . 'l'ht»y ai<* t lio tieimt- tin toi th»' two fiioyiouH ijui'Mtionfi 

A 

t ( » < I il< ' S I 1 oil 1 o 

How tiiany ficuir:. won 1 . 'oii In- wiilinq ^o fh-yof*^ 
\i) t .i 1 k I rni w i t [i i vo«m( o iihi 1 ( « > i in ' i f • I 1 >^ 
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You have now completed the Stydent Inturust Ques^ 
tionnairp. Plt^a^ pass them forward ai^\a proctor will 
CO 1 1 pcfr them, 

• Now taku your Vocational CiUidancej' Answer Sheet, 
ThiH h.irvey is Himilar %o ^ho Student IhtFrest Question- 
naire you just complptad. I will read a^^i^estion and you 
wili wsk^ a mark throunh one ot th^ ^nawerAj Qiy your answar 
BhtM^t . 'U i^ t htM c any qut'st 

On y 'ur ,ni/^wer Hhe*M , huMti^ th?' m^t ^ t 1nBWor^^ fni 
.|Ui'Slu)n 1, EU'H i nurnber I you will ' \ \ initialB IM* 

NW, NM, He;, and NN. TheBt* initials Rtand for i mmeci i ii t «0 y , 
witjiin the ru'xt we*»k, withm tju* ru-xt nK)ntji* Hometinv*^ 
ht'Jc*it^ qiiiduatnui, ruid nu iHM^d. Plara* a mark thiouqh Mi*- 
answfM whit^h hf^Mt i!idii'at«*M y»uii iummI t talk f'' a 
I ■ I ) u t p » f O o r a I X > u t y I n 1 r yc h ■ a t i ( m m 1 ^ ^ [ n > i c ^ p i mini m 1 1 at * ■ 1 y ^ 
w ! t ! I 1 1 1 t f p ■ n* ^ t Wf '( = k , w I t !i i ! 1 ! hi ' (i* ' x t in* u i t^ uiu ' t i !in ' 
i f ^ f ^ M I ^ ' 1 f > id aa ^ ' i« * n t ' M 1 . 



1 M . I i I s Wf ' r 1 I !' I * j u* ■ s f I I M r 

I 1 1 f I I ^ . . A , /\ . ', i , ! ' , .Ml 



! 1 } 1 H 1 1 1 ! i / , V ' ' I Will f i n ! ! 



! 1 M . i 



1 



.11 ' t . 



■I'M 



I ! 1^ f h 



a I . ! ! , . 1 I ' . . i j ! < ' I ' , 5 ' ^ a 

1 1 i Mi* . \ n ' i Wi I w ! M ' ' . \ (' - ^ 



■ I f 1 1 » • ' I 



i i j i f M J 1 



! ( I 1 \ \\'- 
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2. I need to kno%» ^»uch mors about occupational 
opportunities '^nr! rpquirementi--s trongly agree, 
agree, neutral/ disagree, strongly disagree. 

3, I need information about available training 
programs or col lequs I ^igl^^pttend-^ strongly 
agree, aqree, neutral, ^^^Ij^P ^ strongly 



/ ^ d i saqree . 

4. Thty business of choosing an occupation is very 
^nf usm^^nd I don't know where to begin-^-^ 
Htrunqly aqrc?€?, agree, neutral, disagree, 
stronqly disagrc^e, 
') , I have Hor™.-* ideaH ^bout what I'd like t tiu 
hut I nc'pci mfornyst ion dbout th** traininti or 
t*(iutMt I on r*»qin r €*d - H t roncj 1 y aur cms agriM* , neut ra 1 , 
diMiiqreM-, Htrnjujly ciiaagMM', 
f. . I w< > u 1 f 1 1 i k * * to k rn jw what orn* or two HpfM ■ i f i o 

ocfMip^^it 1 ons .nro .ill about m f r ofuj 1 y rtgrft*, ^iqief*, 
ruMi t ! ^ 1 , *1 I 'i.i q f , ?i t I ouc| 1 y <! l m .iM r . 
/ , 1 w( ^ i I 1 H 1 i k « ' t . i k n > ^ fin i h in* ifi^ ri h ? u i f M^V' * ' « ' ^ f 

hfifnrn i hf*fiin rhrins i nci nn c m m iipfi ♦ i ori= =is i i i h p i I y 
,1 . 1 1 , H| [ Of ^ , f if Mi ! I ,1 1 , - i 1 M a . I r f M' , M f I i 'I p I I / 

1 1 S.I lit *'. 

Wiii fin^l \ hv i n : t 1 n 1 yw , in, , , rm, nn^i UA . I'tirMM' 

1 I i i ! O I i H i I » p ' i f ' I O V f M y W f M 1 , f . 1 t 1 J r ' I W M 1 i , f , I i f 1 V W r ■ 1 , ^ 

1 u » f y f ' ! y w f ' I 1 ^ ' J » f If .III. 



ERIC 



/ / 



^ Mark through the anpwar ^^ich be St indicates your 
faelinge fifebut thVi^olloiA^g question 



8* Do you feel thMt^you undjM^^^^ what/ kind of 
occupations are ■uitabla|^^^Ku^p€rsonality? 

very well, r^ther.well, fairly w^ll, not very 

well, or notf at all* 
' Locffte the answers for gwstioh 9v Beside' nuniber 

9^you will find^he^^itials Ws, MS# DR, DC, and U, These 
initials rnpreaenC: well satisfied, moderately satisfied, . 
dissatisfied but ifitend to remain, dissatisfied and intend 
to change, Wt\h undecided about future ^vocation* Mark 



througll' the answer, which beft indicates how satisfied 
you aTO with your pre$#nt choice of occupation — ^well 
satisfied, ^^derately satisfied, dissatisfied but intend 
to remain, dissatisfied and intend to change, undecided 
about*^ future vocation. ' * 

Questions 10 and 11 must be answered on the second 
page of the Vocational "Guidance Answer Sheet' with a 
brailler or pen. Please raise your hand if you prefer to 
use a brailler and a proctor will bring one to you. Has ' 
everyone located the second page of the Vocational Guidance 
Answer Sheet? ^ ' 

Beside number 10 on your answex sheet, list all of 
the ocqupations you are considering rWht now. Beside 
number 11^ on your answer sheet, write which occupation is 
your first choice. (If undecided, write "undecided"). 



You hmvm naif eonipleted the Vbeational Guldange 
QuestiomiAlre* Pla^ie pass your answer ahaets fonrard 

and a proctor will oollact tham. ' 
i ' You are now ready ta. begin the Self^Direeted Search. 
All instructions for the Self- Directed Search are on the 
audiotape recorder on the lefthand side of your desk« The 
identification of audiotape recorder control buttons a|!^e 
virLttmn in braille and large type on the top of thte tape 
recorder control buttons « <B stands for eject * R stands 
for record, iW stand^ for remind, P stands for play, S 
stands for stop, and FP stands ,for fast forward* Are 
there any questions? * , ^ 

You may now begin the Spy ^ turning on your tape 
recordei^ and following the ^jpiructions given to you* 
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SCRIPT FOR THE SELF- DIRECTED SEARCH POSTTEST 
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At this time^ would like your opinion/o£ the Self- 



Directed Seail^ you *Bcently completed. In firont of 



you 



is a copy of a Student Opinion Form and a Vocai 
Guidance Anmyier Sheet* Write your name on all 



ional 
three 



answ|^ sheets. You will complete the^^Jfc^deipt Opinion form 
first. The first part of this form Consists qJ.; five 
questions. In response to each statement, you are asked ^ 
to indicate the extent to which y^u agree with it* 0^ 

r sheets .the five possible answers for items 1 



your 



throu 




1 



5 are indicated by the initials SA, A, N, D, and 

0. 



SD* Thfise initials stand for strongly agree^ agree^ 
neutral^ disagree, and strdngly disagree* In response 
to each statement/* mdrk the answer on your answer sheet 
which best indicates th# extent to which you agree with 
it* Are there any (^questions? ^ f 

Locate tr^e^nswers for ques^iop 1 on yoQr answer 
sheet. Mark through the answer on yom answer mm^^^^K^ch 
best shows the extent to which you agree with the foUow- 
ing statement! ^ 

1. I feel more sure about my occupational choice^ 
now than 1 did before taking the SDS^i^trongly 
agree, agree^ neutral, disagree, str 



disagree , 



lb 
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Locate thm gnawers for atateimnt 2^ ^ 

2, 1 'iM now ^ri^'my first choioa may not be the 
best choice for nie-*strongly agree, agree, 
neutral, disagree, strongly disagree. ^ 
"^.J t see more occupational choices now than I did 
before taking the SDS--8trongly agree ,^mgree, 

it 

neutral, disagree, strongly disagree. 

recoronend taking the SpS to a friend 
who wanted vocational guidanca~strongly agree, 
agree, neutral, diaagree, strongly disagree, 

5. My SPS summary coda seems realistic for me — 
Strongly agree, agree , neutral ^ disagree, 
strqngly disagree. 

For the last five questions you will respond by 
writing short answers. If you prefer to write with a 
braillar, please raise your hand and a proctor will bring 
one to you. 

Locate 6 on your answer sheet. Beside 6, answer 
the following question: 

6. My SPS Summary Code was , , , which ^ 

stands for ^ , . 

Beside 7 on your answer sheet, answer the following 
question! ^ 

7. All in all, I think taking the SDB ^s helpful 
because 



_4_ 

■ I 

lb. 
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^ Baslde 8 on your answer sheet, answer the following 
question I 

8* J Taking the SDS was not helpful because 

Beside 9 on your anjiwer sheet, answer the following 
question: 

9. The thing I liked best about the SDS was 



Beside number 10 on your answer sheet, answer the 
^following question i /* * 

10* The thing 1 disliked most about the SDS was 

— — " — . i- — 

You have now completed the Student Opinion Form, 

Place your completed forms on the floor besi^^ you and a 

proctor will collect them. 

Now locate the Vocational Guidance Answer Sheet. 
The first two questions require short answers which should 
be written on the first page of your answer sheet. ^ Beside 
number 1 on your answer sheet, list all of the occupations 
you are npnsidering right r^ow* Beside nurftber 2 list which 
occupation is your first qhOLce* (If undecided, write 
"undecided.") - 

Now locate thft five possibi^HBHHife for queition 3. 
Beside 3,. you will find the ini t£ JB^^^Ht , OR, DC, and 
U. These initials stand for well ' s^^BSPld, moderately 
satisfied, dissatisfied but intend to remain, dissatisfied 



and intend to^hange^ undeelded about future vogatlons. 

Loaate the five possible answers for question 4, 
Beside 4, yop will find the initials IM, m?, NM, B6, and 
NN. These initials represent inmediateiV/ within thm next 
weeki within the next month, sometime before graduation, 
and no need. Place a mark through the answer which best 
indicates your need to talk to a counselor id^out your 
vocational choice^-inonediately , within the next week, 

within the next month r sometime before graduation, no need. 

^^^^^ ^ 
Beside 5 on your ,4^wer sheet, ^ou will find the 

initials VW, RW, FW, NW, and NA* These initials represent i 

very well, rather well, fairly well, not very wel## and 

not at all. , 

Mark through the answer which best Ihdicates your 

feelings in response ^ the following question 

5. Do you feel that you understand whajt kind of . 

occupations are suitable to yo4ir/' personality^*- 

very well, rather well, fairly well, not very 

well, or not at all* 

Now take page 2 of your answer sheet* Locate the 

answers to questioniS on your answer sheet. Beside 6 you 

will find a list of 6 personality typee, fdllowed.by a 

list of 6 occupations. In the space provided to the left 

of each bccupat ion, write the letter of the pJIsonality 




type listed above which is bast suited for it.r««^ there 

I 

any questions? 
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tot anBwerlngi^|Miitlons 7 't^iiwu^h 12^ you will find 
the initials SA, A, N, D, to the right of -eaeh ittoi. 
These ifiitials rapre«|ti strongly agree, agrea, neutral, 
disagree, and strongly disagree* ^|irk through the answer 
which best reflects the extent to which you agree with 
statements 7 through 12, Mow locate the line of answers 
for question 7. Mark through the answer "which best re* 
fleets your agreanient^ with the following statements i 



7, The business of choosing an occupation is very 
confusing and X don't know where to begin-- 
Btrongly agree, agree, neutral, disagree, 
strongly disagree. 

8. I would like to know much nore ^fcbut inyself 
before I begin choosing an occupation^-strongly 



ag^^^^^ree , neutral, disagree, strongly 
disagree,'^ ^ 
9, I need to know mupb tTOf*e aboiib occupation^ 
^ opportunities and requirements-^strongly agree, 
agree, neutral, disagree, strongly disagrae* 
10* I would like to know what one or two specific 

occupations are all aboit"""§trongly agree, agree, 
neutral^, disagree , strongly disagree. 
11. 1 have soM ideas about what I'd likdPto do 
hut-vMn|jeA^^^^ateJ ahniit the training or 




12. I nmm6 Info^Htlon about availatie training 

% _ ' % » 

progrwfl or oollttgea I n^ht* att#nd*-atronfly 
agrM, agrM, nfiu^ri^^^itagne, strongly 
dlsagrM. 

Yau hrnvm now eoinplet«d the VHeatlonal Quldanee 
Quastlannalre. Plteae pass your ansij^ar sheets forward 
and a proqtor will collect them. / 

%t\ two weeks we will toe telephoning you to get a 
little more^ informjl^ion relating to your SDS experience 
At that timm^ we will be happy to answer any questions 
you may have about the SDS program and this project « 
Thank you for your cooperation « 
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S. 



VOCATIONAL GUIDANCE ANSWER SHEET 

Persbnallty Typ^ 
Inveatlgativ© E. Enterprising 



Artistic 

Social' 



C. Conventional 

R. Redlistic 



Salesman 
Mechanic 
Teacher 



Oaeupations 

Chemist 

Musician 
Accountant 



7., SA 



N 



SD 



8. SA 



N 



SD 



9. SA 



N 



SD 



10. SA 



SD 



11. SA 



4^ 



2. SA 



A 



N 



N 



SD 



SD 
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VOCATIONAL GUIDANCE QUESTIONNAIRE II 

NaTC all of the occupations you are considering right 
now* ' 
During the past* two weeks, have you spent moxB or less 
time than usual thinking about yourself and your occu- 
patiohal future? Much less time, less time, about the 
same, more time, much more time* ^ 
Answer the following questions by responding "yes" or 
"no," If you answer "yes," state "how many times." 
A. Within the past two weeks have you talked with 

other students about yourself and your career 

opportunities^ If yes, how many times? 
^B* Within the past two weeks have you talked with your 

parents about yourself and ypur ^reer opportunities' 

If yes, how many times? 

Within the past twp weeks have you read or ient 

\ 

for brochyres or books on jobs or occupations? 

If yes, how many times? 
D* Within the past t^o weeks ^^ave y^u read or fent 
^ for brochures or catalogues for college or other 

training programs? If yes, how many times? 
E. Within the past two weeks, have you visited or 

made plans to visit colleges , trainin#^ institu- 

tions or places of employment? If yes, how many 

times? ' . 



ISC' ■ 



F. Wlthkn thm past two weake, have you watoSed any 

\ TV pTOgfanis# mmmn exhibits, shows or radio prograntf x 
with information relevant to ocoupations or 
QOlleges? 1£ yes, how many times? ^ 

G. Within the past two weeks, have you made ah appoint- 
ment to see a vocational counselor? If yes^ how 
many tiiMS? i 

Right now, what is your first oooupational oholoe? 



) 



1 Ifj.: 



APPENDIX O 



Self*'E^iraeted Bm^rct) Sunon 





\ 



1 



/ 




ERIC 



-to* 



I 

185— 



ERIC 



SELF-DIRECTED SEARCH SUMMARY^ 

■ ? 



STUDENT : 



I 

J 



SDS SUMMARY COPfi f /'^ 

SCOraS FOR EACH PERSONALITY TYPEt R= I" A- S» E" C" ^ 

THE FOLLOWING INFORMATION IS BASED ON THE STUDENT'S SELF 
REPORT FOLLOV^NG COMPLITION OF THE SDS. 



REPC»1 



CURRENT OCCUPATIONAL CHOICE AND ITS SDS CODE i . 

OTHER 0CCUPATI0n3 BEING CONSIDERED AND THEIR CORRESPONDING 

SDS CODES ' \ 



1 ' r 

EXPRE^gED SATISFACTION WITH CUR^NT OCCUPATIONAL CHOICE i 



* EXPRESSED NEED TO TALK TO A COUKSELOR ABOUT VOCATIONAL 
CHOICE I ^ 



DEG^E TO IffllCH STUDENT SPATES HE/SHE UNDERSTANDS THE KINDS 
OF OCCUPATIONS SUITAB;^ TO HIS^kER OVm PERSON^ITY: 



l9o 



/ 
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INDEX OF SIMILARITY 

Zaner and sbhnuelle {1972) devised the follQwing 
six levol index of similarity. This scale was developad 
to provide mn Lnd%K o£ similarity between the SDS 
sumntary code and any other Holland coda; i«a. coda corras- 

ponding to an (peculation. 

'i 

tl) an index of £ indicates the first letter of ^he 
SDS summary code is not included in the other codai 

(2) an index of 1 indicates the first letta^^f the 
SDS summary code matches any letter in the other code; 

(3) an index of 2 indicates the fl^fst and second , 

letters of the SDS summary Icode match any ^f^o letters in 

> 

the other code; 

(4) an index of 3 indicates the first let^ter of the 
SDS summary code matches the first letter of the other 
code ; 

(5) an index of -4 indicates all three J^etters of the 
SDS summary code match the letters of the otl^er code in 
any order; 



ni (6) an index of 5^ indicates the first and 

letters of the SDS summary code match the first 
letters of the other code; and 



second 
and second 



Ill 



(7) an index of 6 indicat«ft the letters and order 
Of the SDS aunanary code and the^ other code are exactly 
the aame* \^ 



/ 



( 
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(Nonatareotypie Ocnuoatlona for the vlauAlly D 

Paul ♦fhit«--l2/2t/77 



Th« toilcminq im a forn^t for an interviaw bi 
viiually' dlaablad iMraon employad in a nonit«r«at] 
OGeupation and a ataff interviewer from the Currii 
Career Information Sarv Ice . 

Interviewer I Hello, l*m (name of intervitwtr) of 
Curr icular-Caraer Information Service 0t Floi 
University. The foliowinq interview with (Oi 
(Ma.) (title and/or place of erapli 

been produced am part of a U.S. Office of Idi 
Cmrmmr Ideation Proqrem grant fut^ed projM^ 
purpoae of this interview la to provide atudi 
are viaAally oiaabled with accurate and up^tt 
information concerning an occupation which m: 
be conaidered unuaual or difficult for a dial 
to puraue. fhia ia part of a aeriea of inte] 
aeeka to expoae Btudents to poaalble career i 
other than thoa© tradl tlMal ly puraued by ,thi 
diaabled. • 

(Or,), (Mr.), (Ms.) 

1, Would you briefly doacr ibi* whaf yi. ^^rement i 

2, Ifhere did you rocrive your oolleqe training? 
qraduatc*? What Hliti ynu majDr .ind rninnr In? 

3. Lookinq back to when you were a' freshman, can 
your iiHtial yrner qoals you had hoped to pui 

4. To what extent if any did yCui visual diaabil: 
your ariqinal goals? ^ 

5, To what extent did your disability affect ynui 
to CTiter the occuoation you now have? 

6, What work or volunteer experience would you r< 
a ^raon who ia ^^ning a siniilar career? Ai 
experiences readi4y available to a visually di 
Btudent ? 

7. What type of ^Dack^round or kind of courBGs woi 
recommend for stvwents who want to pursue a 

8. vmat do you like best or what is it in your jc 
find poat aatisfying? Least enjoyable? 

t 

2v„ 
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9, How mjich ^pressure ^do^ you ^ajcperience while performing on 

*he job? Is it personal "or day-bY^day type of 'pressure? - 

10* On a weefely basis, what are the average ainount^pf hours 

you work, is this^the norm or does your disability require 
you to work longer hours than your sighted beers? 

.11, Can you evaluate future' career opportunities for the 
visually disabled in your field? ?7hat advice can you 
give ^ to visually disabled students who_^ are interested in 
a career in . ? 



12., Would you describe major dftappointments or frustrations 
you Ijave. experienced during your career? What did you 
do to overcome these major setbacks?^ 

'13* t^at modification if any would an' employ^x have to make 
before- he or she could hire a visually disabled employee 
in your field? 

14* What resistance if any did you encounter because of your 
visual disability from employers when fou began your job^ 
search? How did you respond to their fears, questions, 
prejudices, etc.? " 

15, What resistance if any did you encounter because of yoOr 
visual disability from counselors, teachers, parents, 
friends, etc, when you began to pursue your current 
occupation? Kow did you respond to their fears, 
questions, prejudices, etc? 

16, From your work experience in general, is there anything 
you might like to share with the young people who^are 
still in school or about to graduate and enter t^eir 
career choice? ^ 



L 



Interviewer: (Dr,), (Mr.)/ (t^s.) , thank you very 

much for your time and the information you have shared 
with us. 
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EVALUATION P^AN 

^ The purpose of this seption is to present an evaluation plan 
for assessing the effectiveness of the fully developed career plannfi^ 
program for the blind in terms of the extent to which the project 
intervention alleviates specific problem causes, as measured through 
client change ^nd process monitoring* ^ i ^ , 

The efforts of this project are founded on the premise that 
visually disabled individuals can be helped through self-directed 
career planning materials* t 

Evidence has be#n collected that shows little opportunity exists 
for blind individuals to actively participate in career planning. | . 
The literature ptovid^ ^empirical and theoretical documentation of i 
a need for self-directed career plani^ng programs for the visually 
disabled. More specif ically, self -directed programr should involve 
'vocational exploration, self-assessment, and employability skills 
training* The intervention proposed would devel^ and implement a 
unified program of career plannihg for visually aisabled individuals 
which could be replicated by providers of career counseling services 
at a variety of postsecondary educational institutions and elsewhere, 

INPOWIATION REQUIREMENTS % 



This section will identify those questions felt most relevant to 
assessing whether elient change has occurred and the extent to which the 
project has solved the defined problem* In addressing these issues ^ 
the project intervention must be replicable by providers of career 
counseling services at postsecondary educational institutions* 
In order to be replicated effectively, the following change requirements 
(independent variables) should form the basis of the proposed intervention 

1, Identification of intervention strategies whi^^ifflbster client 
change, 

2, Development of unified career planning units of instructions 
and supportive materials to guide clients through the change 
process* 

/ ^ 

3* Documentation of the impact (outcomes) of clients having 
achieved the desired objectives* 

4, Document the replicability of materials for use in career 
planning programs at other institutions* 

In determining the extent to which the project intervention 
solved the defined problem in terms of observed client changes, 
a number of questions are identified. The evaluation of the impact of 
the CCIS grant project (A Self-Directed Career Planning Program for the 
Visually Disabled) wilL focus upon the following questions: 

1. To what extent were the client objectives meti has the 
desired change in client behavior occurred? 

£ 

2. Has the impact of the pr^ram teen ad^uately dc^anented and 
desCTib^ to provide n^ded infomation to tlwse odnsiderir^ 
its adoption? 

0 2\Ju 
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3, Have Mttoated devel^mKital and ^aerational costs doOTmented 
and described to provide reeded infonraHoa to tiiose cOTSidering 
^ogram adoption? 

In Mder to raopond to the^ questiQna» sprcific Jjtf caption and metiioda 
of daA ©ollection S£m r^uir^* Ttm folladjig t^le rapresente g^cific ^ 
Infccmtion reqimred in respDn^Jig to the questions listed atowe and the 
criteria to be listed in detarmining^eration effec^veness in re^rd to 

question, ^ 



mi 



L Man client and program' 
objeetivii met? 



2, Dociiiintation of project 



3, Doeuieitation 6f 

Rental and optrational oost? 



J^rpost-perfofflanoe indicatori 
in careir plamngi Tailorsd 
(OT) measures 

flppri^riate dipe^ent reasures 
over botii objMti.vi aid subjei- 
tive vm.ations, Folla»^'if 
surveys two ncnths aftir ^^^^ 
intervention • 

Cost docuiisntetion and varifi- 
cationi DiVilopsntal asti . 
Inheritance cost; Operational 
cost 



Danonitrated signifieant both 

gtatdstleal and practical 



Mita-Mluatiofi xmwti by to^ 
ectemal ivaluatorst to include * 
range, sensiti^^ arti appropriate- 
ness of nMsures. Percfptions of 
vrorth by clientele 

Confiiration by budgit acOTuntant 
for docuiintation of cost analysis 
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r ^. 



Tha ba^c avalijaUon questioiis of tW^ib^rojact^ocMK^m pmgrm r&pH^ibility , 
;\ .CliOTt 'diaj^ durii^ th^^^ intervention and favorable ou'toones after inter-- 
^vTOtipn, The CTit^iaJ to b^usefl in (teteta^nijig the affectiwness of the 

on d\ffing\ti» j toga^bre proo&mwkm be ba^^ ^pon eritKl^t- u ^ 
instrunenta de^telippei fran" the prograofn ccitpOT«it&/ ^ "ffls ratioMLle 
this of ^mBmmM. is Wae^ on the exista^ of the fqllowjig 

1^ Cli^ta OTter pfelw thf taminal perfonranoa le\^i of eaA OTi^aiwit, 

2. Cli^fis^chieve tentdnal perf orma^e ^evel after GOTpietion of 
©Mh eai^nent intttvention, 5 * 





3, Client^ mtared aa^^aornponait havir^ ret any p 



Lsite reqmjnatentfc 

Ihe f irst twp icon^tions arm aam^aead thrcxi^ ^re^ppst--test ^mlysisy| 
Bie ^re-tast will documferit cli«it deficient in Wrget b^iavioM ai^)-^e ./^ 
post^ajssesOTisnt will docurentf lev^l of criterion attairrent. ' 



Critical to tte dkrojisttatA] 



n o^pri 



irpject sucoess .are two typmB 



Ki^postjapsesOTiant ' to da 



etenrffihe 



Gbeerv#tibn; ^^n/eySi and other inf omal aasesni^^^ 
mtmnt of attaiiipent of pro-am gMls* 



-set of procediune^ vAll be presented for collecting fMpy 
dlata relating to th6 aasesOTente,; / ^ ^ 




aJttairpiOTt level ©f elie^^ 



0 



Ihe prlposa3* eyfelmtion design^ a ^single grmp gr#-pipffc^^iV oontrast 
was IjiDorporated to measure effedts dtj^i^ tiim tareatotorit. In jhe pre^post 
^OQparisons^ stpdent chan^ will be ^sesrod for ftodi^Beleotolt conpon^t 
^nodule) in the program^^ Aasesanent results pric^ md suta^qumt to the 
eerapon mt interv^tibn will be sw^^ized mid an^^zed* D&ta simnuization 
and data analysis will be dqne OToputer* ^^^^id post^tMting of career 
plan^^ oanponents vd^l take plaqe during the Jiteld testliKf Jurm, 1978. 
Field tfi^tin^ will inwlve visualiy dis^lM high p^ool smiors ^d collet 
sti49enta at^ select pDStaeaohdary institutions in 'the state of .FldPda. toch 
individual will be testei only on* those pi^^friffiaOTiioft^ he/sli© TOlecta for 
f OTipletion* Jfcroi^h the e^mluation plBn hrd pr^^ime|h darta vUXX be aollected 



tad intai^pre^ted in arrivii^ at an analysis of pWgraii^^ii)^^ Ihe analysis, 
of ^np&ct,^Wli also reflect the ^ucces» of^tiie pro ject ^ m follqwijig 
nquirOTenti^ ^ ' ' ' ^ ' ' ' i 

^^^Stm^ uyy.fied career plarfiing program Will te ad^^wely d^ffltterjted in 
ti^SQ^ of ^ipact (outocniea)^ develc^rorital proce^^BS * and^^^ ; 
nise^d irrfonnation: - to those c^imidering *progr \ 

\ ' , ^ f \ ' ^ ' > . ' / ■ \': — _ / 

Intar^litation qfAl|§(pata collated in siJftTOtive evalu^^n*^f * 
project inpaet muat IhcliBe^ the followinii determnationss ^ ' 
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^ i. ' 0^ extent to which the cliej^ objectives were net. 

' 2* The stotis^cal^id praetiMl significance of client ch^ige. 

3, The ^^neralizibility of findings to pther postseeondary im^titutional 
. settings haviri^^lar client ^opula^q^, / 

4* . i*ie repl^cability of tte dGVifel6prei\t* And itplarentation of the progrOT 
^ ? thtarv^tion^ and / 



aBS#psm^t of oatodtmB as a result of the aoquisition of desirai 
jeotives. ^ • 



Ihe fesign Drocedure| presented in this seqtion are plann^ to address 
these ocr»«tns in the irost rMSonable m^rmer possible, 

' . • 7 I ^ ^ - ^ \, 

INSiHJMH^TI^ ( dependen t variables 

— ^. W^ ' " — : I — , ^ " " " " 

t^e- anb pDst^testing will consist ot adruinistration of criterion- 
refer^Tced- ir^truments. Separate instoments vail hm developed for each program 
OG^neht (mcriule) , Cliejits will te ^ninistared pre-^and post=tests only on 
thpsa Oarpor^^^ selected for oonpletion; Ttese. instoments will be validated 
(ooritfint va^ic|ity reliability statotients will be report^) for use by 
potential adc^Mterq^of thm prcgram, 

Dftm CCT CTOL AERTFICATION ■ 

All protocols will be kept in the project office* A sasiple of 5% of 
ail protocols ar# to bk resrored; if any error is found, all protocols of 
that instnrent<will m respDred, Also, a 5% sarple of dat^cOTversions and 
aatputations will be checked by an independent measureiient ^fecialist* 
Int^pre tat ions of the dat^ will be reviewed by project staff and a technical ^ 
re^Aew staff to check for logic of concli:^ions. 

' ' ^- • 

QUESnCT^^RE/ATTIIUDE DATA : 

S tudent Evaluation Fonn surveys attitiries regardir^ the carponent 
inte^rvention md overall project ii^ct. This instwrent will be develop by 
Slprojec't staff, pilot tested and revised prior to intervention use. 
Iha insmiTGnt will be administerrd twice, firet at the termination of the 
intarvention and second, tosPO TOnths later, ^ 



Pre-p»et differences will be calculntod for each cxiTiponent. Appropriate 
statistical analysis (t test for onch corfxsnont) will be applied to determine 
levels of statistical sicfnificance bcL^^n pro-r»st-tcst contrast. Questionnaire/ 
attitude results will be analy/.ciJ descriptively (percentages, means, and 
standaxd deviations) . • „ 



ERIC 




^P^IX s 




Field Test Im 



41 




ERIC 



198 



199 



AGE? 



SEX; 



DATE I 



HIGHEST GRADE COMPLETED: 



USER fiVM^UATION FOm 



INSTRUCTIONS TO BE READ BY PROCTOR: 



I am going to read sGveral statements which^ address 
critical asDects of the ^Career Planning Program. Thare^ 
are four' possible , responses for each statement. Thdy are- 

strongly agree 
agree ^ 
d i sagree 

strongly d i s a g r e 

Listen closely while I ituid fjach statement. Then tell 
me the response which ^urrpsponds closest to your true feelings 
and/or experience. 



1. Locating career f)lanning materials SA 
was qui te easy , 

2. Career^frlanning materials were SA 
outdgr€ed and of little Use. 

3. Overall, I was very pl eased -with SA 
the services offered by the career 
planning program, 

4* The voli^me of career nlanninq SA 
mater^ials overwhelmed me. 



A 



A 



D 



D 



D 



SD 



SD 



SD 



SD 



5* Obtaining relevant information from 
materia 1b was too time-consuming. 



The carejer plannlrKi m 
helpful . 



1 1 r* r i a /b were* 



SA 



SA 



SD 



H. 



r wo u 1 d r e c omme n d t h e r . i r v o r plan n - 
i ng urogram to a fr iend who wanted 
career 1 a n n i n g i n f o r ma t i o n . 

Do you hav</* any acid i t ional c^umnient^ 
S'O u wo Li 1 d 1 i k ( ^ to a di I ? 



SA 



A 



ID 
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OBSERVER ''NAME 
CLIENT NAME: 



nATt: i 



TIHK (in) ! 



(Out) 



CAREER PLANNING PROGRAM OBSERVER RATING SHEET 

— ■ - 



YES 



II 



III 



s 



Student conipletecl Modiflc:' IV-z. . . . . 

A • Able to identify appropriate 
references or sources. ...... 



B , 



Able to physically locate 
d e s i r tMi materials 

Required p r oc t o r a s s i h t - 1 n a 
for : 



Student completed Module II-z., 

A. Able to sequence steps in the 
career deci s ion^mak ing process 
(see answer sheet) . 
Number correct ^ 

Able to identify thrne common 
mtsconcf^pt ions about career 
planninq . 

Number correct ^^^^^^^^ 

C. Required proctor apsi stance 
for : 



Able \o select approfniate modules 
for desired areas of f u r t he r 
deve lopmen t . f 

A. Requiroci proctor assistance 
for : 



ML 
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IV, Completed the SDS , 

A. Able to record responses on 
tactile board, 

B. Able to score responses on 
taetile board, 

i 

C. A1j1#^ LU ^p^nnine correct 
SiOTnary Cod\ from SDS 
respanses . 

Able to match SDS Summary 
Code with congruent occup- 
ations 

% 

E.^ Required proctor assisfance 
4 f 5r : 



V, Completed Module VI-z, "Affirmative 
Action" 

A . Required proctor ass i stance 
for : 



VI, Completed Module IX-z, ''Your 

Campaign***..*., . Vl 

A, Able to compose rough draft 

of resume * . 

B, Able to compose rough draft 
of employment appl ica tion 
letter. ......... \ 

C , Ab 1 e to identify a pp r o p r i a t e 

interview behaviors. , . . . 

Numbei correct ^ 



D . Requi red proctor ass i stance 
for I 



VII. Student used thr* following module^: 

Module 1 Moduln h ^ 

Module 2 MnfitiJf* 7 

Module 3 Modui** H 

Module 4 MfHiulf* 4 



Module 5^ Mnd\slf» 10, 
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NAME 



DATE 



. PRK-^TEST FOP MODULE II-z 



1 . The f ol low i nq 1 i^t con ta i . important steps in the 
career dec i s ion=mak i nq process. Indicate the proper 
sequence of these 3tt*ps by Vritinq a number 1 in the 
Bpace to the left of the first stepf 2 to the left of 
the second step, and sn on. 

Predict the f r^cas i b i 1 1 1 y of ru,)HBible alternatives. 

Prioritize po s s i b 1 e alternatives. 

State the quest ions or problems requirinq a decision. 

_Compare the compat 1 1 ty of your values (people? 
ideaSj thinqs) with possible alternatives. 

Formulate altf*rnative courses of action (jobs, 
ma lors / c:?tc . ) . 

2. The followinq list contains three common misconceptions 
about career planninq. Draw a line through the three 
common misconcept ions. 

1. Vocational chi^ice is an event rather than a process, 

2. There is mu 1 1 i potent i a 1 i ty in both majors and careers. 

Accident piMyR little role in vocational choice and 
development . 

4. Vocational choicu lh laiqely a compromise. 

^1. Tht* typiCfil i^iufj I c jytH* I i'vvn the o f esH i ona 1 , 
works in a larcje orqan i '/at i on . 

6, Vof^ational intt^rnHt tests art* uHually the tjreateHt 
hr* 1 ^> in voctit lonal choict*. 



0 




NAME 



POSTTEST FOR MOntil.F ll-z 



The following Iiat contains imp<irt,int stf^f^s ir 
ca reor dec i a ion-mak i nq f mc-e h h . I nd i r{\ t o t ho 
sequence of thesn stopn by writ in j a numbtM 1 
space to the l€?ft of fhv f i r !U ^fop, 2 in t ho 
the second ster>/ <^n \ *vn, 

^Predict tho foaBibility ui f-^p^iblo alternn 

Prioritize posa i bit* a 1 1 t?r na t i vt^A . 

State tho quf*MtionH prf)blomfi roqu i r i nq *i 

Compare th^ eompa t 1 1) i 1 1 1 y yc^ur valuoH {p 
i de a a ; t h i n q s ) with p' c > s i h 1 1 • alt pVn a t i v u h . 

Formulate a 1 1 o r na t i \'e cour bos o* action (ifj 
ma ]ors , etc.). 



2. The ifollowinq list cMjnt.iins f_hr»M* cvjmmon minro 
it care#/ planninq. Draw a line throuqh th 
lo n mtj^f once p t i o rm , 





iVoc a t 1 o n a 1 c ho 1 1 i ^ a n o v o n t r a t h o r ? h a n 

er^ 1 R mu 1 t 1 1 u n o n t i a 1 i t i n bo t h ma i u r s 

A r c I (i o n t p^ 1 a y *i 1 i t t I o i ? U * * in vn c a t i o n a 1 
de ve iupmun t . 

Voc'^af i<)nal (^hoHM' is lai'ioly a « m imp i fHH i ho 

Tho tyfjlral MfTipb-yor, i**/on tho f ? r f > f ^ ^ m i ^ j n 
wtirks in a lar?|o fuqanizat i-ni. 

Vocational i li t o i h t t i - n t h ait- i ih ua 1 1 y * ht' 
he 1 in V( ?ca t 1 1 uia 1 'hin ir** , 
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PRE-TEST FOR MODULE IX^z 



1, The following list contains suggested pre-lnt^rvievr 
activities. Place a checkmark in the spac% p^OT^lded 

to the left of the appropriate pre-intervi%%|? ^etiviti#s* 

Research prospective employers * 

^Prepare questions to ask prospective eitipiQ^irii 

Dress according to the sex of the interv^g^er, 

Review your career objectives^ 

^Prepare the minimmn salary offer you ar% ^ jelling to 

Accept, 

L 

Have clear in mind a rationale of why yo\i ^culd like 
to be employed by the agency. 

2. The following list contains suggested intet^i^v bahmviors. 
Place a checkmark in the space provided to th# l^^t of 
the* appropriate, interview behaviors. 

Have a script of what you are going to minior^ized. 

Allow the interviewer to express himielf |y^d listen 
^attentatively . 

Dwell on the positive. 

Follow up on the Interview. 

Emphasize your interest in salafy and b^j^g^ati* J 
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P0STTE5T FOR MODULE IX- E * 

1, Tha following lijt contains suggested pre-interview 

activitias. Place a checkmark in the space provided to 
th# left of the appropriate pre^interview activities. 

^Research prospective employers, 

Prepare questions to ask prospective employers. 

Dress according to tha sex of the interviewer, 

^Review your ci&er objectives. 

_^ ' _ 

^Prepare the minimmn salary offer you are willing to 

accept. 

' Have clear in mind a rationale why you would like to 
"be employed by the agency* 



2* The following liit contains suggested interview behaviors 
Place a checkihark in the space provided to the left of 
the appropriate interview behaviors* 

Have a script of what you are going to say memorized^ 

Allow the interviewer to express himself and listen 
attentatlvely , 

Dwell on the positive* 

^Follow up on the interview* 

Emphasize your interest in salary and benefits* 



{ 



\ 
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NAMRi ^ DATE I 

AGEf BEKt HIGHEST GRADE COMPLETED i 



USER EVALUATION FORM 



INSTRUCTIONS TO BE READ BY PROCTOR 



I am going to read several statements which address 
aritical aspects of the Career Planning Program, There 
ara four possible responses for each statament. They are: 

strongly agree 

agree 

disagree 

strongly disagree » 

Listen closely while 1 read each statement. Then tell / 
me the response which eorresponds closest to your true feelings 
and/or experience* 



1. 


Locating career planning materials 


SA 


A 


D 


SD 




was quite easy. 




jai 


191 = 




2, 


Career planning materials were 


Sk 


A 


D 


SD 




outdated and of little use. 

Overall, I was very pleased with 
the services offered by the career 


0 


25% 


69% 


6% 


3. 


SA 


A 


D 


SD 




planning program. 


19% 


63% 


lit 


Q 


4. 


The volume of career planning 


SA 


A 


D 


SD 




materials overwhelmed me. 


61 


44% 


50% 


0 


5. 


Obtaining relevant information from 


SA 


A 


D 


SD 




materials was Jtoo time-consuming. 


0 


31% 


69% 


0 


6. 


The career planning materials were 


SA 


A 


D 


SD 




helpful. 




.75% 


12% 


0 


7. 


1 would recommend the career plann-, 
ing program to a friend who wanted 


SA 


A 


D 


SD 




career planning information. 


50% 


44% 


6% 


0 



8« 



Do you have any additional comments 
you would like to add? 
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RESPONSES TO 
IMPACT CERTIFICATION FORM 



MMIBi. 



DATE I 



VOtlTIONs 



PlAase Indicate your agreemAnt with the following statementa by 
pl^olng a check (v^) In the appropriate box. 



SA , ■ , strongly agree 

A = agree 

D 1^ disiigree 

SD '> strongly disagree 



NUMBER OF REVIEWERS 
SELECTING EACH RESPONSE 



STATBMBNTi: 


SA 


A 


D 


SD 


1. Thm CCIS caraar planning program 
enablad blind individuals to 
activaly ^partieipate in career 
planning 

' ^ J . 

2. Participants saained interastad in 

the CCIS career planning materials* 


1 


3 








4 






3. Exposure to the CCIS career 

planning program prompted further 
career piannin^ behavior (use of 
additional career planning 
materials and yresources) . 


1 


3 






4'. The materials appear readily usable 
by the Intended user, 

5. The instructional str'ategies 
used in the matetials appear 
to be thorough and potfentially 
effective in teaching the intended 
skills and knowledge to the target 
audience. 




4 








2 


1 





For the following itams please indicate the acceptability or 
unaceaptability of the CCIS career planning materials. 



A 

U 



acceptable 
unacceptable 
not applica^lQ 
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A 


U 


'1 ' J 


^. Overall appearance,^ • 

2* Orgftnliatlon*^ 

3» potential feffectivenesB. ^ 

4. Potential, ^efulne^s o| content* ^ 

§• ApprdpFiateneis of content for 
Intended audience « 

6« Appropria^n#ks of reading lavttlt 
for intended audience. 

- . ' ^ . .-^ . 

7. Estimated ease of use, 

8. Quality of writing* 


3 




1 ■' ■ 

1" 


4 


i 




— -i 

r 

4' 




i 


4 . 












2 


2 


/ 


4 






3 






9* Qtiantity of content, . ^ 

10. of directions and instructions 
I within the materials. 


3 






4 . 

^ 







1 



Based upon your #xperience working with -visually disabled, 
please respond to the following questions by checking the 
appropriate box* ^ 



QUESTIONS 1 


YES 


NO 


UNSURE 


1. Is there reason to believe that 
there is a need for this program 
(i,e*v that visually disabled 
persons need sel f ^directed career 
planning opportunities) 7 


4 






2, Do the materials appear to be 

packaged in a form that is easily 
used by adopters with a minimum of 
training and assistance? 


3 




1 


3, Do you think that other profess- 
ional persons working .with the 
visually disabled would be inter- 
ested in using this program? 


4 







( 
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Pl«as« r«apond to tha following questions t 



1. 



Would you use the CCIS aareer, planning program 

(or racominend its use) ^th visually disabled persons 

dMifing earaar plsnninip sssistsncs? 

I . NOV 0 ^ 



YESi 




Compared to usually avallabla caraer planning iMtarlala 
tot thm viaually ^Isabled, how would you rata tha CCIS 
earaer planning program overall? 

iaueh^etter o . ' 

iforae 0 
mueh yyorsa q 
unable to compare 2 



The ^IS career planning materials as a whole a 

aeeeptable 
unacceptable 



How long did you spend using the CCIS career planning 
natariala? 



2 months (average) 

What side benefits of the program do you anticipate 
(|l,e., ability of clients to access desired information 
aiduce s amount of time counselor must spend seeking it for 
there) .J ••Helps give some direcfeign." fl^lpe tlwn beoomB smrm of additional" 



IntttMt areas that may serve npt only as voAtiOTal pMslbilitiM but ones that 



a vocational ijiterest top."| '*^itlats^ int^^t in sturimto leading to moti- 




to ctotain worm inf ormatiOT- 
' "dDcd oounselij^ 




-adao provi^ scro dirertiQns for 
"Direrts student planning,* 



How easy would it be cot: adopters to implement the 
CCIS career planning program in educational/rehabilitation 
aattinas similar to tho^a in CCIS and Davtona Beach? 



^Difficulty occasioMlly because of ©duca^ 
(Brailla).'' ''mmt have fcmm t^ than 2 monttis." "Must be ^ne «i a l-l basis— 
not grotp-^mtw^ials rot effTCti^^ imlMS actenpmied by ooisMling," "Could be 

jflplcflgn ted into a csamr e^^^^tess "pr^ram rather easily." 

7. Listbeiow any characteristics of the CCIS career planning 

nate^^ ^ls wh ich you do/do no t recom mend for Intended use. 

••DO not recam^ Jtodule lI~nMds to to modifiri for thMe \4io mm not oollege 



bouirf." "Job desCTiptions not detailed «ioi^h." "Confusion regarding ij*^t studmt 
wan^ to dp vs* what ran do, ^^e^^to^tile board a little, Tapm neaa ncore 
depth, Certaiji arm not realistic andi could be emitted, Oher jobs oould be 
idded, esp, those v*iidi visually handicapp^ are new doing." "Some mat^ial may to 
too advanced for sane clients, e.g. vocabulMy,** "this matm^ial is a 
for vroational counrolors in working with their cliOTts," 
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IHE JOHNS HOPKINS UNIVEHSIiY • HAVimORE, MARYLAND 21218 



MOCIAL RELATiOSS 



March 27, 1978 



Or, Robeft Rtardon 

Cufricular-Cafeir Information Servfce 
Ploridi Statt Unlvtrslty 
Tallahasset, Floflda 32306 

Dear Bob: 

letttr 1s to provide a brief written evaluation of the SDS for the 
Visually Disabled Student and of the evaluation plan Itself, evaluation 
Is brief because you and your staff have done a superb Job. 

The adaptation of the SDS Itself looked fine t0^m, I have no critical 
comnent, I am glad that you decided not to change any Itens because your 
data then becomes comparable with all other data about the SDS. 

I do have some Ideas about the evaluation of the SDS when It Is used 
by the blind. If at all posslbie, It Is desirable to get the N up as much 
as possible. Also» we need some additional criteria that are concerned with 
outcomes such as the number and variety of vocational alternatives after 
treatment. You have covered the process criteria ver^ well. 

I am pleased that I can find so little that I can contribute or criti- 
cize. 



Sincerely yours , 




Professor 



JLH/ags 



i 
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DIVISION OF BLIND SE|V1CIS 



Sl«if of Fhridm 



m 



R^abilltation Cantar for tha lUnd 
Uli NlUii Avanua 
Da^tona laach, Plerida 32014 
Tel: (904) 252-4722 




J 



Aufust 24, 1978 



r 



ccis \ 
114 Bryan Hall 

Florida Stata Univaralty ^ 
Tallahastes, Florida 32306 

^closad Is the data you requested conoernlng the CCIS 
materlala an field testad here at the Center « Overall, 
%#e found the materials very useful. 

We weren't abie to complete al,l the testing we had planned. 
The nature of the Center is such that students are contin* 
ually arriving and leaving, and it is difficult to es^ose 
all the appropriate . students to the materials in six iraeks. 
Generally, we have three to four iMntha in which to cover 
their instructional program* However, we did try to expose 
as many students as possible to various modules. 

We will be sending a final report at a later date* 

Thanks tot the opportunity for these material's. We antic^ 
ipate that they will be a very needed addition to the career 
education program here at the Center. Hope we have been of 
assistance. 




Bill Brown 
Instructor 



BB/rocw 
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I It Thm vim^MMy di«Abl«d atud«nt will b« al 
obtain dellrad earMr Information withoi 
atalataiioa of a raadsr or counaalor. 

li Givan thair cholca of daairad < 
THla, tha atudant will idantify api 
rafiMfieaa or aoureaa in CCIS. 




Intarvntion StratagA Tha 
Hoiyla ■fnrorma t i 



atudant will oaiii 
on Soureaa"# 



^jaetiya 2t Givan tha tactila map of CClS* 
will Idantify the location of daairad a 
■atairlala^ 

it ^ntarvantlon stratagyi CCIS proctora will al 
how to uaa tha tact 11a map, 

Qbjactiva Si Givan tha location of daairad^i 
MtariaJ,a# tha atudant will phyaically : 

in CCIS. 

Intarvantion Stratagyi Tha atudant will ba i 
axplora on his own « A CCIS proctor wlli 
if aaaiatance la requaatad* 

Goal 2 1 The viaually digablpd student will ba al 
comprahand a career deciaion-raaklng pro* 

Obiactive li Given a Hat of Important atepi 
career decl»ion-!naklng proceaSf tha atuc 
arrange them in sequential order, 

Intarvantion Strategy i The student will com| 
Module , "Gurdelinea ferr Career Dec] 

A Making". ^ 

^ / 

Objactiva 2 1 Given a list of plausible miacc 
about career planning, the student will 
three . 

^ - Intervention Strategy f The student will comi 
Module II-i, ^'Guidelines for Career Deci 
Making", 

Goal 3i The viaually disabled student will be al 
apply a career decision^maklng model to 
personalized career planning. 

Obiactive 1 t Given a list of knowledge and i 
^ naceaaary to implement the career decisi 
modal, the student will identify those i 
would like to develop further* 
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InterventiQn Strategy g The student will ajig^^e in 
self-appralaal • • 

Oblective 2% Given the self ^appraisal , the g^uiint 
will identify the modules in CCIS whiah 
address those deficiencies. 

Intervention Strategy i The student will g^vsn an 
annotated description of CCIS modules. 

Goal 4 1 The visually disabled student will be tb^f to 
integrate knowledge of self and occupati^P^* 

Objective li Given the visually disabled Vir^ion of the 
SDS , tKe student will record and score a^l 
responses on the inventory. 

Intervention Strategy; The instructions for are 
on audiotape, ^g^ors will be available if 
assistance is ^^uested^ 

Obiective 2% Given the results of the itiVmnt^^h 

the student will list his/her Suimnary c^^e witli 

a brailler or pencil , and match it to c^^rispondlng 

personality patterns 

Intervention Strategy : The student will re^d ^ 

Occupations F^ di"r and read or listen to P^Q^^ 
standing Yourself and Your Career, 

Objectives^ Given his/her SDS Smmnary Cofle^ the etudent 
will list at least three occupationa aon^^^^J^t with 
his/her SDS code by means of a brailler r pen or 
pencil* 

Intervention Strategy g The student will e^cpl^w the 
Occupations Finder , 

Goal 5: The visually disabled student will be a^^^ to 
" apply appropriate emplo^ent-seeking ski 3^1^' 

Oblectlve 1: Given a list of affirmative ^ct^^^ 

regulations^ the visually disabled atufle^* / 
identify those regulations which relati *o hie/her 1 
job campaign. 

Intervention Strategy i The student will somp^iti 
Module VII--2 , ^Affirmative Action" . 

Objective 2i Given a resume writing guide gQ^talnlng five 
necessary components of a resmne, the g^tJdsnt will 
compose a rough draft of his/her resume. 



2 J- 



i 

Int#rventiQn Strategy ; The student will aompleta 
Module IX- "Your Job Campaign". 

Objective 3| Given a letter writing guide containing tTie 
four necessary elements of an employment application 
letter, the student will .oompose a rough draft of 
the employment application letter . 

Intervention Strategy; The student will complete 
CCIS Module IX-z, "Your Job Campaign". 

Objective 4i Given a list of plausible interview 

behaviorsi the student will identify the appropriate 
behaviors. 

Intervention Strategy! The student will complete 
Module IX-z/"Your Job Campaign". 



Program Goals g 

Mission Statement: To facilitate the development of self-- 

directed career planning needs of visually disabled 
college students. 

Goal 6 1 The program will provide the visually disabled 

student the opportunity to utilize CCIS resources. 

Indicators : 

1. Number and kinds of resource^ transcribed for use by 
visually disabled students, 

2. Description of materials adapted for visually 
disabled students, 

3. Nmnber of return visits per visually disabled student, 

4. Nun^er of advertising activities completed. 

5. Nianbe^of developed materials used by visually 
disabled students, 

6. Number and kinds of resources used. 



7, Nun^er of students receiving criterion level on 
leai^ner goals and objectives. 

Goal 7 % The program will provide an in-service training 
'———^ compone n t , 

Indicators : 

1. Training goals and objectives, 

2. Description of training program process. 



3. Number of training meetings. 

4. Number of student counsslora achieving proficiency. ^ 

Goal 8 1 The program will assist visually disabled students 
developing career decision'^making skills. 

Indicators i , / 

1. Number of hours spent in CCIS. 

2. Nmt^er and kinds of resources used by visually disabled 
students* 

3. Number of return visits per visually disabled student, 

4. Documentation of user satisfaction. 

5. Endorsement of program^ by constituents and professionali 

Goal 9: The program will demonstrate a process through which 

^ ^ service can be developed to acconunodate career 
* needs of visually disabled students , 

Indicators : 

1. Documentation of visually disabled student needs* 

2. Formulation of learner goals and^ objectives* 

3. validation of goals and objectives, 

4. Design of learning processes, , 
Production of materials* 

6. Pilot test materials, 
7* Field test materials, 

8. Implementation of materials. 

9, Evaluation of learner outcomes* 

10. Determination of whether program needs were met. 

Goal 10 1 The program i^ill document conditions under which 
the program will be replicated effectively. 

^ Indicators % 
' ' 1. Production of a user's manual. 

2* Documentation of program constraints. 



DociMnentation of evaluation activities* 
Doouoantation of program development process 
Docuroentation of implementation proeess. 
Documentation of unintended outeomes. 



FRir 



APPENDIX Y 



Field Test Report 



2 : 



222 



'J 




223 



.LPN D tURLlNGTON 

CDMMffi&iONCR 



DIVISION OFjBLIND SERVICES 

* ■ Deparimeni of kducaiion 

^ I .. ^ "Siat^of Florida 

Rehabilitatidn €entar for the Blind 
1 11 l \WU,Us Avenue 
Daytona Beach, Florida llQlAi 
Tel: (904) 252-4722 



DONALD H. WtMWER 



September 19 ^ 1978 



Hr. Bob Rear don ^ 
CCIS 

114 Bryan Hall 

Florida State University 

Tallahaasea^ Florida 32306 

Pear Mr* Raardoni 



SUBJECT i FSU PROJECT SU^fMARY ^ . , 

At\ha request of Florida S-tata University's Ccis Program, the eounieling depart- 
ment at the Daytona Beach Rehabilitation Center for the Blind has agreed to take 
part in a testing and evaluation project ^£ thp CCiS ProgrM. Seven ovules of 
the FSU systein {2, 3, 5> 6, 7, 8, and ^) were used in the evaluation. The program' 
original puipose was to aid coliege level studehts fn baoqadng niore aware of vo- 
oational opportunities and interests, , Testini^ ^t the Rehabilitation Center in- 
cluded individuals from a wide variation ©f backgrounds and educational levels. 
Comments from those persons involved in , toe projtect reflect overall satisfaction 
with the project. Results from testing as well as client' comments have enabled 
the staff to better evaluate the usfefulnefes of yie curjrlculiun far our career ed- 
ucation program* * 

Participants i * . ^ 

Due to the clientele served by the Rehabilitatibn^enter , participants in this 
project are probably mor^ varied than those participating at Florida State Uni- 
versity, ^ Ages ranged from the late teens to late 50s, Sotc individuals had little 
forMl education while others possessed" a college degree. Likewise, functional 
abilities varied ranging from mildly retarded to intelligence in the superior range 
In addition, some participants had little\if any work es^erience vdiile others had^ 
an extensive work history. 

In general, Uie varied educational* vocational and functional abilities of client 
participant^ necessitated adaptaitions in the presentation of the program. Greater 
staff involvement was required to assist thos^ taking part in the project who did 
not yet h^ve briille skills 'and Were imable to read large print. Therefore, tables 
and in s^e; cases irtstructionaj needed to be read and es^lained several times. How^ 
ever, on the ^ole, client responses revealM satisfaction with the program and a 
desira" to* continue wlthj it. It was felt both by staff and clients that additional 
, tliiil t© take part- in th^ program would have been a great help. 
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Mr. Boh Reardon ^ 
SepttPiber 19, 1978 ^ ) 

Page 2 

Staff Obsarvtion g 

It is felt that utilization of the CCIS Program or an adaptation of it is potsn* 
tially a valu^la tool in rahabilitation. Although tha CCIS Program enables 
clients to ej^lore various possibilities and obtain desired job skills, perhaps 
its chief advantage is as a counseling tool* Results of SDS testing and use 
of modules have been valuable in terns of es^loring personal and voeational aware- 
ness; therefore, as part of the career education program at thm Rehabilitation 
Center, establishment of a career center is being planned to include materials 
from the CCIS Program as well as other sources. 

Although the CCIS Program is potentially a valuable instrument in career education, 
a nianber of weaknesses have been noted, especially when used with our client popu- 
lation. Perhaps the most frequent criticise of the program made by students at 
the Center refers to the designed level of the program* The SDS test seams to 
presuppose that students are functioning at the college level in terms of education 
and experiences. Likewise, much of the information contained in the remaining 
modules is aimed at the college student* Most professions which are discussed 
require a good deal of training* Participants in the project stated that not 
enough job categories are represented, especially those involving lesp specific 
training* Likewise, it was felt that many of the jobs which were included tend 
to be rather unrealistic. Esqpansion of module 5 to Include a greater variety and 
number of occupations is suggested. In this regard, students also felt that de- 
scriptions of specific occupations need to be nwre detailed Including the necessary 
skills and responsibilities for each job. 

A num^r of students had contnents and criticism specifically about the self-directed 
search* A nmnber of students objected to its wording and design stating that It 
was intended for persons with a higher level of education and es^eriences* Likewise, 
students felt that the test was designed for sighti^ individu^s. Many the 
choices appeared to be rather unrealistic to visually inpaired clients* On the 
whole, having the test and its instruction on tape was appreciatedi however, some 
students did not have good listening skills* In terms of the board design, coiaiienta 
were received indicating that the top and bottom sections o^Jbe board should be 
interchanged. Furthermore, the dur^ility of the braille s^^nbols on the board 
appeared to be of poor quality. Perhaps a heavier tape should be used in the future 
to label pegs and areas of the board, 

# 

In suimnary, the program stimulated interest in careers among the students and this 
alone would prove very useful* Additionally, it provided ejqposure to a number of 
occupations which many students had not previously been aware of. Tapes which 
contain interviews with blind individuals actually working (providing they are 
specific enough), information on employability skills (interviewing, resumes, 
appiications) , and the Self-Directed Search were particularly useful* 



Sinberely , 



Douglas E. Hall 
Williwn F* Brown, Jr. 
Instructors 
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